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Abstract 



The present research aimed at four points: First, Identifying the most 
appropriate standards of EFL Saudi teachers' performance in the light of 
quality standards. Second, designing an objective and comprehensive 
evaluation rubric based on quality standards to evaluate EFL Saudi 
intermediate teachers' performance. Third, determining to what extent are 
quality standards exhibited in the performance of EFL Saudi teachers in 
the intermediate stage with more than five years of experience. Fourth, 
determining whether there are statistically significant differences among 
EFL Saudi teachers' performance related to experience. The problem of 
the research is stated in the following questions: What are the most 
important domains for evaluating EFL teachers' performance in the light 
of quality standards? What are the characteristics of a rubric for 
evaluating EFL Saudi teachers' performance based on quality standards? 
To what extent are quality standards reflected in the performance of EFL 
Saudi teachers in the intermediate stage with different years of 
experience? Are there any statistically significant differences between 
EFL Saudi teachers' performance and years of experience? 

The researcher developed the following instruments: an analytical 
scoring rubric and a questionnaire, a descriptive and analytic design to 
device the rubric in order to determine whether Saudi EFL intermediate 
teachers' performance matches the quality standards .The sample of the 
study included (25) EFL teachers in Taif. The Present Study found that 
Saudi EFL intermediate teachers’ performance was good. The lower 
experience group of EFL teachers (less than 15 years experience) were 
better than the lower experience group of EFL teachers (more than 15 
years experience) in Planning and management of learning domain. The 
researcher developed proposed vision based on the recommendations to 
improve EFL intermediate teachers' performance. 

Key words: Evaluation, Teacher Performance , Quality Standards 
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Chapter One 

The problem and its context 

Introduction: 

Education is considered as one of the important issues for any nation, 
and investment of humans can only be achieved through the quality 
improvement of education system. The quality and the level of any 
educational institution are measured by the competency of its teachers and 
their own teaching skills, as teaching is considered the heart of the 
learning process. Thus, the quality of education is linked with the quality 
of teacher performance (Rashid, 2007). Therefore, developing the teacher 
performance in the light of quality standards is one of the priorities of the 
development of education projects of higher education in many countries. 

Over the last decade, the term "quality" has become a key focus in 
higher education. One of the most important goals of Saudi government is 
achieving quality throughout the different stages of education. Saudi 
Arabia's 2010 budget, presently, focuses on education and offers more 
than $146 billion, with more than a quarter of it being allocated for 
education sector (Press Trust of India, 2009). 

Saudi government exerts efforts to improve educational quality. This 
has been achieved by raising the quality of teachers' training programs, 
improving standards for students' evaluation and encouraging the use of 
educational technology (Ministry of Education in Saudi Arabia, 2003). 
Teacher standards have been introduced as part of the government strategy 
for developing and maintaining high quality teaching and leadership in 
schools and improving learning outcomes for students. The standards 
reflect the government's commitment to ensure that students have the 
opportunity to learn from schools that are managed and led by high quality 
professionals. So, standards enable the dimensions of a teacher's 
performance, help to ensure that the educational expectations are clear 
and consistent across each school, provide a framework for performance, 
give a clear focus for identifying development priorities (Howard, 1999). 
Whereas quality relates to process, standards refer to outcomes or 
achievement. The link between them can be expressed in terms of the 
contribution of the educational process (or quality) in education. Standards 
relate to three areas of activity: academic standards measure the ability to 



2 




meet a specified level of academic attainment; service standards assess 
service provided; while quality standards can be described as norms or 
expectations expressed in formal statements about desired practice 
(European university Association, 2009). 

Teaching is an important and difficult career that shapes not only the 
future of a student’s life but also the future of a society. The most 
important of the teacher’s many duties is the primary goal of educating the 
student. The quality of teachers has a great effect on how successfully the 
students learn, and it is considered as an important educational factor for 
predicting student achievement. Generally speaking, good teachers 
produce good students, that, is the primary purpose of teaching and the 
basis upon which teacher should be evaluated. Thus, good teaching 
requires four types of knowledge and skills: basic academic skills, 
thorough content knowledge of each subject to be taught, knowledge of 
both generic and content-specific pedagogy, and hand on teaching skills. 
Therefore, greater emphasis should be placed on observing and evaluating 
teacher's teaching skills and content knowledge in the actual classroom 
throughout their careers (ETS, 2004). 

Actually, improving teacher quality requires improving teacher's 
performance assessment. Thus, to assess the performance of EFL teachers, 
there should be clear and objective criteria. Miller et al. (2009) has 
persuasively argued that the specification of performance criteria is the 
most important aspect of developing effective performance assessment. 
Criteria help to clarify expectations, and communicate goals and 
standards. The two main ways of guideline judgments of both the process 
and product are scoring rubrics/rating scales and checklists. 

To sum up, it can be said that improving education requires improving 
teacher's quality which requires improving teacher's performance through 
authentic assessment. Thus, the need to design an objective and 
comprehensive tool to assess teacher's performance has appeared as an 
important step to improve education. 
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Background of the problem: 

The need of this study emerged from such reasons: firstly; being a 
teacher of English in an intermediate Saudi school in Taif, Saudi Ministry 
of Education has no stated quality standards especially for EFL teachers. 
The researcher found only general quality standards written for all 
teachers (Ministry of Education, 2003). Whereas, there are quality 
standards for higher Education issued by the National Commission for 
Academic Accreditation and Assessment in Saudi Arabia, King Saud 
University (2007) which were a set of eleven general areas of activity 
standards for the accreditation and quality assurance of higher education 
institutions. Secondly; the absence of an objective and comprehensive tool 
to assess EFL teachers' performance. Thirdly; the researcher attended the 
first international conference for Total Quality Management in K-12 
Education (2011) that was held in Riyadh concerning the importance of 
TQM in education (see appendix no.7). In addition, the researcher has read 
the proceedings of the Second National conference for Quality in Higher 
Education (2009) which was held in Riyadh concerning the importance of 
quality standards for teacher performance in higher education; that 
increased the researcher's awareness towards quality standards. Fourthly; 
to explore the situation in Taif, the researcher visited the Education 
Training Center for Teachers in Taif and found that there are no training 
sessions or workshops for quality standards in all stages of learning. Thus, 
there is a crucial need to state quality standards for EFL teachers' 
performance and to design a rubric for evaluating EFL Saudi teachers. The 
researcher designed a rubric for assessing EFL intermediate Saudi teachers 
based upon the world quality standards and standards of Saudi Ministry of 
Education. Saudi Ministry of Education standards are written in Arabic 
and the researcher translated them into English with their domains and 
indicators to derive an appropriate list of quality standards that was 
validated by TEFL specialists. 

In addition, there are some studies that are concerned with standards 
for the performance of the teacher and the importance of academic and 
professional development as the study of California post Secondary 
Education Commission (2008) which aimed at providing a program for the 
main priorities of education including some suggestions of academic 
development for teachers and the effects on learners' achievement. The 
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study of Interstate New Teacher Assessment and Support Consortium 
Science Standards Drafting Committee (INTASC, 2005) presents many 
standards for the quality of teacher performance which contains different 
domains: content knowledge, students learning, and development, 
students' diversity, instructional variety, learning environment, 
communication, curriculum decisions, assessment, reflective practitioners 
and community membership. Furthermore, other studies emphasized the 
impact of a qualified teacher performance on a student's academic 
performance. Stonge & Hindman (2003) found that students who were 
placed with highly effective teachers for three years got higher scores on 
Math than did students who had been placed with three consecutive low- 
quality teachers. Also, Sanders and Rivers (1996) indicated that positive 
and negative impact of a teacher on a student's academic performance is 
accumulative. Therefore, students who are exposed to qualified teachers 
seem to achieve high quality of academic achievement. 

For piloting the current level of intermediate stage students, the 
researcher analyzed the results of the final-year English exam in two 
intermediate schools in Taif (25 th intermediate school and 18 th 
intermediate school) results are shown in the following table: 



Table (1): Results of the final-year English exam in two intermediate schools in Taif 
(25 th intermediate school and 18 th intermediate school) 



The 

schools 


Total 
No. of 
studen 
ts 


Excellent 


Very good 


Good 


Poor 


Studen 

ts 

No. 


Perce 

nt 


Studen 

ts 

No. 


Perce 

nt 


Studen 

ts 

No. 


Perce 

nt 


Studen 

ts 

No. 


Perce 

nt 


25 th 

intermedi 
ate school 


92 


14 


15.22 

% 


20 


21,74 

% 


35 


38.04 

% 


23 


25% 




93 


5 


5,38% 


7 


7,53% 


25 


26.88 

% 


56 


60,22 

% 



It is clear from the table that EFL intermediate students' scores were 
low in English language achievement exam that might due to the teacher 
performance inside the classroom. 
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Statement of the problem: 

The problem of this study can be stated as follows: In spite of the 
prominent role of evaluation in the educational process, EFL Saudi 
intermediate teachers have not been evaluated according to a unifying, 
objective and comprehensive evaluation system based on predetermined 
standards. Hence, there is a need for an objective and comprehensive 
evaluation tool to assess the performance of the EFL Saudi teachers in the 
light of quality standards. 

Questions of the study: 

1 . What are the most important domains for evaluating EFL teachers' 
performance in the light of quality standards? 

2. What are the characteristics of a rubric for evaluating EFL Saudi 
teachers' performance based on quality standards? 

3. To what extent are these quality standards reflected in the 
performance of EFL Saudi teachers in the intermediate stage with 
different years of experience? 

4. Are there any statistically significant differences among EFL Saudi 
teachers' performance and years of teaching experience? 

Limitations of the study: 

The study was limited to: 

• Three main domains were selected: Language proficiency, Planning 
and management of learning, and Assessment and evaluation 

• A sample of twenty five EFL female Saudi teachers in the 
intermediate stage who have five or more years experience of 
teaching. 

• Twelve intermediate schools in Taif, Saudi Arabia. 

• The 1 st term of the academic year 1432 H. 

Aims of the study: 

This study aimed at: 

• Identifying the most important domains for evaluating EFL Saudi 
teachers' performance in the light of quality standards. 
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• Designing an objective and comprehensive evaluation tool based on 
quality standards to evaluate EFL Saudi intermediate teachers' 
performance. 

• Determining to what extent are quality standards reflected in the 
performance of EFL Saudi teachers in the intermediate stage with 
different years of experience. 

• Determining whether there are any statistically significant 
differences between EFL Saudi teachers' performance related to 
experience variable. 

Significance of the study: 

The study contributes to: 

1. Provide TEFL researchers, teachers and language specialists in Saudi 
Arabia with a valid scoring rubric for assessing EFL teacher 
performance. 

2. Direct the attention of TEFL teachers and supervisors towards the 
importance and impact of the educational standards as an attempt to 
raise teachers' performance as well as students' performance. 

3. Direct the attention of in-service teachers' training centers towards the 
importance of involving quality standards in their training sessions. 

4. Enrich teacher education programs in Faculties of Education with the 
importance of performance assessment tool (rubric) of EFL teachers 
for the purpose of professional development. 

5. Provide a suggested vision as guidelines for Ministry of Education to 
improve teacher performance in the light of quality standards 

Instruments: 

To fulfill the objectives of the study, the following instruments were 
designed and used by the researcher: 

• A questionnaire prepared by the researcher and addressed to EFL 
specialists to determine the most important domains of quality 
standards that have close relevance to Saudi EFL teachers' 
performance. 

• An analytical rubric designed by the researcher to evaluate EFL 
intermediate teachers' performance to determine the extent to which 
their performance matches the quality standards. 
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Methodology: 

Subjects: 

• The subjects of the study consisted of 25 female Saudi teachers of 
English in the intermediate stage in Taif with different years of 
experience in teaching. 

Duration of observation: 

The researcher observed each teacher for three different periods of 
teaching using the analytical rubric with another experienced teacher 
(another rater). Total was 75 classes for all teachers. Each class lasted for 
45 minute. The experiment has been conducted during the first term of the 
academic year 1431/1432 H. 

Design: 

• The researcher adopted a descriptive and analytic design to device the 
rubric in order to determine whether Saudi EFL intermediate teachers' 
performance matches the quality standards. 

Procedures of the study: 

The study proceeded as follows; 

1. Reviewing literature and the previous studies related to teacher 
education, teacher evaluation and quality standards to form the 
theoretical framework of the research. 

2. Preparing a questionnaire includes standards and domains to be 
judged by TEFL professors and supervisors aiming at identifying 
the most important domains for EFL teachers' performance 

3. Designing an analytical rubric to assess the extent to which EFL 
Saudi intermediate teachers' performance matches the quality 
standards. 

4. Presenting the analytical rubric to EFL specialists, as TEFL 
professors and supervisors for validation. 

5. Choosing the sample of the study from some intermediate schools 
in Taif. 

6. Applying the analytical rubric to EFL intermediate teachers. 

7. Analyzing the data statistically. 

8. Discussing results, providing conclusions and recommendations. 
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9. Suggesting a proposed vision based on the recommendations to 
improve the points of weakness in EFL intermediate teachers' 
performance. 

Definition of terms: 

A rubric: 

Based upon the review of related literature, the following terms could be 

defined; 

• Wiggins (1998, p.154 cited in Mulcahy-Ernt, et al. 2002) defines a 
rubric as " a scale for possible points to be assigned in scoring work on 
a continuum of quality which would list the criteria for success, 
descriptors for each level of performance and indicators that describe 
the behavior or trait that is typical for the particular performance 
being assessed " 

• The Partnership for Reform in Science and Mathematics PRISM (2007, 
p.l) defines a rubric as "a series of narrative statements describing the 
levels of quality of a product or performance. A rubric is a scoring 
tool that lists the criteria for the varying levels of performance on a 
task, performance, or program characteristic where more objective 
methods of rating are not appropriate . " 

• NAQAAE (2008) defined standards as "statements that refer to the 
minimum level of competencies required for a certain purposes". P. 11 

• Miller, et al. (2009, p.271) defines a rubric as ”a set of guidelines for 
the performance. A scoring rubric typically consists of verbal 
description of performance or aspects of responses that distinguished 
between advanced, proficient, partially proficient and beginning levels 
of performance. A scoring rubric has two main types of analytic rubric 
which requires the identification of different dimensions or 
characteristics of performance that are rated separately, and holistic 
rubric which provides descriptions of different levels of overall 
performance . " 

4 - The researcher adopted the definition of Miller, et al. for a rubric 
as an operational definition because it is descriptive and 
comprehensive one. 
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Educational standards: 



• Pharos project (2003) defines Educational standards as "what educators 
need to know and be able to do _ the knowledge, skills and attitudes 
that are essential for effective instruction." 

• The American Federation of Teachers (cited in Miller et al., 2009, 
p.517) defines them as " intended statements to guide the pre-service 
and in-service preparation of educators ;they are generally accepted 
by professional associations. " 

• According to British standards institution (2010) "a standard is an 
agreed, repeatable way of doing something. It is a published document 
that contains a technical specification or other precise criteria 
designed to be used consistently as a rule, guideline, or definition. 
Standards are respected badge of quality and a powerful tool for 
organizations of all sizes, supporting innovation and increasing 
productivity. Effective standardization promotes forceful competition 
and enhances profitability. " 

4- In the present study educational standards are "criteria for ensuring 
certain quality of teachers' performance, to bring about more 
objectivity, and to detect points of strengths and weaknesses of EFL 
Saudi intermediate teachers' performance. " 

Evaluation: 

• Ali (2000, p. 236) defines evaluation as "a process of collecting, 
classifying, analyzing and interpreting data or information 
( quantitative and qualitative) about a behavior or a subject to take a 
decision." 

• Gentile and Lally (2003, p. 17 1) defines evaluation as "in Bloom's 
taxonomy, the ability to make judgments about the relative quality or 
usefulness of products or ideas with distinct criteria consciously in 
mind. " 

• Miller, et al. (2009, p.527) state that "evaluation is concerned with the 
ability to judge the value of material for a given purpose. The 
judgments are to be based on definite criteria. " 

4- In the present study evaluation means " determining the points of 
strengths and weaknesses of EFL intermediate teachers' 
performance through collecting and interpreting data and 
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comparing it with quality standards identified in the analytical 
rubric. " 

Quality: 

• Quality Digest (2001, p.6) defines quality as " the degree of 
compliance of a process or its outcome with a predetermined set of 
criteria, which are presumed essential to the ultimate value it 
provides. " 

• Educational Testing Service Corporation (ETS, 2004, p.ll) defines 
teacher quality as "the primary purpose of teaching and the basis upon 
which teachers should be evaluated. Good teaching requires four types 
of knowledge and skills: basic academic skills, thorough content 
knowledge of each subject to be taught knowledge of both generic and 
content- specific pedagogy, and hand on teaching skills. " 

• The American Society for Quality (ASQ, 2010) defines quality as "A 
subjective term for which each person or sector has its own definition. 
In technical usage, quality can have two meanings: 1. the 
characteristics of a product or service that bear on its ability to satisfy 
stated or implied needs; 2. Quality means “fitness for use; 
conformance to requirements. ” 

4- In the present study Quality means "conformance to a 
predetermined set of criteria, and requirements of knowledge and 
skills ofEFL teachers inside the classroom. " 

Teacher performance: 

• Airsian (2000, P.295) defines it as "observing and judging a teacher's 
skills in actually carrying out an activity or producing a product inside 
the classrooms. " 

• According to Eid (2005) evaluating teacher performance means 
"making a decision on what the teacher does inside the class 
containing the use of evaluation techniques, teaching strategies , the 
ability to ask questions and make decisions. " 

A From the above definitions, the present study's operational 
definition means "observing and evaluating Saudi Intermediate 
teachers' skills inside the EFL classes in the light of quality 
domains, standards and indicators . " 
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Chapter Two 

Review of Literature and Related Studies 
• Introduction 

In this chapter, concepts as teacher evaluation, teacher quality and 
teacher standards in education will be discussed in details with their 
related studies. In addition, quality of teacher performance, factors that 
affect teacher performance and instruments of performance assessment 
will be tackled with related studies. 

Teacher Education: 

UNESCO emphasized that a teacher should always remember " to know 
is good, to do is better, to be is perfect" . Good teaching matters; effective 
teachers are capable of inspiring significantly greater learning gains in 
their students when compared with their weaker colleagues. (Teacher 
Quality, 2004). Thus, the demand for qualified and quality teachers has 
been continuously on the increase all over the world. There has been an 
unprecedented expansion of school education especially in the developing 
countries, which has accentuated such a demand. Quite naturally, teacher 
education programs have acquired renewed significance. It has become 
imperative that the effort and resources mobilized towards teacher 
education are effective and field relevant in particular country contexts. It 
is thus necessary that quality concern is explicit in every aspect of teacher 
education programs (NAAC, 2007). 

(Wikipedia, 2010) defines teacher education as " the policies and 
procedures designed to equip prospective teachers with the knowledge, 
attitudes, behaviors and skills they require to perform their tasks 
effectively in the classroom, school and wider community'' . Additionally, 
Glossary of Education (2006) defines In-service Teacher Education as 
" additional professional development, usually through formal course work 
and practical application, of persons currently employed as classroom 
teachers". On one hand, teacher education is often divided into three 
stages: 

1) initial teacher training / education (a pre-service course before 
entering the classroom as a fully responsible teacher); 
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2) induction (the process of providing training and support during the first 
few years of teaching or the first year in a particular school); 

3) teacher development or continuing professional development (CPD) 
(an in-service process for practicing teachers). (Wikipedia, 2010) 

In many countries, Initial Teacher Education takes place largely or 
exclusively in institutions of Higher Education. It may be organized 
according to two basic models. In the 'consecutive' model, a teacher first 
obtains a qualification in one or more subjects, and then studies for a 
further period to gain an additional qualification in teaching, or in the 
alternative ’concurrent' model, a student simultaneously studies both one 
or more academic subjects, and the ways of teaching that subject, leading 
to a qualification as a teacher of that subject. Other pathways are also 
available. In some countries, it is possible for a person to receive training 
as a teacher by working in a school under the responsibility of an 
accredited experienced practitioner. On the other hand, Al-Hazmi, (2002) 
discussed the Challenges and trends of EFL teacher preparation programs 
in Saudi Arabia. He described that preparation programs in Saudi Arabia 
is non-systematic and inadequate. He argued that neither college of art 
and college of education program is adequate for the preparation of EFL 
teachers in Saudi Arabia. He offered recommendations for improving EFL 
teachers' education program in Saudi Arabia, calling for a systematic 
approach to pre- and in- service education for EFL teachers. To illustrate, 
he mentioned that for decades, those who had wanted to teach English 
abroad had had to undergo a four year course at university to gain a degree 
designed specifically to teach. Nowadays, prospective teachers undergo a 
shorter course in order to gain their teaching certificate which is accepted 
by most countries. EFL courses provide only one course on teaching 
methodology; this is quite simply not enough material to adequately teach 
at schools. Teachers are in need of more diverse techniques and 
information and the courses that are provided do not meet their needs for 
teaching in Saudi Arabia. Preparing to teach English in Saudi Arabia is a 
program that is being re-looked at constantly; the Ministry of Education 
has looked over the teaching methods that have been applied and re- 
evaluated other techniques that could be beneficial to students, teachers 
and institutions. Both Saudi Arabia and the EFL institutions that present 
teachers need to improve the quality of teacher preparedness before setting 
off for a career in teaching English. 
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No one is perfect in such a job as teaching. So, it is the teachers' task to 
learn many things all the time because many requirements are necessary 
for them in their daily career. 

The minimum requirements for teachers of any foreign language as 

was discussed by Abu Mallouh (2001) are that they should: 

- speak fluently and correctly the language of the textbook they teach 
and of all prior textbooks in the series. 

- be aware of the difference between the patterns in the mother tongue 
and of the new sounds their pupils will encounter in their study of the 
foreign language. 

- be aware of all the English that had already been taken by the pupils 

so that they will not upset the graduation of the course they are teaching 
by introducing an unknown word or structure. 

- know how to train the class to listen accurately and with good language 
learning habits. 

- know how to communicate vocabulary and structures through the 
medium of English and in real life situations. 

El Daly (1996) stated that the first essential requirement of a creative 
teacher is a broad and sound knowledge of the different linguistic 
approaches and theories. The second requirement is a strong belief and 
deep faith in his/her ability to stimulate and motivate students to think 
independently, critically and creatively. The suitability of a language 
teacher according to Macky's discussion as reported by Radwan (1989) is 
a matter of language skills, professional skills, and teaching load. 
Knowledge of the linguistic structure of the language is only one of the 
requirements of a good language teacher as Lopes (1994) stressed. He 
added that teachers should also have according to him, broad background 
knowledge of the social environment that influences their students, 
different pedagogical techniques, social and cultural aspects of the 
language being taught, and techniques for diagnosing certain 
psychological characteristics of learners. 

Peyton (1997) and Met (1989) stated that good foreign language 
teachers need the following: 

- a high level of language proficiency in all of the modalities 
of the target language, speaking, listening, reading and writing. 
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- the ability to use the language in real-life contexts, for both social and 
professional purposes. 

- the ability to comprehend contemporary media in the foreign language, 
both oral and written, and interact successfully with native speakers in the 
United States and abroad. 

- a strong background in the liberal arts and the content areas. 

- understanding of the social, political, historical, and economic realities of 
the regions where the language they teach is spoken. 

- pedagogical knowledge and skills, including knowledge about human 
growth and development, learning theory and second language acquisition 
theory, and a repertoire of strategies for developing proficiency and 
cultural understanding for all students. 

- knowledge of the various technologies and how to integrate them into 
their instruction. 

The general qualities of the good language teacher had been analyzed 
by McDonough (1993). He made a list of the general qualities of the good 
language teacher and might be expected of all teachers: 

- knowledge of the language system 

- good pronunciation 

- experience of living in an English speaking country 

- qualifications (perhaps further training taken or in-service development) 

- good classroom performance 

- evidence of being a good colleague 

- length of time as a teacher 

- ability to write teaching materials 

- careful planning of lessons 

- sound knowledge of language 

- experience of a variety of teaching situations 

- good personal qualities 

- knowledge of learning theories 

- wide vocabulary 

- ability to manage a team of teachers 

To gain these qualities teachers need to engage in effective professional 
development to improve and develop their performance. 

So, teacher education is considered as a base for teacher quality, and in 
order to improve teacher education we have to apply acceptable practical 
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standards for teacher quality. Thus, teacher education and teacher 
evaluation are considered a foundation for improving teacher quality. 

• Studies Related to EFL Teacher Education 

The study of Questi (2009) aimed to build a conception of self 
professional development for English language teachers of girls public 
schools based on realization and contemporaneous trends. The researcher 
conducted a descriptive study bases on the theoretical educational 
literature and researches, designed two instruments, and after verifying 
their validity and reliability, she applied the first one to the educational 
experts (30) opinions in the department of curriculum and methodology in 
Umm AlQura University, in order to explore their opinions about the 
practices of self professional development that match the 
contemporaneous trends , while applied the second one to the Educational 
Supervisors (37) , and the Teachers of English Language (210) in the main 
cities of the educational region of Makkah (Jeddah, Taif, and Makkah), in 
order to explore their opinions about the teachers real practices of Self 
Professional Development. The researcher reached the following 
generated results: Entirely Agreement of the educational experts (90- 
100%) that the practices of self Professional development matching the 
Contemporaneous Trends. The concept of self Professional development 
is clear for (78.4%) of the supervisors, and for half (50%) of the teachers. 
Agreement from (67.6%)of the supervisors and (66.7%) of ELT that self 
Professional development is( partially practiced) by the English language 
teachers, and (always practiced) from the point o view of (27%) 
supervisors, and (33.3%) of ELT. Low practices of self evaluation from 
(21.4%) ELT point of view, and (32.4%) from educational supervisors 
point of view. The professional demands for English teachers from their 
point of view, and their supervisors are: (lessons application, instructional 
technology, class management, and evaluation), while the language 
demands are: ( listening, speaking, writing, grammar, and translation). 
According to the English teachers and their supervisors, the practices of 
self professional development used by ELT are: (training programs, and in 
medium percentage, reading books, journals, and electronic publications) . 
According to the English teachers and their supervisors, the instructional 
technology used by English teachers for self Professional development 
are: (audio-visual materials, computers for soft ware production, class 
teaching, and the internet for visiting educational web sites). 
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Alharbi sh. (2008) aimed at investigating creative teaching of English 
Language, and recognizing the impediments and restrictions to creativity 
on teaching as perceived by a sample of English teachers and educational 
supervisors of EL in Mecca secondary schools. In this respect, literature 
survey and introspection by questionnaire were conducted, also in order to 
identify the suggestions and proposals of the sample as to the procedures 
and recommendations to help language instructor develop away to creative 
teaching. The researcher went through the following procedures: Adapting 
a descriptive methodology and completing a theoretical framework 
according to the issues and the questions needed to be answered. 2) a 
questionnaire was used & administered to a random sample of (104) 
English teachers and educational supervisor in Mecca and the field work 
was initiated during the second semester of the academic year 1427-1428 
A.H. Analyzing the sample data statistically using frequencies percentage 
frequencies, arithmetic means for each variables , (one way ANOVA) test, 
(Scheffe) test, and reliability test (alpha cronbach). 

Findings of the questionnaire revealed the following: 

1. Lack of in-service training session, activation training and 
workshops specifically geared towards enhancing instructional 
creativity/creative thinking in the classroom, as well as scarcity in 
creativity embedded pre-service preparation programs are , 
according to subjects of the study (teachers & supervisors) the most 
significant barrier that impedes creative teaching, and this barrier is 
basically ascribable to the teacher of EFL 

2. Lack of extracurricular activities that assist develop creative 
thinking, and the lack of learning resources (e.g., lack of language 
labs, libraries rich in high school level novels and readings) are 
perceived by the subject of the study (teachers &supervisors) to be 
significant barriers that impede creative ELT and are basically 
ascribable to ELT curriculum. 

3. Insufficient adaptation on the part of the students to the classroom 
organizational environment, and the Lack of intrinsic and extrinsic 
motivation for creative thinking are considered by the subject of the 
study as significant barriers principally related to students. 

4. Strictures and stringent administrative procedures encountered by 
ELT teachers as to the literal implementation of the Top-down ELT 
instructional plan, are considered by both the subject of the study ( 
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teachers & supervisors) as significant barriers to creative thinking 
related basically to administration and educational supervision. 

5. There were no statistically significant differences between both 
subject( teachers & educational supervisors) perceptions as to the 
barriers to creative ELT basically attributable to age category 
differences (alpha = 0,05). 

6. There were statistically significant differences between both 
subjects (teachers and educational supervisors) in terms of their 
experience-related perceptions as to their concurrences on what 
hinders creative teaching, and this is to the benefit of( less than 5 
years experience). 

In the light of these findings, the following recommendations are 
suggested: 

1. There should be developed pre-service and in-service training 
programs that are geared towards the development of creative 
teaching; 

2. There should be curricular themes that can be principally taught 
using creative ELT strategies; 

3. There should be intrinsic and extrinsic incentives that can push 
students to learn English and develop their language skills 
creatively; and 

4. There should be specialized educational supervisors in ELT who 
have been well trained to work in creativity-inducing climate 

A1 Meteiri (2009) identified the problems related to the teacher of 
English in terms of his preparation for teaching English in elementary 
stage, his development programs and in-service training, identifying basic 
problems in teaching facing the teacher of English in this stage and 
presenting some solutions for tackling teaching problems of English 
language teacher in elementary stage. Study sample consisted of all 
teachers of English in government schools in A1 Mahd province 
amounting to (56) teachers working in government schools belonging to 
directorate of education in A1 Mahd province for the academic year 1428- 
1429 H. The researcher applied study tool to them after being sure of 
validity and consistency parameters where total consistency rate of study 
tool was (0,82). The researcher used statistical systems (SPSS) for 
analyzing data. Results have shown the factor statements of problems 
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related to the teacher preparation, in-service training and development 
programs, teaching methodology, audio-visual aids were very high. The 
factor statements of problems related to the learners' characteristics were 
very high, and the factor statements of problems related to the textbook 
were moderate. Results showed also that there were no statistically 
significant differences attributed to the variable of academic qualification. 
Results showed that there were no statistically significant differences 
relevant to the problems that face teacher of English in elementary stage 
from the point of view of teachers of English in A1 Mahad province 
according to the variable of years of experience and training courses. They 
were in favor of those teachers with higher experience and more training. 
Results showed that there was a correlation between factors of problems 
related to the problems that face teacher of English in elementary stage 
from the point of view of teachers of English in A1 Mahd governorate. 

In the light of the results concluded by this study, the researcher 
recommended the following: 

1. Making valuable change in the preparation programs of English 
teachers, according to a special program for preparing teacher of 
English in elementary stage, particularly if we know that 
specialization only gets a very limited ratio that hardly reaches one 
third as maximum from current programs in foundations of higher 
education. 

2. Intensifying training courses for teachers of English for qualifying 
them for teaching English language courses and highlighting their 
professional developments for the sake of raising the level of 
students' attainment. 

3. Educational supervisors in A1 Mahd province should train teachers 
of English on how to employ teaching aids inside class and limiting 
the effect of relevant problems in general via practical field training. 

4. Expansion of training programs related to teaching methodology 
presented to teachers of English through developing their 
performance and making use of the experience and creativity of 
distinctive teachers through the adoption of holding symposiums, 
lectures, seminars and seminars by those who are responsible for 
training processes in educational supervision centers in A1 Mahd 
province for increasing teachers' perception of teaching 
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methodology of English language in terms of knowledge and 
practice 

5. According to the English teachers and their supervisors, the barriers 
of self Professional development are: (class load, abundant 
responsibilities, numerous students, decreased of model lessons, 
training programs and workshops, and absence of courage). 

6. According to the English teachers and their supervisors, the 
motivations for self Professional development are: (decreasing class 
load to (16), increasing training programs, model lessons and 
workshops, encouraging team work, class visits, connection with 
experts, using professional criterions and connecting self 
professional development with annual salary, specifying mentors 
equip laboratories, instructional multimedia, and centers for PD ). 

7. There is no statically significant correlation existed between 
teachers years of experience and their self professional development 
practices. 

8. There is no statically significant differences existed between the 
teachers of Jeddah, Taif, and Makkah in their answers related to self 
professional development practices. 

El Okda (2005) investigated how the technological facility that was 
adapted to manage English as a foreign language (EFL) practicum for 21 
EFL student teachers in their final semester of their teacher education 
program at SQU University. The main questions of the study were: How 
was a WebCT supported practicum designed to facilitate EFL student 
teachers' professional growth? And What were the student teachers' 
perceptions of that experience? The instruments of the study included: 
unstructured interviews and an end of course questionnaire, teaching 
diaries (logs) and action research reports. The study analyzed both 
quantitatively and qualitatively EFL student teachers' perceptions of the 
different reflection enhancing task types practiced within the WebCT 
environment and the difficulties that need to be overcome in future. 

The findings of this study were highly encouraging, the WebCT 
environment enabled student teachers to communicate more easily, reflect 
upon practice more frequently and design their electronic portfolio more 
efficiently. Also the Web CT support was very useful in managing the 
EFL practicum at SQU. This applied to both the supervisor and student 
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teacher. This study concentrated mainly on investigating how the 
technological facility was adapted to manage English as a foreign 
language (EFL) practicum for EFL student teachers as a recent trend and 
measure its effect on their professional growth. 

Mostafa (2005) aimed at exploring the levels of reflection prevalent 
among the pre- and in-service EFL teachers and whether there were any 
differences between them concerning these levels. It also aimed at 
investigating the relationship of these levels of reflection and the teaching 
performance of both groups. The sample of the study consisted of 25 third 
year student teachers, Faculty of Education, Mansoura University and five 
in-service teachers. The instruments of the study included reflective 
reports, reflective logs, a scoring rubric for identifying the levels of 
reflection, and an observation checklist for assessing the teaching 
performance. The findings of the study revealed that there were no 
differences between the pre-service EFL teachers and the in-service EFL 
teachers on all the levels of reflection. Based on the findings of the study, 
the technical level of reflection was found to be the most dominant among 
both the pre-service and the in-service teachers, amounting to over 60% of 
the attained reflective entries of the sample. Also, it was found that there 
was a strong positive correlation between pre- and in-service teachers' 
teaching performance and their level of reflection. 

Caires and Alemida (2005) aimed at describing the main gains resulting 
from student teachers' first contact with the teaching profession. The 
sample of the study consisted of 224 EFL student teachers. The 
instruments of the study included an inventory of experiences and 
perceptions at teaching practice (IEPTP) to assess the range of experiences 
of the study sample on five dimensions of teaching practice: Learning and 
professional development, Professional and institutional socialization, 
Socio-emotional aspects, Support/ resources/ supervision and Vocational 
development. The results described the main changes occurring in the 
student teachers' perceptions between the beginning and the end of 
teaching practice. They also suggested more significant changes in the 
areas of vocational development, professional and institutional 
socialization, and learning and professional development. This study was 
quite interested in identifying the main gains resulting from student 
teachers' first contact with the teaching profession during the practicum. 
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Kubanyiova (2005), in his study aimed at developing a motivational 
teaching practice in EFL teachers in Slovakia. This longitudinal mixed 
methods study explored the impact of a 20-hours experiential teacher 
development course with the knowledge base drawn from L2 motivational 
theory, group dynamics, and educational psychology. The sample of the 
study consisted of 8 EFL teachers, 7 females and 1 male, who volunteered 
to participate in this study. Quantitative ( pre- and post-test questionnaires 
measuring students' perceptions of their classroom environment) and 
qualitative (regular course feedback, teacher interviews, lesson 
observations and field notes) measures were employed to assess the course 
impact on cognitive and behavioral change of 8 self-selected non- native 
EFL teachers in Slovakia. The results showed that, in most cases, no 
change occurred in spite of the teachers' endorsement of the course 
material, and several outer-context- specific factors were discussed to 
explain this negative outcome. 

This research work was involved with in-service courses attended 
voluntarily by adults in need for such training. 

Saey (2005): This study is a case study that aimed at investigating the 
effect of using reflective teaching on developing student teachers' teaching 
skills. The sample of the study comprised nine voluntary student teachers, 
in the third year, general education, English department, Ain Shams 
University. The tools of the study included the following: reflective 
teaching journal, action research, action plans, reflection time sheet, 
observation sheets, a post student teaching questionnaire (PSTQ), and a 
reflective teaching booklet (RTB). Qualitative analysis of the data 
obtained by the tools of the study demonstrated how the group of the 
student teachers, with varying levels, developed positive attitudes towards 
the teaching profession. Their self awareness and self esteem were 
confirmed by their experimentation with the different activities in the 
RTB, developing their competency and teaching practices by finding out 
about their strengths and weaknesses. 

Traister (2005): This case study focuses on the perceptions of student 
teachers, cooperating teachers and university supervisors, from a small 
rural university, regarding assessment during the student teaching 
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experience. The sample of the study consisted of eight student teachers, 
eight cooperative teachers and five university supervisors. All the 
participants responded to a series of semi-structured questions and audio- 
recordings were transcribed to provide a rich description. Methods of 
assessment that were described by the participants included; observations, 
conferences, formative and summative competency forms, journal, video- 
taping, portfolios, PDE 430 forms, and letters of recommendation. Other 
graded assignments that were mentioned included; unit plans, lesson 
plans, and bulletin board. 

The study revealed an agreement between the triad members when asked 
what they perceived to be the roles of each triad member in assessment 
during the experience. The role of student teachers was very concise as all 
triad members cited self reflection as the most important role in 
assessment for the student teacher. It was noted that the cooperating 
teacher's role was viewed as a mentor and providing feedback. The 
university supervisor is the gate-keeper and liaison between the school 
placement and the university; as well as the role of assigning the final 
grade. 

Herman (2004): The purpose of this study was to analyze cooperating 
teachers' rating of the performance of student teachers graduated from 
North Dakota teacher preparation programs based on the INTASC 
(Interstate New Teacher Assessment and Support Consortium) model 
standards for beginning teachers and to determine if the cooperating 
teachers' years of teaching experience, level of education, and total 
number of student teachers the cooperative teacher has had in his/her 
teaching career were predictors of the ratings. The INTASC principles 
include knowledge of subject, learning and human development, adapting 
instruction, strategies, motivation and management, communication skills, 
planning, assessment, commitment, and partnership. After the data were 
collected descriptive statistics based on each INTASC principle were 
displayed. The highest mean score was in the area of professional 
commitment and responsibility, and the lowest mean score was in the area 
of classroom motivation and management. The performance rating of 
student teachers was indicated via selecting one response on a four-point 
Likert Scale. 
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Ban Eric (2004): This study aimed at developing a qualitative approach to 
address the question: how are student teachers viewed as learners and how 
are they supported in their pursuit of becoming competent teachers, 
through the use of a motivational learning framework. The supervisors 
that work with student teachers (university supervisors and supervising 
teachers) demonstrated the necessary instructional coaching skills through 
their interaction with student teachers. The coaching skills are embedded 
in the interpersonal relationships developed over time with student 
teachers. Through ongoing targeted learning conversations, the 
supervisors supported student teachers' motivational learning needs and 
guided them into the profession of teaching. The organizational context of 
the work, as designed by a large Midwest university school of education, 
created the conditions which promoted quality learning conversations. 
Examples of these conditions include: clearly communicated vision of 
quality teaching through a student teacher performance rubric, and a 
student teacher empowerment model of formative assessment that include 
collaborative goal setting. The findings of this research hold the potential 
to impact the preparation of professional development teachers. Also, the 
study recommends using more than one professional development strategy 
in designing a student teachers' training program. 

In a study contacted by Hweidq (2004), the researcher attempted to 
develop the EFL preparatory school teachers' performance in Al-Gharbiya 
governorate. The study tools included an observation checklist and 
structured interviews with supervisors, experts and thirty EFL teachers. 
Results of the study displayed that the sample needed more training in the 
way of teaching the language skills. However, 75% of the sample were 
competent in stating the objectives of the lesson, 47% were competent in 
preparing helpful aids and writing appropriate techniques and strategies 
suitable to the lesson content, 34% were competent in controlling the 
classroom and 30% were competent in writing appropriate evaluation 
tools. 

El-Dib (2003): This study had three purposes. The first purpose was to 
design a program that aims at developing action research skills appropriate 
for prospective teachers. The second was to examine the effectiveness of 
the suggested program in developing the specified skills. The third was to 
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investigate the effects of the suggested program on two teacher variables: 
teacher efficacy and reflective thinking. The sample of the study consisted 
of 74 students (graduate prospective teachers, who have earned their 
bachelor degree in arts and joined the faculty of education in order to 
receive a general diploma in education), enrolled in one group. 
Instruments of the study 

included: action research rubric (ARR), teacher efficacy scale (TE) and 
reflective thinking questionnaire. The results of the study have theoretical 
and practical implications. First, it presents further proof of the importance 
of adding a research component to the professional preparation of 
teachers. Second, the results of the study demonstrate the positive 
influence of action research over the participants' beliefs about the value 
of the profession in facing societal and contextual difficulties preventing 
students' learning. Finally, the instructional program developed in this 
study could be adapted, supplemented and developed for use with other 
populations of pre-service and in-service teachers. 



Seifeddin (2002) investigated collaborative teaching and how it can be 
used to refine the teaching practice experience and maximize junior 
student-teachers' benefit from it. He also aimed to measure prospective 
teachers' attitudes towards it. The subjects of the study comprised 48 EFF 
pre-service teachers, divided into two groups. The control group used the 
usual teaching practice model (one student teacher per class) whereas the 
experimental group used the co-teaching model. 

Pre-service teachers' teaching performance was observed before and after 
the experiment using the observation checklist (contained 25 skills under 
three categories: set induction and warm up, presentation and assessment). 
Also, post treatment attitude questionnaire was administered to the 
experimental group. The findings revealed that that co-teaching is more 
effective in helping student teachers develop professionally and socially. 
Also the findings revealed that the co-teaching group had positive attitudes 
towards it. This study stressed the importance of using the collaborative 
teaching model in student teacher preparation as it proved the 
effectiveness of the use of this model. 
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Commentary on EFL teacher preparation studies 

Reviewing the previous studies on EFL teacher preparation it can be 
concluded that these studies came under the following types: 

Studies that dealt with EFL teaching practice. El Okda (2005) discussed 
the technology facility for managing EFL practicum developing a 
motivational EFL teaching practice was the focus of Kubanyiova (2005) 
study. Again, Traiser's study focused on the assessment process used 
during the student teaching experience. Caires and Alemida (2005) 
described the main gains from student teachers' first contact with the 
teaching profession. In addition, A study that concentrated on the benefits 
of collaboration and interacting with peers in EFL teacher preparation 
(Seifeddin, 2003) study. Also, studies that aimed at measuring and 
developing EFL student teachers levels of reflection , such as (El Dib, 
2003) study and ( Mostafa, 2005) study. Also, Saey (2005) investigated 
the effect of reflective teaching on developing EFL student teachers 
teaching performance. Other studies that stressed the role of experience, 
quality learning conversations, case based training and performance 
standards in EFL student teacher training, as (Ban Eric. J, 2004; Herman, 
2004; Hweidq, 2004). 

These studies in general agree with the present study in the following 
points: 

• Stressing the importance of developing the teaching performance of 
EFL teachers in its right location, at school. 

• The critical need for standardized evaluation form of EFL teachers' 
teaching performance. 

• The gap between theory and practice in EFL teacher preparation 
programs should be bridged. 

• The importance of adding a research component to the professional 
preparation of EFL teachers. 

• The role of using technology in helping EFL student teachers reflect 
upon their practice more frequently. 
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Teacher Evaluation: 



Evaluation represents one of the most important and recent approaches 
for developing education. Through evaluation, it is possible to know the 
effects of all the planned and implemented process of teaching and 
learning in addition to their points of strength and remove points of 
weakness (Eid, 2005). 

Coombe et al. (2010) defined evaluation as" a process of acquiring, 
considering, and judging information related to teaching and learning. " 
Cambell (2006) defined teacher evaluation as " a structured formal 
interaction between a subordinate and supervisors that usually takes the 
form of a periodic interview (annual or semi-annual), in which the work 
performance of the subordinate is examined and discussed, with a view to 
identifying weakness and strengths as well as opportunities for 
improvement and skills development " . 

Goldrick (2002) defined Evaluation as "the process by which teachers 
are assessed professionally. Usually conducted by principals or school 
administrators, it may include classroom observation as well as 
verification of continuing education and professional-development 
activities". 

He indicated that though evaluation serves as a mechanism for 
assessing job performance, in practice it is often cursory, subjective, and 
based upon insufficient observation. Moreover, it seldom results in the 
termination of truly poor educators. Charlotte Danielson, a development 
leader at Educational Testing Service, describes evaluation as “an activity 
that is done to teachers.” Similarly, a Massachusetts education consortium 
calls it “a task that teachers endure, a task conducted by already 
overextended school administrators.” 

Although there are multiple goals of teacher evaluation, they are often 
described as either formative or summative in nature. Coombe et al. 
(2010) mentioned that formative evaluation provides teachers with 
information about their performance so they can adjust and improve their 
practice whereas summative evaluation provides decision-makers with 
information about teachers' performance so supervisors can make formal 
determinations related to employment. 
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In addition, Coombe indicated that teacher evaluation system has two 
purposes. It collects information used to conduct formative evaluations of 
teaching effectiveness, and summative evaluations of professional 
performance during the employment period. The 1 st evaluation functions 
as a professional development tool for the teacher while the 2 nd serves as 
an accountability measure for the program. He added that two 
predominant justifications are made for conducting teacher evaluations to 
promote professional development and to hold teachers accountable. 
According to Coombe a good teacher evaluation must have: 

1. Clear purposes to determine good teaching, to acknowledge teacher 
achievement, and to support staffing decisions. 

2. Clear criteria for judging teacher quality that accept that teaching is 
a complex activity dependent on specific context and delivered to a 
specific audience. 

3. Clear processes for decision-making that accept the inherent 
subjectivity that occur in all teacher evaluation. 

4. A clear definition of quality teaching that is not based on a 
minimum competency 

5. Teacher involvement as many different and varied sources of data 
as possible. 

6. Validity and reliability. 

7. Consideration for the multiple roles of teachers. 

8. Acknowledgment for exceptional practice built into the system. 

9. Transparency of process and protection from political influences. 

Kennedy, (2010) mentioned the four basic attributes for 
evaluation and the considerations that must be weighed in 
formulating an evaluation design which are Utility: to ensure that an 
evaluation will serve the information needs of intended users; 
Feasibility: to ensure that an evaluation will be realistic, diplomatic, 
and frugal; Propriety: to ensure that an evaluation will be conducted 
legally, ethically, and with due regard for the welfare of those involved 
in the evaluation, as well as those affected its results; and Accuracy: to 
ensure that an evaluation will reveal and convey technically enough 
information about the features that determine worth of merit of what is 
being evaluated whereas American Joint Committee on Standards for 
Educational Evaluation provided specific standards for each attributes. 
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Each standard contributes to the credibility of the outcomes of the 
evaluation process, addresses unique considerations, explores not only 
the rational and guidelines but the common errors or missteps that 
prevent teacher evaluations from being useful to either the teacher or 
the evaluator. 

Creighton, (2009) pointed out the importance of teacher performance 
evaluation: 

• Appraisal fosters the self-development of each teacher. 

• Appraisal helps to identify a variety of tasks that the teacher is 
capable of performing. 

• Appraisal helps to identify staff development needs. 

• Appraisal helps to improve performance. 

• Appraisal helps to determine the placement, transfer, or promotion 
of a teacher. 

• Appraisal helps to determine if a teacher should be retained in the 
division or district. 

Peterson (2006) listed the reasons to evaluate teachers: 

• Reassures the vast majority of teachers that they are doing needed 
and good work. 

• Informs audiences (parents, lay public , legislators )of teacher 
performance. 

• Makes the case that teachers make real differences in society. 

• Inform staffing decision: retention, assignment, advancement, 
dismissal (summative evaluation) 

• Identifies exemplary practices for emulation by other teachers. 

• Provides exemplars for professional developers , pre service 
educators. 

• Provides data for educational researchers. 

• Prevents bad evaluation practices. 

• Improves the performance of some individual teachers (formative 
evaluation). 

Goldrick, L. (2002) stated that A purposeful evaluation system 
measures teaching outcomes, not simply teaching behavior. Evaluations 
that are well-designed and integrated with curriculum and professional 
standards can accomplish more than assuring basic competence. They can 
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help states and districts measure the effectiveness of teachers at various 
points in their careers, identify highly skilled teachers, offer specific 
recommendations to improve teaching, inform professional development, 
and demonstrate accountability for student achievement. State 
policymakers should treat teacher evaluation as an integrated component 
of a comprehensive strategy to improve overall teaching quality. 

According to (Coombe et al., 2010) developing teacher evaluation 
systems should: 

• Establish the purposes of the evaluation and ensure stakeholders 
understand it. 

• Acknowledge important factors affecting the context of the 
evaluation and ensure stakeholders understand them 

• Plan the evaluation and include stakeholders 

• Consider the range of possible sources and procedures for collecting 
it. 

• Use multiple sources of information and utilizes systematic and 
uniform data collection procedures 

• Present evidence the evaluation system is suitable for its intended 
purposes. 

• Justify use of the system by presenting compelling evidence to 
support it. 

• Align evaluation decision(s) with the expressed evaluation 
purpose(s). 

• Consider the consequences of the evaluation. 

(Goldrick, 2002) suggested in order to improve teacher evaluation, 
governors and policymakers should employ the following strategies: 
define teaching quality, focus evaluation policy on improving teaching 
practice, incorporate student learning into teacher evaluation, create 
professional accountability, train evaluators, and broaden participation in 
evaluation design. 

(Marx, 2007) indicated that The No Child Left Behind emphasis on 
teacher quality and its relationship to student achievement has made 
teacher evaluation an area of increased concern for today’s high school 
principal. He mentioned Numerous problems associated with the 
evaluation of teachers as, including lack of agreement on what constitutes 
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good teaching, an emphasis on accountability rather than improved 
performance, limited feedback, and low benefit to teachers as a means for 
improving instruction. In response, efforts have been made to better 
understand the characteristics of effective teacher evaluation systems and 
improve current practice. 

Teacher performance and good teaching: 

Good teacher evaluation systems adopt recognized evaluation 
standards and assessment principles. They follow essential preliminary 
steps in the development of an assessment which are determining the 
purpose and defining the construct of the characteristic to be measured in 
terms of conceptual or theoretical framework to strengthen the validity 
argument for using the assessment for its intended purpose. (Coombe et 
al., 2010) 

Teacher performances or duties attract many educators because they 
promise a comfortable sense of coverage of what otherwise seems like an 
overwhelming and shifting combination of components of complex human 
performance. Advocates for this approach have used behaviors, 
competencies, characteristics, standards, duties or performance dimensions 
as complete descriptions of what is meant by good teaching. 

The components of good teaching are too extensive, not agreed upon, 
context dependent, intermittently operant, and characteristic of or applied 
by individual teachers in unique configurations of individual competencies 
or performance components. Peterson (2006) indicated that constructed 
lists of expected teacher performances are important for discussion, 
collective understanding, a common vocabulary. They are useful to 
prescribe beginner development, describe area of deficiency, help plan 
staff development, suggest kinds of data to collect directly as client 
surveys or reports. 
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Judgment of performance : 

According to Miller et al. (2009) The two main ways of guiding 
judgments of both the process used in performing a task and the product 
resulting from that performance are scoring rubrics/rating scales and 
checklists. 

(Wikipedia, 2007) identified a rubric as a scoring tool for subjective 
assessments. It is a set of criteria and standards linked to objectives that is 
used to assess a individual's. Rubrics allow for standardized evaluation 
according to specified criteria, making grading simpler and more 
transparent. 
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Figure (1): The instruments for performance Judgment designed by the researcher 

1. Rubrics/rating scales 

The analytic scoring rubric requires the identification of different 
dimensions or characteristics of performance that are rated separately. The 
holistic rubric provides descriptions of different levels of overall 
performance. The holistic rubrics are efficient and correspond more 
directly to global judgment, but they do not provide specific feedback 
about the strengths and weaknesses of performance as is provided by the 
analytic rubric. 

Rubrics include multiple dimensions focuses on a particular aspects of 
the process, provide a flexible way of converting information about one or 
more characteristics of a performance, and consist of a set of 
characteristics or qualities to be judged with different types of scale for 
indicating the degree to which each attribute is present while checklist is 
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similar in appearance and use to the rating scale. The basic difference 
between them is in the type of judgment needed. It calls for a simple yes- 
no judgment. It is basically a method of recording whether a characteristic 
is present or absent or whether an action was or was not taken. It should 
not be used when degree or frequency of occurrence is an important aspect 
of the appraisal. Miller et al. (2009) 

(Wikipedia, 2007) stated the importance of the rubric. The rubric is an 
attempt to delineate consistent assessment criteria. It allows individuals to 
assess criteria which are complex and subjective and also provide ground 
for self-evaluation, reflection and peer review. It is aimed at accurate and 
fair assessment, fostering understanding and indicating the way to proceed 
with subsequent learning/teaching. This integration of performance and 
feedback is called ongoing assessment. A rubric serves several assessment 
functions: It directs observation toward specific aspects of performance, 
provides a common frame of reference for rating the performance of all 
students on the same set of characteristics, and provides a convenient 
method for recording the observer's judgments. 

According to Bemie Dodge and Nancy Pickett cited in (Wikipedia, 
2007) the following common features of rubrics can be distinguished: 
focus on measuring a stated objective (performance, behavior, or quality), 
use a range to rate performance, and contain specific performance 
characteristics arranged in levels indicating the degree to which a standard 
has been met. 

According to Miller et al. (2009) there are three types of rating scales: 
Numerical rating scales, Graphic rating scales and Descriptive Graphic 
rating scales. In addition there are three types of rating errors. 




Figure (2) :Common errors in rating designed by the researcher 
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Miller et al. (2009) mentioned the Principles of effective rating: 



1. Characteristics should be educationally significant. 

2. Identify the learning outcomes that the task is intended to assess. 

3. Characteristics should be directly observable. 

4. Characteristics and points on the scale should be clearly defined. 

5. Select the type of scoring rubric that is most appropriate for the 
task and the purpose of the assessment. 

6. Between three and seven rating positions should be provided 

7. Rate performance of all students on one task before going on to the 
next one. 

8. When possible, rate performances without knowledge of the names. 

9. When results from a performance assessment are likely to have 
long-term consequences, ratings from several observers should be 
combined. 

Scoring rubrics include one or more dimensions on which performance 
is rated, definitions and examples that illustrate the attribute(s) being 
measured, and a rating scale for each dimension. Dimensions are generally 
referred to as criteria, the rating scale as levels, and definitions as 
descriptors. The following elements of a scoring rubric are distinguished: 

• One or more traits or dimensions that serve as the basis for judging 
the individual response 

• Definitions and examples to clarify the meaning of each trait or 
dimension 

• A scale of values on which to rate each dimension 

• Standards of excellence for specified performance levels 
accompanied by models or examples of each level. 

The steps in creating a rubric are looking at good models, listing the 
criteria , articulating gradations of quality, practicing on models , asking 
for self and peer-assessment, revising the work based on that feedback, 
then using the rubric for assessment. (Wikipedia, 2007) 

According to Marshall (2009) there are several steps to create a rubric: 
deciding on domains, deciding on rating scale, sorting the criteria, creating 
the rubric and introducing and using the rubric. 
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• Studies Related to Teacher evaluation: 



Bitterman (2010) stated that many investigators have documented 
the need for valid and credible program evaluation research of teacher 
professional development programs. Accordingly, the purpose of this 
study was to conduct a comprehensive program evaluation of the Lincoln 
School District's Teacher Collaboration Time (TCT) staff development 
program. The study questions explored the TCT program's merit and 
worth. It examined the internal evaluator's role and experiences throughout 
the evaluation process. Designed as a mixed-method study, the program 
evaluation framework focused on three types of investigative inquiry: 
formative, summative, and meta-evaluation. Formative measures 
addressed program merit, identifying to what extent current TCT practices 
align to the National Staff Development Standards put forth by the 
National Staff Development Council. A summative investigation analyzed 
multiple years of the No Child Left Behind (NCLB) student achievement 
score data, for the purpose of determining TCT's level of impact and 
program worth. Throughout the process, the evaluator engaged in meta- 
evaluation of one's role as an internal evaluator notably, the challenges and 
difficulties encountered. The convergence of multiple formative datasets 
provided authentic evidence to reliably validate TCT's merit. The 
summative results, however, do not support a conclusion that the TCT 
program produced significant gains in student achievement (program 
worth). This study is instructive in how an internal evaluator can credibly 
conduct a comprehensive program evaluation in his or her own workplace. 
The program evaluation framework serves as a model for school districts 
to assess current staff development practices, engage in reflective 
dialogue, develop an action plan for improving staff development, and 
thereby enact social change and organizational reform. 

The study of Hashem cited in (Cairo university institute of educational 
studies, 2010) aimed at: 

• Identifying the educational models of other countries concerning the 
quality and accreditation procedures. 

• Defining to what extent preparatory stage English language teachers' 
performance meets the quality standards of NAQAAE. 
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• Introducing a proposed framework of the procedures that can improve 
the quality of preparatory stage English language teachers' 
performance. 

The researcher used the Mean, Standard Deviation and Coofficience of 
Variation (%) in measuring English language teachers' performance. Two 
instruments were developed and administered to collect quantitative data; 
a 3-point Likert- type questionnaire was administered to 24 EFL 
specialists and a standardized paper and pencil test was conducted on 464 
EFL student teachers. Results showed that all that identified professional 
knowledge competencies of the study were important for EFL student 
teachers in the Egyptian context. It was found that the performance level 
of Egyptian EFL student teachers was generally so low; especially the 
"professionalism" domain compared with other domains as "classrooms 
management" and "evaluation". 

The study of El-Said Ali, (2009) aimed at achieving four points: first, 
designing a comprehensive and objective evaluation tool based on pharos 
standards to assess the in service- teacher's performance. Second, 
determining the extent to which the Egyptian teacher's performance 
matches these standards. Third, comparing the teaching performance of 
the untrained group with the untrained one. For the purpose of the study, 
an analytic scoring rubric was designed and used by the researcher. The 
sample of the study consisted of 25 EFL primary teachers at east, west 
educational directorate whose teaching experience is not less than three 
years, and teach in the fourth group. The sample is divided into two 
categories trained and untrained teachers. The result of the study have 
indicated seven points: first, there are statistical significant differences 
between the untrained group with three years experience and the trained 
group with three years experience in favor of the trained group. Second, 
years of experience are proved to be an effective factor in improving 
teaching performance and their effect equals the effect of training on the 
educational standards. Third, pharos standards are not exhibited in the 
teaching performance of the first group (3 to 4 years experience without 
training). Fourth, pharos standards are not exhibited in the teaching 
performance of the second group (5 to 7 years experience without training) 
with percentage (16.66%). Fifth, pharos standards are exhibited in the 
teaching performance of the fourth group (3 to 4 years experience with 
training) with the same percentage. Sixth, concerning the sample of the 
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study, EFL primary teacher's performance level is less than the mean. 
Seventh, teachers' evaluation is considered one of the most important 
factors that lead to improve the teaching performance and subsequently 
improve the whole educational process. 

Al-Ghamdi (2009) evaluated Arabic Language Teacher performance 
Based upon some Selected criteria. The study sought to identify the extent 
to which the selected criteria existed in the processes of planning 
implementing ,and assessing the grammar lesson in the intermediate 
school stage, and also identifying the degree of differences existing in the 
Arabic teacher performance in planning, teaching, and evaluating the 
grammar lesson at the intermediate stage, that could be imputed to 
differences in the variables: academic qualifications; years of teaching 
experience; school Location; number of training courses taken; and class 
sire. To achieve the objectives of the study, the researcher followed the 
descriptive method, and designed three instruments for the study: (a)a list 
of criteria for assessing the performance of the Arabic Language teacher; 
(b) a form for analyzing the contents of a grammar lesson plan; (c) an 
observation card for Teaching grammar at the intermediate stage. The 
study's sample of (42) teachers teaching grammar at the third intermediate 
grade. The results of the study were: 

1. The presence of teacher performance criteria in planning the grammar 
lessen was at a large degree with an arithmetic mean of ( 2.4076). 

2. The presence of the teacher performance criteria in 
implementing(teaching) the grammar lesson was at a moderate degree 
with an arithmetic mean of ( 2.1290). 

3. The presence of teacher performance criteria in evaluating the grammar 
lesson was moderate with an arithmetic mean of ( 2.0896). 

4. statistically significant differences at the significance level of (0,05) did 
not exist in the Arabic language teacher's performance in planning, 
implementation, and evaluation of a grammar lesson, that could be 
attributed to: academic qualifications; years of teaching experience; school 
location (village- city), and class size. 

5. statistically significant differences existed at the significant level of 
(0,05) in the Arabic language teacher's performance of evaluating a 
grammar lesson, ascribed to the variable of the training courses in the third 
criterion pertaining to "fulfilling feedback in the grammar lesson" in favor 
of teachers having had one or two training courses, whereas the general 
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total average of the Arabic language performance in planning, 
implementing, and evaluating a grammar lesson revealed non-existence of 
statistically significant differences attributed to the variable of training 
courses. Based upon the results reached, the researcher presents some 
important. Recommendations: 

1. Adopting by colleges of education at Saudi Universities the list of 
criteria reached in this study to underpin the designing of Arabic language 
teacher education programs particularly as the grammar subjects' planning 
implementers, and evaluating. 

2. Availing of the observation card presented in this study to evaluate the 
performance of Arabic Language teacher of grammar in the Intermediate 
stage at various Schools in Saudi Arabia. 

3. Inviting Curricula writers and developers to plan grammar curricula in 
general education so that its aims and objectives, contents, activities and 
teaching strategies are in live with the nature of the educational criteria 
and the roles of the teacher which are consistent with them . 

4. Benefiting from the proposed remedial program presented offered in 
this study to promote some parameters of teacher performance in teaching 
grammar. 

The study of Dupree (2009) investigated through an ethnographic 
approach, the beliefs of middle school principals regarding No Child Left 
Behind testing, highly qualified teachers, teacher evaluation, quality 
teaching, and instructional leadership. Eight principals, of differing gender 
and experience levels and serving in schools of high, average, and low 
resource availability were interviewed. Themes, patterns, and 
discrepancies were found in their beliefs among the topics covered in the 
interviews. Discrepancies in themes and patterns regarding NCLB annual 
testing were found to exist along lines of school type and experience. 
Patterns were found regarding NCLB highly qualified teacher traits, and 
that principals do not consider NCLB statutory traits. Gender and school 
resource capability were found to provide differences in teacher evaluation 
process utilized. Patterns existed regarding criterion for teacher quality. 
Measured student achievement was not considered as criterion of teacher 
efficacy. Gender and resource capability formed the greatest discrepancies 
in how principals view their role as instructional leaders. 
Recommendations for current practices include monitoring changes 
occurring in middle schools due to NCLB testing, considering objective 
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data when hiring and evaluating teachers, and school districts streamlining 
and clarifying the expectations of building principals. Recommendations 
for further study included conducting the same study in a different 
geographic setting, with a homogenous grouping of principals, and 
conducting a similar study with teachers and students to determine their 
concepts regarding the variables of this study. 

The study of Adams (2009) stated that with the increased 
accountability due to the passage of No Child Left Behind legislation and 
the pressure to perform adequately in international testing, it is imperative 
that high quality teachers fill the classrooms of America's schools. It is 
paramount that the evaluation process produces qualified teachers to meet 
the needs of our students. In this descriptive, qualitative study, educators 
were observed without intervention concerning their attitudes and opinions 
regarding the evaluation process. While teachers were overwhelmingly in 
favor of being evaluated, few felt that they benefited professionally from 
the process. The majority of those surveyed felt that all involved in the 
evaluation process were qualified to do their respective jobs. Teachers 
strongly believe that non-tenured teachers should be evaluated more often 
than those who were tenured. Teachers surveyed were from schools 
ranging in size from 250 students to 3,850 students and were involved in 
teaching at all levels from K-12. 

Mohasseb & A1 - Hakami (2008) cited in (Egyptian council for 
curriculum & instruction, 2008). Standards - Based Evaluation of Some 
Aspects of Performance of Saudi Prospective English Language Teachers. 
The study evaluated the performance of Saudi Prospective English 
language Teacher ( SPELTs) in the light of the established standards. The 
researchers developed an instrument which incorporates 1.5 standards 
with a total number of 80 indicators covering four domains of teaching 
performance. Planning of Instruction, Classroom Management, Language 
and Professional Values. The overall results revealed serious defects in the 
SPELTs' teaching performance; indicating an urgent need for a thorough 
review of their preparation program. Accordingly, some standard - based 
guidelines for improvement were proposed 

The study of Batchelor (2008) stated that three years after 
implementing a standards-based teacher evaluation system in a private K- 
12 school, research was conducted to determine what attitudes and 
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perceptions teachers had on the effectiveness of the system. The survey 
includes questions about the teacher evaluation process and the goals of 
the test school in implementing the process. The goals for adopting the 
standards-based teacher evaluation system were (1) increasing student 
learning, (2) improving instruction, (3) developing a mentoring program, 
(4) focusing professional development, and (5) facilitating collegiality. 
The sample for the survey included 87 teachers (group AB) from schools 
in the Southeast, of which 21 (group B) were from the test school. The 
other 66 teachers (group A) were used as a control group for comparative 
purposes. The research concluded that teachers in groups A and B largely 
agree that their teacher evaluation programs are effective and thorough. 
Few statistically significant differences emerged between group A and B 
with respect to perceptions of teacher evaluation processes. Flowever, 
there were significant differences found between groups A and B with 
respect to mentoring programs and professional development programs. It 
was found that goals for developing mentoring programs and focusing 
professional development were not yet achieved in the test school. 

Ba za'rah (2008) aimed to evaluate Arabic teachers in teaching 
reading in the light of the basic skills for developing creative thinking in 
the first secondary school students in Makkah. A list of teaching skills to 
develop creative thinking has been prepared upon the previously prepared 
lists, studies and literatures that dealt with creative thinking . The list 
contained 75 skills of which validity has been verified by a group of 
referees. He used An observation card containing 39 teaching skills to 
develop creative thinking distributed to two axes (performance & 
evaluation ) has been prepared. This card has been selected from the 
previously prepared list in step (1). Its validity has been briefed by a group 
of referees. Stability has also been verified using cooper equilibrium to 
compute the agreement proportion between the two observations 
performed by the researcher .The study tool, observation card, was applied 
on an intentionally selected sample of 40 Arabic teachers. The results 
showed the Arabic teachers who represented the study sample have poor 
skills of developing creative thinking in the tow axes: The mean of the 
total performance of the Arabic teachers (study sample) in the skills of the 
first axis (Teaching skills based upon creative thinking ) is (1-3) out of (3). 
This level is considered " poor " and it shows that the Arabic teachers ( 
study sample ) lack the skills of this axis. The mean of the total 
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performance of the Arabic teachers (study sample) in the skills of the 
second axis ( evaluation skills based upon developing creative thinking is 
(1.36) out of (3). This level is considered poor and proves that these 
Arabic teachers (study sample) lack the skills of this axis. The mean of the 
total performance of the Arabic teachers (study sample) in all the skills of 
developing creative thinking. He suggested that The teacher training 
programs should contain training themes to help and train on the skills of 
developing creative thinking and methods of development. In addition 
.Teachers, supervisors and those who are interested in creative thinking 
should benefit from the observation card used in this study and from its 
procedural characteristics. To perform a study in preparing a suggested 
program in the light of the introduction of creative thinking skills of 
Arabic teachers in reading especially in the first secondary school 
students. 

Another study conducted by Ahmed (2002) attempted to evaluate 
teaching effectiveness in English as a foreign language in the fourth and 
fifth grades of primary education. The study involved a sample of 20 
teachers in Maghagha directorate. It also involved 935 pupils in the fourth 
grade and 950 pupils in the fifth grade of the primary school. Tape 
recording and Flanders interaction analysis category system were used in 
analyzing teachers' performance. An achievement test was also designed 
by the researcher and applied to fourth and fifth grade pupils. The results 
revealed that there was a correlation between the teachers' experience and 
their performance in class. It also revealed a correlation between the 
teachers' behavior in class and the pupils" achievement. In other words, as 
long as teachers praise, accept the pupils, their feelings and ideas, ask 
questions, give the pupils the opportunity to participate, they get the 
highest achievement. While as, as long as teacher give lectures, give many 
directions and criticize the pupils, they get the lowest achievement. 

Goldhaber & Brewer (1999) evaluated the effect of teacher degree 
level on Educational performance which allow students to be linked to 
particular teachers, are used to estimate the impact of teacher degrees on 
student performance in the subject areas of mathematics, science, English, 
and history. It was found that several teacher characteristics do appear to 
make a difference in student performance. Teachers certified in 
mathematics and those with Bachelors' or Masters' degrees in mathematics 
and science were associated with higher student performance scores. 
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Spirit River School Division (1993) conducted a study to develop and 
validate a set of indicators to assess teacher effectiveness in a formative 
process, focusing on professional development and staff in service in 
northwestern Albetra. The project of the study focused on professional 
development and staff in service to gain the acceptance, involvement, and 
positive initiative of staff. It focused the attention of the system on the 
wider range of student educational outcomes, affective and behavioral as 
well as cognitive .Findings revealed active involvement of professional 
staff in action research. 

Pence & Anthony (1992) defined performance standards and 
developed an assessment for accomplished English language arts teaching 
of young adolescents. The assessment is meant to evaluate teachers' 
abilities to meet standards set by a committee of 12 professionals, most of 
whom are teachers with various areas of expertise. 

Comment on teachers’ evaluation studies: 

Most of the above mentioned studies have common spots with this 
present study. The researcher can highlight the following: 

Most of these studies agreed that evaluation is a vital process for the 
development in education (Hashem, Laila Ismail, 2010; Bitterman, 
Sheila , 2010; Adams, Andy Alan 2009; El-Said Ali, 2009; Dupree, 
Jeffrey J.2009; Mohasseb & A1 - Hakami, 2008). To clarify this notion, 
some studies demonstrated the need for valid and credible evaluation for 
teacher professional development via conducting a comprehensive 
program evaluation (Bitterman, Sheila , 2010). Others stated that the 
evaluation process produces qualified teachers to meet the needs of our 
students (Adams, Andy Alan 2009). Highly qualified teachers, teacher 
evaluation, quality teaching, and instructional leadership were 
investigated. Patterns were found regarding highly qualified teacher traits 
(NCLB), and regarding criterion for teacher quality. Measured student 
achievement was not considered as criterion of teacher efficacy (Dupree, 
Jeffrey J.2009). Whereas others found that several teacher characteristics 
do appear to make a difference in student performance (Goldhaber & 
Brewer, 1996; El-Said Ali, 2009). 

Obviously, The goals for adopting the standards -based teacher 
evaluation system were (1) increasing student learning, (2) improving 
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instruction for in service or pre-service teachers , (3) developing a 
mentoring program, (4) focusing professional development, and (5) 
facilitating collegiality (Hashem, 2010; Batchelor, 2008 ; Mohasseb & A1 
- Hakami, 2008; El-Said Ali, 2009). A study pointed to the role of the 
teacher training programs that should contain training themes to help and 
train on the skills of developing creative thinking and methods of 
development (Ba za'rah, 2008). Accordingly, The attempts to achieve a 
standard level of evaluation, several methods and tools were used as a set 
of indicators to assess teacher effectiveness in a formative process, 
focusing on professional development and staff in service (Spirit River 
School Division, 1993). In addition, some defined performance standards 
and developed an assessment for accomplished English language arts 
teaching of young adolescents. The assessment is meant to evaluate 
teachers' abilities to meet standards (Pence & Anthony, 1992). So, all the 
mentioned studies agreed with the present study that teachers' evaluation is 
the applied bridge to teacher quality. 
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Quality: 

The American Society for Quality (ASQ, 2010) defined quality as "A 
subjective term for which each person or sector has its own definition. In 
technical usage, quality can have two meanings: 1. the characteristics of a 
product or service that bear on its ability to satisfy stated or implied needs; 
2. Quality means “fitness for use; conformance to requirements.”" 

Quality is at the top of most agendas and improving quality is probably 
the most important task facing any institution. However, despite its 
importance, many people find quality an enigmatic concept. It is 
perplexing to define and often difficult to measure. One person's idea of 
quality often conflicts with another, and no two experts ever come to the 
same conclusion when discussing what makes an excellent school. (Sallis, 
2002) 

(Sallis, 2002) stated that " The word quality comes from the Latin 
qualis meaning what kind of The quality of something can be said to be a 
part of its nature. As an absolute, things that exhibit quality are of the 
highest possible standard that cannot be surpassed. Quality products are 
things of perfection made with no expense spared. Quality is a concept 
with class. It is synonymous with high quality or top quality ." p.12 

Sallis stated that quality is what makes the difference between things 
being excellent or run-of-the-mill. Increasingly, quality makes the 
difference between success and failure. The best organizations, whether 
public or private, understand quality and know its secret. We often only 
recognize the importance of quality when we experience the frustration 
and time wasting associated with its absence. Seeking the source of quality 
is an important quest. Education is also recognizing the need to pursue it, 
and to deliver it to teachers and students. 
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Figure (3): Quality advocates and their definitions of quality. 

Source: Summers D.C..(2010). Quality Management, 5 th ed. Pearson Education, Inc., New Jersey. P.39 



Educational institutions are pursuing quality improvement for a 
number of important reasons. Some are linked with professional 
responsibility, while others result from the competition inherent in 
educational marketplaces or from the need to demonstrate accountability. 
In the commercial world it is the survival imperative that often drives 
quality improvement, but the complexity of education and the importance 
of values in education makes the motives for taking a quality stance more 
complicated and diverse. The four imperatives reflect the complex 
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environment in which educational institutions operate. The moral 
imperative: the customers and clients of the education service (students, 
parents and the community) deserve the best possible quality of education. 
The professional imperative: closely linked to the moral imperative is 
the professional imperative. Professionalism implies a commitment to the 
needs of students and an obligation to meet their needs by employing the 
most appropriate pedagogic practices. 

The competitive imperative competition is a reality in the world of 
education. Educationalists can meet the challenge of competition by 
working to improve the quality of their service and of their curriculum 
delivery mechanisms. The accountability imperative: Schools and 
colleges are part of their communities and as such they must meet the 
political demands for education to be more accountable and publicly 
demonstrate the high standards by promoting objective and measurable 
outcomes of the educational process and provides mechanisms for quality 
improvement. (Sallis, 2002; Lumby, 2001) 

Teacher quality: 

According to the National Research Council cited in (Clarke, 2009) 
teacher quality refers to the “ knowledge , skills, abilities, and dispositions 
of teachers” that enable them to “engage students in rigorous, meaningful 
activities that foster academic learning for all students ” (pp. 19 & 22). 

According to OECD (2009) "teacher quality have three dimensions: 
teacher qualification which include inputs such as teacher credentials, 
years of service, degrees, certification and other relevant professional 
development. Teacher characteristics and in-classroom practices which 
include attitudes, expectations, personal characteristics, strategies and 
methods. Teacher effectiveness which is an assessment of the degree to 
which in-service teachers contribute to the learning outcomes of students". 

Teachers are central to any consideration of schools, and a majority of 
education policy discussions focus directly or indirectly on the role of 
teachers. There is a prima facie case for the concentration on teachers, 
because they are the largest single budgetary element in schools. 
Moreover, parents, teachers, and administrators emphasize repeatedly the 
fundamental role that teachers play in the determination of school quality. 
Yet, there remains little consensus among researchers on the 
characteristics of a good teacher, let alone on the importance of teachers in 
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comparison to other determinants of academic performance (Hanushek & 
Rivkin , 2006) 

According to Wren (2006) “Highly qualified teachers are those with 
degrees and certifications in the areas in which they teach" where as 
"High quality teachers, however, are those with talent, knowledge, and 
skill. Highly -qualified teachers are not necessarily high-quality teachers". 

Teacher quality refers to " Teachers who are able to consistently 
assist their students in making significant academic progress. Teachers 
must have a command of their subject matter, understand how students 
learn, and have broad repertoire of teaching methods to meet diverse 
needs of students. Teachers of quality should have, at a minimum, full 
certification in their main teaching field." (Glossary of Education, 2006) 

Lauer et al. (2005) indicated that In the early 1900s, teacher quality 
was related to virtue, and teachers were expected to communicate moral 
values in their teaching. In the 1940s and 1950s, teacher quality was 
defined in terms of personality traits such as compassion and curiosity. 
Teachers were expected to communicate social values to their students. In 
the 1960s, teacher quality was based on the technical skills and behaviors 
of teachers in delivering the prescribed curricula. Today’s definition of 
teacher quality reflects the current era of standards-based reform in 
education. 

Fenstermacher & Richardson (2005) cited in (kennedy, 2010) defined 
teacher quality as both good and successful teaching: "By good teaching, 
we mean that the content taught accords with disciplinary standards or 
adequacy and completeness, and that the methods employed are age 
appropriate, morally defensible ,and undertaken with the intention of 
enhancing the learner's competence with respect to the content studied .... 
By successful teaching we mean that the learner actually acquires, to 
some reasonable and acceptable level of proficiency, what the teacher is 
engaged in teaching ... Learning is more likely to occur when good 
teaching is joined with the other three conditions ".p. 191 

According to No Child Left Behind (NCLB) Act cited in (Lauer & 
Dean, 2004) " a highly qualified teacher is one who holds a bachelor’s 
degree and full state certification or licensure and has demonstrated 
mastery of the subjects he or she teaches, either by having a major in the 
subject or by passing a test or other state evaluation. NCLB reflects the 
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federal government’s view that teacher quality is a key component of 
states ’ efforts to help all students achieve at high levels". 

As Harvey and Newton (2004) have argued "quality as a mechanism 
refers to the processes of assessment, accreditation, audit, and external 
examination. Quality assurance involves checking the quality of a process 
or outcomes; audit, refers to an external or internal check on internal 
processes; quality assessment involves an external or internal judgment of 
performance against criteria 

Teacher Quality and other observable characteristics of teachers: 

Rice (2003) mentioned that Education is the compilation and product 
of many and varied resources. Among these, teachers stand out as a key to 
realizing the high standards that are increasingly emphasized in schools 
and school systems 

The quality of the teacher in the classroom is the most important 
schooling factor predicting student outcomes (Wright, Horn, and Sanders 
1997; Ferguson 1998; Goldhaber, Brewer, and Anderson 1999; Hanushek, 
Kain, and Rivkin 1999; Goldhaber 2002). Furthermore, the impact of 
having a high-quality teacher can be profound. Hanushek (1992) found 
that a student with a very high-quality teacher will achieve a learning gain 
better than a student with a low quality. Thus, the quality of a teacher can 
make the difference of a full year’s learning growth. While researchers 
tend to agree that teacher quality is an important determining factor in 
influencing student outcomes numerous studies found a positive 
connection between teacher performance on measures of academic 
proficiency and student outcomes (Ferguson and Fadd 1996; Greenwald, 
Hedges, and Faine 1996; Goldhaber 2002). 

Over the past decades, researchers have examined the relationship 
between certain observable characteristics of teachers (such as years of 
experience, certification status, teachers’ own test scores, etc.) and 
changes in student achievement. Traditionally, the examinations of teacher 
characteristics have focused on qualifications such as the undergraduate 
college attended, certification status, advanced degrees, and years of 
teaching experience (Rowan, Chiang, & Miller, 1997; Fabiano, 1999). 
With the advent of cortication tests for teachers in the 1990s, researchers 
have also examined the relationship between teacher test scores and 
student achievement (Rice, 2003). 
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Teacher quality is extremely difficult to measure. As a result, most 
studies resort to measurable teacher inputs such as certification, academic 
degrees, and years of experience. Some studies that have correlated 
teacher test scores on basic skills tests and college entrance exams with the 
scores of their students on standardized tests have found that high-scoring 
teachers are more likely to elicit significant gains in student achievement 
than their lower-scoring counterparts (Ferguson, 1998; Ferguson & Ladd, 
1996). 

Thus, Teaching experience appears to have an influence on student 
achievement. Teachers with less teaching experience typically produce 
smaller learning gains in their students compared with more seasoned 
teachers. Flowever, most of those studies have also discovered that the 
benefits of experience level off after the first five or so years of teaching. 

Regarding certification, some reports claim that certified teachers are 
no better in practice than uncertified instructors Abell Foundation (2001), 
while others assert that certification is an important step in ensuring 
quality teaching (Darling-Hammond, 2002). Research found that 
certification in a particular subject area, in this case, mathematics, may 
result in more effective teaching (Wayne & Youngs, 2003). One recent 
and controversial study found that students of certified instructors out- 
performed students of uncertified teachers (Laczko-Kerr & Berliner, 
2002); however, others have called into question the methodology and 
results of the study (Freedman, 2002; Imai, 2002). 

Teacher quality is a priority area in education policy. The federal No 
Child Left Behind Act of 2001 requires that by the end of the 2005-06 
school year, every teacher working in a public school must be “highly 
qualified” — meaning that a teacher is certified and has demonstrated 
proficiency in his or her subject matter, by having majored in the subject 
in college, passing a subject-knowledge test, or obtaining advanced 
certification in the subject. Veteran teachers have the additional option of 
proving their subject-matter expertise though a state-determined high, 
objective, and uniform standard of evaluation. 

Darling-Hammond (2002) contends that measures of teacher quality 
are more strongly related to student achievement than other kinds of 
educational investments such as reduced class size, overall spending on 
education, and teacher salaries. In contrast to the approach used by 
Darling-Hammond, which equates teacher quality with specific 
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qualifications, Rivkin, Hanushek, and Kain (1998) cited in (Darling - 
Hammond, 2002) identified teacher quality in terms of student 
performance outcomes. Their research identified teacher quality as the 
most important school-related factor influencing student achievement. 
They conclude from their analysis of 400,000 students in 3,000 schools 
that, while school quality is an important determinant of student 
achievement, the most important predictor is teacher quality. In 
comparison, class size, teacher education, and teacher experience play a 
small role. 

Hanushek (1992) estimates that the difference between having a 
good teacher and having a bad teacher can exceed one grade -level 
equivalent in annual achievement growth. Likewise, Sanders (1998) and 
Sanders and Rivers (1996) argue that the single most important factor 
affecting student achievement is teachers. Further, they contend that lower 
achieving students are the most likely to benefit from increases in teacher 
effectiveness. Taken together, these multiple sources of evidence — 
however different in nature — all conclude that quality teachers are a 
critical determinant of student achievement. In the current policy climate 
of standards-based reform, these findings make a strong case for gaining a 
better understanding of what really accounts for these effects. 

To meet the challenge of placing a highly qualified teacher in every 
classroom, some states are strengthening their teacher-preparation 
programs and developing systems to hold those programs accountable. 
(Steiner, 2003). 
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The Road to Highly Qualified teachers: (Waugh &Slivka, 2005) 



Year 


Event 


1950 


Half of the Nation’s teachers do not have a college 
degree. Education is largely considered a local rather than 
national responsibility. 


1957 


The Soviets successfully launch Sputnik, creating 
concern regarding the status of American education, 
particularly in the areas of math and science. 


1958 


Congress passes the National Defense Education 
Act (NDEA) which provides low interest loans and 
scholarships for college and loan forgiveness for students 
who train to teach in math, science, and foreign language. 
One billion dollars is allocated for professional 
development for teachers. 


1965 


The Elementary and Secondary Education Act 
(ESEA) and Higher Education Act (HEA) are passed. 
The HEA provides Federal funding to help poor and 
minority students go to college. This act is largely 
“credited with providing access to higher education for 
many of the women and African Americans who entered 
the teaching profession in the 1970s.” 


1980 


The Schools of Education Assistance Act (SEAA) is 

included in the reauthorization of the HEA and calls for 
“the redesign and reorientation of teacher-education 
institutions.” 


1983 


The National Commission on Excellence releases the 
report, A Nation at Risk: The Imperative for Educational 
Reform, in which teacher education programs are criticized 
for being “weighted heavily with courses in ‘educational 
methods’ at the expense of courses of subjects to be 
taught.” 


1998 


The reauthorization of the HEA creates the Teacher 
Quality Enhancement Grants and the Teacher Training 
Partnership Grants. The law also requires States “to 
become more active in ensuring the presence of qualified 
teachers in their schools.” 


2002 


NCLB becomes law. The HQT provision shifts 
accountability for teacher quality from States and 
institutions of higher learning to schools and districts. 




Figure (4): The Road to Highly Qualified teachers 
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Measuring & Improving Teacher Quality: 

Waugh & Slivka (2005) provided the following three highly 
qualified teacher (HQT) requirements: a bachelor’s degree, full State 
certification or license, and competency in each subject they teach. In 
addition, Sallis (2002) stated the sources of quality in education as: 
outstanding teachers, high moral values, excellent examination results, the 
support of parents, business and the local community, plentiful resources, 
the application of the latest technology, strong and purposeful leadership, 
the care and concern or pupils and students, and a well-balanced and 
challenging curriculum. Furthermore, Wren (2006) mentioned a list of 
eight characteristics of high-quality reading teachers: first, high-quality 
teachers are very purposeful about what they teach. Second, high-quality 
teachers use powerful instructional strategies. Third, they do not waste 
time. Fourth, they keep their students actively engaged. Fifth, they create a 
learning environment that is literature rich and inviting. Sixth, they use 
data to inform instruction. Seventh, they connect with their students and 
their families on a personal level. Eighth, they are relentlessly positive and 
encouraging. 

Lauer et al. (2005) indicated that most educators and policymakers 
agree that teacher quality is important because of its connection to student 
learning. Sanders and Rivers (1996; Sanders, 1998) pioneered the use of 
value-added assessments to measure teacher quality. According to this 
approach, students of effective teachers make greater gains on 
standardized achievement tests than is expected based on the students’ 
past performances. Sanders and Rivers found, for example, that students in 
Tennessee who were taught by effective teachers for three consecutive 
years scored up to 50 percentile points higher on the state test compared to 
students who had ineffective teachers for three consecutive years. 
Conversely, students with ineffective teachers did not exhibit the academic 
growth that would be expected based on their previous performances. In 
other words, effective teachers add value to student learning by helping 
their students achieve beyond expectations. 

A number of research reviews have addressed the importance of 
various teacher attributes to teacher quality (Wilson, Floden, & Ferrini- 
Mundy, 2001; Allen, 2003; Rice, 2003). The following have been found to 
be positively associated with student outcomes: 
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• Years of teaching experience up to five years (beyond five years, no 
measurable additional benefit has been found for experience.) 

• Advanced degrees in mathematics and science for secondary teachers of 
those subject areas 

• Certification in mathematics for teachers of secondary mathematics 

• Coursework in content areas for secondary teachers of those subject 
areas 

• Pedagogical coursework, particularly when tied to a content area (e.g., 
methods of teaching mathematics) 

The Department of Education, Employment and Workplace Relations 
(2009) indicated that Improving teacher and school leader quality requires 
action to: 

• Attract the ‘best and brightest’ entrants to teaching; 

• Train our future teachers through world-class pre-service education; 

• Place quality teachers and school leaders in schools where they are 
needed most; 

• Develop teachers skills and knowledge through ongoing professional 
learning; and 

• Retain quality teachers and school leaders in our schools.. 

Rice (2003) mentioned five broad categories is used to organize the 
teacher characteristics assumed to reflect teacher quality: Teacher 
experience, Teacher preparation, Teacher certification, Teacher course 
work, Teacher's own test scores. On the other hand, UNICEF (2000) 
showed different cores of quality in education one of them is teacher 
quality which could be achieved through: professional learning for 
teachers, teacher competence and school efficiency, ongoing professional 
development, continuing support for student-centered learning, active 
standards-based participation methods, teacher feedback mechanisms, 
teacher beliefs that all students can learn, and teachers’ working 
conditions. 

Thus, teacher quality and the strength of school leadership are 
recognized as the greatest school-based determinants of educational 
success. Quality teaching has a measurable impact on student outcomes. 
Good teaching may define as instruction that leads to effective learning, 
which in turn means thorough and lasting acquisition of the knowledge, 
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skills, and values the instructor or the institution has set out to impart. It is 
considered how an instructor can improve the quality of instruction in an 
individual course, and how an academic organization (a university, 
college, or academic department) can improve the quality of its 
instructional program. 

Improving teacher evaluation to enhance teaching quality 

Governors understand the importance of guaranteeing that every 
child has an effective teacher. Research shows that teacher quality affects 
student achievement more greatly than any other school based variable. 
The No Child Left Behind Act requires a “highly qualified” teacher in 
every classroom and achievement gains by all students over time. These 
realities give policymakers a strong incentive to focus on preparing, 
recruiting, and retaining quality teachers as primary strategies to boost 
academic achievement. By linking evaluation with academic standards for 
students and professional standards for educators, policymakers can 
transform teacher evaluation into a more effective tool for improving 
instructional practice and raising student achievement. (Goldrick, 2002) 

Goldrick, (2002) indicated that in order to improve teacher 
evaluation, Governors and other state policymakers should employ the 
following strategies: 

• Define teaching quality. 

• Focus evaluation policy on improving teaching practices. 

• Incorporate student learning into evaluation. 

• Create professional accountability. 

• Train evaluators; and broaden participation in evaluation design. 

Define teaching quality — States have defined academic standards for 
what every child needs to know. They also must clearly define what a 
highly qualified teacher needs to know and be able to do before they can 
purposefully construct a teacher evaluation policy. 

Focus evaluation policy on improving teaching practice — States 
should view evaluation as an informational tool to help administrators 
identify teachers who need additional or specialized assistance and to help 
individual teachers improve their instructional practices. 

Incorporate student learning into teacher evaluation — States should 
transform evaluation from a traditionally input-based process into an 
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outcome-driven one. They should consider measurable student 
achievement as a principal outcome on which teachers are evaluated. 

Create professional accountability — Career ladders can provide states 
an opportunity to strengthen teacher evaluation policy and align it with 
performance-based teaching standards. Professional classifications (such 
as “beginning,” “mentor,” and “master” teacher) can also provide a 
framework through which to implement performance-based compensation. 

Train evaluators — Evaluators need pre-service training opportunities 
to conduct more accurate and effective teacher assessments. Training 
might focus on skills such as analyzing effective teaching practice, 
determining a teacher’s impact on student learning, and providing 
leadership for professional development and remedial assistance. 

Broaden participation in evaluation design — Policymakers must 
reach out to all education stakeholders, including teachers and 
administrators, to design a teacher evaluation system. Educators and 
school officials must have confidence in and an understanding of 
evaluation — prior to and during implementation — to ensure its long-term 
sustainability. 

Different perspectives on teacher quality: 

Kennedy (2010) stated that researchers and policy analysts enter into 
debates about teacher quality, they use " teacher quality" to refer to many 
different things: 

1. People interested in recruitment often use " teacher quality" to refer 
to tested ability to design recruitment practices that entice people 
with higher test scores to become teachers 

2. People interested in the equitable distribution of teachers across 
students population, often use " teacher quality" to refer to 
credentials to ensure that all students have access to teachers who 
have obtained comparable licenses and certificates. Quality 
indicators are considered as certificates and teaching experience. 

3. People interested in education, faculty hope to produce teachers 
who can reason about their work and learn from their own 
experiences to produce novices who can continue to grow over 
time. 

4. Other people often use " teacher quality" to refer to the quality of 
teachers' classroom practices to improve the things teachers 
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actually do inside their class when teaching their students. Quality 
indicators are considered as specific teaching practices. 

5. People who think about the most productive use of expenditures 
and often use " teacher quality" to refer to teacher effectiveness to 
raising students achievement. Quality indicators are considered as 
students achievement gains. 

6. People who want teachers to subscribe to particular beliefs and 
values. For them, quality indicators are these values. 

These are not the only definitions of available, nor are their 
associated indicators_ higher test scores , certificates and teaching 
experience, observed performance, specific teaching practices _ the 
only available indicator of teacher quality, but some point to the 
different dimensions of teacher quality and talk about teacher qualities 
as an end to teacher quality. 

Another interesting approach to describe the good teacher is the ten 
competences identified by Perrenoud (1999) cited in Fredriksson, (2004): 

• Organizing student learning opportunities. 

• Managing student learning progression. 

• Dealing with student heterogeneity. 

• Developing student commitment to working and learning. 

• Working in teams. 

• Participating in school curriculum and organisation development. 

• Promoting parent and community commitment to school. 

• Using new technologies in their daily practice. 

• Tackling professional duties and ethical dilemmas. 

• Managing their own professional development. 

Fredriksson, U. (2004) stated that for many students quality is a fair 
system where their skills are awarded and where their achievements are 
acknowledged. For parents quality is a school where the students are safe 
and where they can learn in a stimulating environment . For many teachers 
quality is a school where the students want to learn and where the working 
conditions are good (MacBeath et al., 1996). 

Lauer et al. (2005) indicated some of quality premises: 

• Improving teacher quality is key to improving student achievement. 

• Teacher quality is the joint responsibility of higher education 
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institutions, districts, and schools. 

• Program self-assessment is necessary to guide teacher quality 
improvement efforts. 

• Exemplary pre-service programs, in-service programs, and school 
university 

• Partnerships provide models for improving teacher quality. 

Rice (2003) stated five broad categories of measurable teacher 
characteristics to reflect teacher quality: findings for these 

characteristics frequently differ for teachers at the elementary school level 
and teachers at the high school level and that the body of research on the 
subject of teacher quality suggests that the context of teaching matters 
(e.g., differences in grade levels, subject areas, and student populations). A 
refined understanding of how teacher attributes affect their performance 
can be helpful in determining the range of potentially effective policy 
options. The highlights of the empirical evidence include: 

Teacher experience: Several studies have found a positive effect of 
experience on teacher effectiveness; specifically, the “learning by doing” 
effect is most obvious in the early years of teaching. 

Teacher preparation programs and degrees: a research suggests that 
the selectivity/prestige of the institution a teacher attended has a positive 
effect on student achievement, particularly at the secondary level. This 
may partially be a reflection of the cognitive ability of the teacher. 

• Evidence suggests that teachers who have earned advanced degrees have 
a positive impact on high school mathematics and science achievement 
when the degrees earned were in these subjects. 

• Evidence regarding the impact of advanced degrees at the elementary 
level is mixed. 

Teacher certification: a research has demonstrated a positive effect of 
certified teachers on high school mathematics achievement when the 
certification is in mathematics. Studies show little clear impact of 
emergency or alternative-route certification on student performance in 
either mathematics or science, as compared to teachers who acquire 
standard certification. 

Teacher coursework: teacher course work in both the subject area taught 
and pedagogy contributes to positive education outcomes. Pedagogical 
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coursework seems to contribute to teacher effectiveness at all grade levels, 
particularly when coupled with content knowledge. The importance of 
content coursework is most pronounced at the high school level. While the 
studies on the field experience component of teacher education are not 
designed to reveal causal relationships, they suggest positive effects in 
terms of opportunity to learn the profession and reduced anxiety among 
new teachers. 

Teachers’ own test scores: tests that assess the literacy levels or verbal 
abilities of teachers have been shown to be associated with higher levels of 
student achievement.. Studies show the National Teachers Examination 
and other state-mandated tests of basic skills and/or teaching abilities are 
less consistent predictors of teacher performance. 

Given that many dimensions of teacher characteristics matter — 
preparation in both pedagogic and subject content, credentials, experience, 
and test scores — the findings imply that there is no merit in large-scale 
elimination of all credentialing requirements. Nor are improvements in 
teacher quality likely to be realized through the status quo. Rather, teacher 
policies need to reflect the reality that teaching is a complex activity that is 
influenced by the many elements of teacher quality. Most of the research 
does not seek to capture interactions among the multiple dimensions of 
teacher quality, and as a result, there are major gaps in the research that 
still need to be explored. Nor does the research fully address evidence 
about teacher quality at the elementary and middle school levels, in 
subjects other than mathematics, or among different populations of 
students (such as high poverty, English language learners, or special 
education). 

The research suggests that investing in teachers can make a difference 
in student achievement. In order to implement needed policies associated 
with staffing every classroom — even the most challenging ones — with 
high-quality teachers, substantial and targeted investments must first be 
made in both teacher quality and education research. Stronge & Hindman, 
(2006) addressed the quality indicators of effective teachers, the 
connection between teacher quality and teacher selection, and the 
importance of connecting teacher quality to teacher selection. 
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Factors that affect teacher quality: 

The factors that affect teacher quality are in strong link with the 
qualities of effective teachers. Accordingly, any defects or lack exhibited 
in these qualities, they would directly affect teacher quality from different 
dimensions. The researcher summarized them as: 

• Prerequisites of effective teaching 

• The teacher as a person 

• Classroom management and organization 

• Organizing for instruction 

• Implementing instruction 

• Monitoring student progress and potential. (Stronge et al. , 2004; 

Stronge, 2007) 




Figure (5): Prerequisites of effective teaching 

Prerequisites of effective teaching: 

• Verbal ability has a positive effect on student achievement. 

•Content knowledge : as measured by majoring or minoring in the 

subject area or participating in professional development in the 
content contributes to increased student learning. 

• Educational coursework: It is a stronger predicator of teaching 
effectiveness than grade point average or test score for teacher who 
embrace the concept of long-life learning, continued professional 
development in their field results in increased student achievement 
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•Teacher certification: Regardless of the type of certification held, 
results in teacher being more effective than their uncertified 
counterparts. 

• Teacher experience: it is influential in teachers effectiveness, 
particularly in the areas of planning, classroom management, 
questioning, and reflection. 




Figure (6): The teacher as a person 

The teacher as a person: 

• Caring can be demonstrated in many ways by teachers but, at its core, 
caring means teachers understand and value students as unique 
individuals. 

• Fairness and respect involves treating students in a balanced and open- 
minded manner that is considerate of their circumstances. This quality 
has been called the foundation of effective teaching. 

•Attitude toward the teaching profession is undoubtedly the pivotal 
quality that determines a teacher's willingness to develop and grow as a 
professional. The more positive and enthusiastic teachers are about 
teaching, the more likely their students will be enthusiastic about 
learning. 

• Social interaction with students can take place within the classroom but 
also beyond-for example, during sporting events and other special 
programs. When teachers demonstrate interest in students' lives outside 
of the classroom, students are encouraged to perform their best in the 
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classroom. Humor, caring, respect and fairness all are involved in 
building relationships with students. 

•Promotion of enthusiasm and motivation for learning by the teacher 
results in higher levels of student involvement and achievement. 
Effective teachers encourage students to work and reach their potential. 
•Reflective practice is the process by which all professionals develop 
expertise. It is by analysis of our actions and their effects on others that 
we learn from experience and move along the continuum from novice to 
expert teachers. 




Figure (7): Classroom management and organization 

Classroom management and organization : 

•Classroom management is the actions and strategies teachers use to 
solve the problem of order in classrooms. Effective teachers also use 
rules, procedures and routines to ensure that students are actively 
involved in learning . In essence, they use management not to control 
student behavior, but to influence and direct it in a constructive manner 
to set the stage for instruction. 

• Classroom organization focuses on the physical environment. Effective 
teachers organize a safe classroom environment. They strategically place 
furniture, learning centers, and materials in order to optimize student 
learning and reduce distractions. 

• Expectations for student behavior is a key element in setting expectation 
for students. Effective teachers know that student behavior is not only 
about rules and consequences; they also know that a larger component is 
the development of a classroom climate that influences how students 
perceive their environment and behave. Thus, effective teachers expect 
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students to act in a manner that contributes to a positive classroom 
environment. 




Figure (8): Organizing for instruction 



Organizing for instruction : 

• Focusing on instruction. Instruction is the primary purpose for school . 
effective teachers know the very reason for schooling is teaching and 
learning. And, in their classroom, theses educators maintain an intense 
focus on instruction. 

• Maximizing instructional time classrooms are busy places where 
teachers are given a finite amount of time for teaching their subjects. 
Effective teachers are able to qualitatively do more with the same amount 
of time than their less effective counterparts. 

• Expecting students to achieve the self-fulfilling prophecy can hold true 
when working with students. If teachers convey the message that they 
expect students to do their best and grow academically, students will 
respond positively because they are in a supportive environment. 

• Planning and preparing for instruction: effective teachers invest the 
time and effort needed to develop instructional plans and material that 
meet individual students' needs. 
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Figure (9): Implementing instruction 

Implementing instruction : 

• Instructional strategies research over the last 30-plus years has 
identified types of instructional strategies that are associated with 
increased student achievement. For example, a strategy called mastery 
learning can result in student achievement that is as much as one standard 
deviation higher than students taught without using this strategy.. Using 
strategies that work for different type of learners, such as hands-on 
learning that taps verbal, visual, and Kinesthetic learners, has been 
shown to positively affect students learning, 

• Communication of content & skills knowledge effective communication 
of content knowledge is a hallmark of good teachers and is associated 
with strong verbal ability, which was as a prerequisite skill. 

•Instructional complexity students benefit from constructing meaning 
from the content while being supported by the teacher, especially when 
they are given opportunities to build on basic understanding and expand 
it into more complex, metacognitive thinking. 

•Questioning strategies: Questioning strategies that emphasizes higher 
level thinking and student dialogue enhance student learning. 
Additionally, the proper use of Questioning in instruction has a positive 
influence on young children's language development and analytical 
thinking skill. 
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•Student engagement: active involvement in the learning process is 
critical to student motivation and assimilation of new knowledge and 
skills. The way a teacher instruct the class and the mount of 
individualized attention as student receives influence the teacher's 
effectiveness). 




Figure (10): Monitoring student progress and potential 



Monitoring student progress and potential: 

• Homework: not only assigning homework but also providing feedback 
on it is a hallmark of effective teachers. 

•Monitoring student progress: effective teachers align their objectives, 
instruction, and assessments so that they can effectively facilitate student 
acquisition of knowledge and skills. 

•Responding to student needs and abilities: differentiation does not occur 
just during instruction; it also influences assessment in terms of what 
types are used to measure student learning for different types of 
knowledge and skills or different levels of students. 
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Achieving teacher quality 




Figure (11): keys to teacher quality: designed by the researcher 

In this figure, the strong relationship can be observed among the four 
components that constitute teacher quality. The first component indicates 
that teacher quality starts from good teacher education. In addition, 
establishing strong and practical teacher standards clarifies teachers' 
responsibilities and duties regarding his/her job and students. Then, it 
comes the role of the objective teacher evaluation that aims at improving 
teacher performance. Finally, continuous development of teacher 
performance via training is a need to achieve teacher quality. 

• Studies Related to Teacher Quality: 

da Silva (2010) conducted a case study to provide insight into the 
challenges educational leaders face in their efforts to improve teaching and 
learning for English language learners within a context of increased testing 
and accountability. The researcher examine the assumptions underpinning 
leadership practices to understand how teacher quality and student 
learning is being interpreted, assessed, and addressed in an under- 
resourced, low performing school serving predominantly Spanish speaking 
students. Overall this study analyzes how school leadership impacts 
teacher quality reform and furthers our understanding of what it takes to 
expand educational opportunity for English language learners. This study 
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was guided by four primary research questions: (1) How do administrators 
and teachers make sense of increasing pressures to enhance teacher quality 
and improve student learning? (2) How do they believe they can expand 
opportunities to achieve for economically impoverished and linguistically 
diverse learners? (3) What assumptions underpin the policies and practices 
they implement? (4) Finally, how do these assumptions play out in the 
everyday practices of administrators and teachers at Nieberg Elementary? 
The researcher conducted formal and informal interviews, observations 
and document analysis to understand how administrators and teachers 
believe they can increase opportunities to achieve for English language 
learners. The Principal of Nieberg Elementary believes that she can 
improve learning and increase students' opportunities to achieve by: (a) 
focusing on developing English language competency; (b) replacing 
bilingual teachers with English only teachers; (c) implementing a 
standardized and rigidly implemented curriculum; and d) asserting greater 
administrative authority over administrators and teachers in the building. 
The findings of this study reveal that these approaches to improving 
teaching and learning arose within the pressure cooker context of high 
stakes testing and mandated achievement; and thus, limited the real 
opportunity ELL students had to achieve. The findings of this study reveal 
the logic and limits of focusing on achievement alone to expand 
educational opportunity for English language learners. 

The study of Ohlson (2009) aimed at examining the relationships among 
teacher quality characteristics and school culture components and their 
influence upon student attendance and suspension rates. In addition, the 
research also examined the educational leadership practices of exemplary 
school principals in relation to the components of a collaborative school 
culture. The sample included 50 elementary schools in the state of Florida. 
Schools were selected based upon their partnership with the University of 
Florida and the Lastinger Center for Learning. School culture surveys 
were administered to examine six components of collaborative culture 
identified as collaborative leadership, teacher collaboration, unity of 
purpose, professional development, collegial support, and learning 
partnership. Finally, interviews were conducted to examine the strategies 
and practices utilized by exemplar school principals to augment the data 
and better inform practice. Using multiple regression and Pearson 
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correlations, the data were examined to determine the nature of the 
relationship between school outputs, processes and inputs. The findings 
revealed that as teacher collaboration increased, the model predicted that 
student suspensions would decrease by 6.709%. In addition, the model 
predicted that when the percentage of out-of-field teachers within a school 
increased, student suspensions would decrease by 0.16%. Finally, as the 
percentage of non-certified teachers within a school increased, the student 
suspension percentage increased by 0.22%. The exemplar interviews 
revealed comprehensive discussions regarding components of a 
collaborative school culture and educational leadership practices related to 
data-driven decision-making, developing stakeholder partnerships, teacher 
guided professional development, and fostering relationships and open 
communication. The findings offer valuable insight into the characteristics 
of quality teaching and school culture that demonstrate greatest impact on 
student attendance and suspensions and may influence educational policy, 
teacher training, educational leadership, and school reform initiatives. 

Ayad (2009) aimed at identifying the concept of quality, relevance and 
its aspects and dimensions, and recent trends in quality in the field of 
education and awareness aspects of the culture of quality and relevance of 
primary school teachers, and the level of awareness of primary school 
teachers aspects and dimensions of quality culture. Researcher used a 
descriptive approach. He used a questionnaire to determine the level of 
awareness of a culture of quality teacher education through the three 
dimensions (educational qualification, and years of educational 
experience, and that teachers take courses in the field of quality) via using 
Likert scale. The main results were 

1. The rise of the rate of the complete understanding, the awareness of 
the quality meaning and its targets, and the responsibility of all who 
works in the school about the participation in their achievement 

2 . The decline of the level of the financial capabilities and the 
available equipments are in the school and the trained human cadres 
to work for the achievement of the educational process targets 

3. The difficulty of the achievement of targets and preservation at the 
level of the achievement are because of seeking the achievement of 
the targets is the administration presence . 

4. The educational and educational offered services inside the school 
are still doesn't agreeing greatly with the needs and the expectations 
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of the students - the first beneficiary from the educational process - 
inside the school 
Recommendation : 

The care for the consolidation of the quality is in a fulfilling way and by 
an integrated complete scientific study. It is a must from the application of 
the quality principles in the public education schools in Kingdom of Saudi 
Arabia by their Islamic aims to their presumptive and moral force to 
achieve development and reform. It is a must to achieve the quality in the 
schools and the educational enterprises from the provision of all their 
requirements. The benefit from the world experiences in the application of 
quality and reliance as an . experiment of the benefit from them in the 
Saudi educational sector. Holding training programs of all of the members 
in the education enterprises on the quality principles, their criteria and the 
way of their application in their enterprises. Holding more studies and the 
field researches specialized in the reformation of a performance the work 
of the councils of upbringing and education, and working for their 
development. 

Alharbi (2009) discussed the educational fundamentals of quality in 
preparing and training teachers from an Islamic point of view which aimed 
at knowing the concept of the quality of teaching, the benefits of applying 
it, the stages, the steps, obstacles and criteria of its application. What is the 
Islamic educational point of view to the comprehensive quality and 
explaining what are its basics, knowing the concept of teacher, teacher 
preparation and how do both the Islamic education and the educational 
fundamental of quality and knowing the concept of basic and on the job- 
training. In addition to the Islamic point of view to training. The 
Descriptive Method had been used in this Study to reach to the following 
results: the comprehensive quality is an administrative curricular which 
can be applied in the educational field . The concept of the comprehensive 
quality and its fundamental were included in the Islamic educational were 
represented in its legislative texts. There are plenty of benefit from the 
comprehensive quality for the community, educational establishment, 
teachers and students .Teachers' preparation that goes along with the 
whole system of the education quality widen the horizon of improving 
teacher performance. It has attention from different sorts of government. 
The Islamic education took care of the teachers and his preparation . Both 
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basic and on-the-job training are considered to be huge demand in the 
recent era. Training that goes along with the whole system of the 
education quality give better result in the training process . In addition, 
The following Recommendation were: the importance of spreading the 
education of quality in the educational field . The necessity of benefitting 
from other people experiences whom applied the educational quality in 
their establishment . The necessity for establishment that prepare teachers 
to take care of applying the educational quality in their programs their 
curriculum . The importance of applying the educational quality in the 
teacher training programs . The necessity conducting field studies 
involving the educational quality in the different educational field. 

In a study conducted by El Khatib (2007), total quality models that 
are applicable in Saudi Arabia educational institutions were presented. El 
Khatib introduced important recommendations. One of the most 
important recommendation was that the educational systems should study 
the concepts, philosophies and models of total quality to adopt and 
implement the most applicable in Saudi Arabia educational institutions. 

El Ghamidy (2008) also introduced a study that aimed at developing 
the Islamic Education teachers' performance in Makah in the light of total 
quality standards. The researches applied a questionnaire to (100) teachers 
to identify the total quality standards should exist in the teachers' 
performance and an observation sheet to 60 teachers to determine the 
extent to which these standards exist in the teachers' performance. The 
researcher found out that there should be 46 standards in the teachers' 
performance. Most of the standards actually exist with level variation. 
Furthermore, a proposed perspective for developing the teachers' 
performance at Makah was designed in the light of the identified total 
quality standards. 

The study of Aly , Magdy Mahdy cited in AlNaqaa (2007) 
"Reflection as a Quality Standard in Developing EFL Student Teachers 
Practice: Collaboration and Critical Partnerships". The paper draws on 
data gathered in a study in which student teachers at the College of 
Education, King Khalid University are encouraged to work collaboratively 
in order to critically consider their practice in the context of an 
intermediate school EFL classes. This study was conducted in the second 
semester of the academic year 2005 / 2006 in some of the intermediate 
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schools in Abha , Assir Area, Kingdom of Saudi Arabia. However , the 
questionnaire used in the research did not give the students the opportunity 
to comment on the extent to which they drew on knowledge and 
understanding of theory when engaged in reflection on practice. As 
reflective practice should involve drawing upon all aspects of learning, the 
ability of students to use theoretical knowledge would merit future 
research. In future, student teachers will have to demonstrate that they 
have drawn on their theoretical knowledge in order to meet this standard. 
The interaction between the school, the university and the student might 
provide a support mechanism which will allow the student to make links 
between the practical and theoretical. 

In a paper presented by Koppich (2004), the researcher attempted to 
find out how to produce an adequate supply of effective teachers. She 
defined effective teachers by the following qualities; Knowing their 
subjects deeply, and understanding how to teach them; Understanding how 
standards; curriculum and assessment interact and how to use them in 
classroom; Knowing how to diagnose student learning and adapt 
instructional approaches to meet student need; and Knowing how to adapt 
to ever-changing classroom situations. The researcher also mentioned to 
reauthorization of the Elementary and Secondary Education Act (ESEA) 
as No Child left behind added a number of important new components to 
the federal law in U.S.A. and the requirements for teacher qualifications. 

Berry, et al. (2004) also introduced a study in which she searched for 
the exact meaning of "Teaching Quality" and what steps should be taken 
to ensure that every student has access to high-quality teachers; especially 
in the field of TEFL. Based on research literature on teacher quality, she 
reached that teachers need to know the following: 

Their subject matter and how to teach it; How humans learn and how to 
manage the complexity of the learning process; How to manage 
classroom; How to develop standards-based lessons; How to assess 
student work fairly and appropriately; How to work with special need 
students; How to use technology to bring curriculum to life. The 
researcher recommended that these skills can be readily learned through 
effective teacher education, induction and professional development 
experiences. 
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As for India, Natarjan (2002) presented a study in which he 
examined the nature and scope of quality, and the different perceptions 
about quality. The major differences between accreditation and 
recognition - in the Indian context - were also brought out. He pinpointed 
that accreditation involves a two - stages process : self - assessment and 
peer evaluation. The characteristics of each were highlighted. Some recent 
Indian initiatives and experiences were also discussed. Natarjan stressed 
that quality involves continuous improvement. It can be achieved by 
prevention. It implies zero defects or errors. He added that quality is 
something achieved by inspection, testing and checking. It focuses on the 
needs of both external and internal customers. In India there are several 
quality control mechanisms for ensuring minimum standards before an 
institution is started. These mechanisms are based on inspection. However, 
the basic process inherent in accreditation is evaluation or assessment of 
the different sub-systems and component processes. (Natarjan, 2000 : 85 - 
96). 

Comment on Teacher Quality Studies: 

Quality culture as a whole, its relevance , its aspects, dimensions, 
recent trends in the field of education and awareness aspects were 
contributed to many studies as an attempt to clarify the importance of 
introducing quality in education for educational leaders seeking to 
modernize teaching and learning, particularly in schools. Most of their 
aims were contributed to a culture of quality to understand and determine 
their relevance in the development of the performance of all their workers, 
identify the quality standards that exist in the teachers' performance and 
clarify the entrance to the quality of education as a way to improve the 
education system. Ayad (2009) Alharbi (2009) El Ghamidy (2008). The 
most important recommendations is emphasized the concept of quality in 
education, applicable quality models, knowing the concept of the quality 
in teaching, the benefits of applying it, the stages, the steps, obstacles and 
criteria of its applications. In addition, another study recommended that 
the educational systems should study the concepts, philosophies and 
models of total quality to adopt and implement the most applicable in the 
Saudi Arabia educational institutions. ( El Khatib, 2007:5-20). 

Efforts to improve learning was emerged from quality culture that is 
being interpreted, assessed, and addressed as a way to increase students' 
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opportunities, provide insight into the educational challenges for 
improvement, examine the relationships among teacher quality 
characteristics , student learning and other school culture components, (da 
Silva, Catarina Alexandra 2010) (The study of Ohlson, Matthew , 2009) 

Aly , Magdy Mahdy discussed the relationship via interaction between 
the school, the university and the student might provide a support 
mechanism which will allow the student to make links between the 
practical and theoretical framework. Natarjan (2002) examined the nature 
and scope of quality, and the different perceptions about quality, stressed 
that quality involves continuous improvement. (Berry, et al. , 2004) and 
(Koppich, 2005) defined quality as being the qualities of effective 
teachers, skills that can be readily learned through effective teacher 
education, induction and professional development experiences. 

All the above studies agreed with the present study in emphasizing 
quality as an important concept with all its dimensions and applications 
which are all considered as important variables, if we seek developing 
teacher performance. 
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Standards -Based Reform: 



Miller et al. (2009) mentioned the most notable features of Standards - 
Based Reform: 

a- Adopting ambitious, "word- class" standards that both shape the 
assessments and define levels of acceptable performance 
b- Using forms of assessment that require individuals to perform 
more sustainable tasks. 

c- The attachment of high-stakes accountability mechanisms for 
school , teachers, and sometimes students, 
d- The inclusion of all the students. 

In addition, Miller et al. (2009) mentioned the concepts of Standards- 
Based Reform: 

1. Content and performance standards: the key to effective standards is 
that they be specific enough to identify what students need to learn 
and to determine when the standards have been met. These two 
purposes correspond to the two types of standards that are 
commonly distinguished : content standards and performance 
standards. 

2. Performance-Based Assessment 

There are different aspects with different qualifier stresses: 
authentic , alternative and performance or direct. 

3. High-stakes Accountability Mechanisms: the high-stakes 

accountability provisions of the NCLB Act of 2001 differ from the 
past in that they come from the federal level and now apply to all 
states, but are in keeping with the trend toward ratcheting up the 
stakes attached to test result for schools apparent in many states for 
most of the 1990s. More often than not, the stakes have applied 
primarily to educators by using the results of tests to determine 
rewards and sanctions for school. 

4. Inclusion of All Students: the goal of including all students in the 
assessment requires the use of multiple strategies. First, many 
students who would have excluded in the past can in fact participate 
in assessment without any special considerations or adaptations of 
procedures. For those students , on a commitment to include is 
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needed rather than allowing students to be excluded who is 
convenient . Inclusion is a prominent part of the NCLB Act. Many 
students who were excluded in the past can be included with minor 
accommodations of the assessment. Some accommodations are ones 
that may lead to changes in assessment conditions that improve the 
validity of the assessment for all students. However, by far the 
largest fractions of the students who were excluded from 
assessments in the past because of disabilities that require individual 
education plans (IEPs) are students with learning disabilities. 

5. No child Left Behind: the NCLB Act reinforces the role of content 
and performance standards. The performance standards set by the 
state for use under the provisions of the NCLB Act are of 
consequence because they are used to set intermediate annual 
achievement targets for students achievement such that all students 
will be at the "proficient " level or higher by the 2013-2014 school 
year. 

Teaching to Academic Standards (2004) defined standards as " public , 
written statements of expectations. Good teachers have always had 
standards for their works. Two kinds of standards are referred to : content 
standards and performance standards”. Content standards indicate what 
an individual should know and should be able to do whereas a 
performance standard measures how well an individual's work meets the 
content standard. A performance standard has levels (e.g. 4, 3, 2, and 1; or 
advanced, proficient, novice, and basic). Performance standards are 
essentially the same as rubrics. Rubrics describe what individual work 
must consist of to get a certain score. Rubrics or performance standards 
list one of the characteristics of individual work. 

According to TESOL (2005) "standards are statements that describe 
the level of attainment, excellence, or requirement that is widely accepted 
(or desired) behavior or practice. Within the education context, we may 
have standards for a variety of audiences or functions, including 
standards for students, teachers, and programs or standards for research 
or employment” . Key characteristics of standards are that they are: 

• clear and easy to understand 

• focused 

• comprehensive yet manageable in number 
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• reflective of high expectations 

• inclusive of knowledge, abilities, dispositions and skills 

• linked to measurable performances 

TESOL (2005) noted two kinds of standards: Content standards that 
defined as "short general statements that describe what an individual 
(e.g., student, teacher ) or a program is expected to know and be able to do 
in a specific content area. Instruction, assessment, and planning are 
examples of content areas for teachers". Content descriptors defined as 
" more detailed statements of discrete, representative behaviors that 
individuals or programs exhibit when they meet a content standard" 
whereas Performance standards defined as " General statements that 
specify how well or to what extent an individual or program needs to know 
or be able to do something . They define target levels of achievement in 
meeting a content standard. Different levels of performance in meeting a 
standard may be specified, such as basic, proficient, and advanced ". 
Performance indicators defined as "Specific examples of assessable, 
observable activities that individuals or programs may perform to show 
progress toward meeting a content standard". 

(Reevess, 2001; Abdal - Hagg , 1995; O'Neil, 1993) cited in (Egyptian 
council for curriculum & instruction, 2008) mentioned three key concepts 
frequently encountered in the standards literature: 1) delivery standards, 
"which focus on resources and support for educational institution, 
teachers, and students"', 2) content standards, "which focus on curriculum 
and describe what every student should know and be able to do in the core 
academic content areas ( e.g., mathematics , science, geography)"', and 3) 
performance standards, "which focus on the individual's work and 
assessment". 

The Importance of Teachers' Standards : 

(TDA, 2007) indicated that standards provide the framework for a 
teacher’s career and clarify what progression looks like. Standards clarify 
the professional characteristics that teachers should be expected to 
maintain and to build on at their current career stage. Standards will 
support teachers in identifying their professional development needs. 
Standards guide what is taught in the classroom, make expectations clear. 
Standards provide a focus for reform efforts in which all teachers must 



76 




reach them, supervisors can see how well they are doing by looking at 
their progress towards standards. Focus is one of the greatest benefits of 
standards; publication is another. Everyone can see what the schools are 
aiming to teach, what students must learn and how teachers must teach, 
standards can be an important tool for equity: if all teachers are required to 
meet the standards, all schools must work to make teachers reach them. 
Standards provide a focus as they provide a yardstick for evaluating all 
aspects of schooling. All resources, materials, schedules, personnel 
assignments, should be judged by this criterion. 

Great Schools Staff, (2007) added that without standards, districts and 
schools don't have goals to shoot for. By matching what is taught in the 
classroom to the standards in each subject area, students (and their parents 
and teachers) will know what teachers should be teaching, what students 
should be learning and what they will be tested on. National standards are 
created by a variety of national organizations. Unlike state standards, 
which all public schools in a particular state are required to use, national 
standards are voluntary .Some states use them as guidelines for creating 
their own state standards or simply adopt them as their state standards. 

Hunter, (2007) noted that the process of setting educational standards 
can be seen from a number of perspectives. Standard-setting can be 
viewed as : 

• forum where the match between what educators intend to do and what 
they actually have done is deliberated, 

• intersection where educational ideals meet reality, 

• exercise which gives voice to the underlying appreciative knowledge of 
professionals and nonprofessionals about the potential for youth, 

• evaluative process for placing an interpretative framework around 
assessment data in either statistical and textual form, 

• due process mechanism for adjudicating outcomes for a school system, 

• psychometric technique for calibrating test questions, 

• means for applying social meaning to measures of learning, 

• instrument for clarifying professional and public expectations about 
curricular and instructional effectiveness, 
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• public policy arena where competing stakeholder interests and values 
are drawn together and reconciled to define education system outcomes 
for public accountability purposes, or 

• decision-making process which in turn establishes points for further 
educational decision-making. 

(Zekl, 2006) stated that "Educational standards for foreign languages 
are meant to help in various respects: In general they are an instrument to 
ensure a certain quality of education, to bring about more transparency 
and objectivity, to detect weaknesses in our educational system and 
introduce measures to assist and help students, to enable students and 
their parents to see where they are in their learning process". p24 

TESOL believes that standards have the potential to provide benefits to 
both employers and employees in the teacher labor market in the long run. 
Assuming that the connection between standards and certification or 
credentialing is deemed feasible at some point in the future, standards may 
allow teachers to demonstrate to employers around the world that they 
possess the necessary knowledge and skills. They may allow employers to 
more easily judge the knowledge and skills that teachers bring with them. 
Some of these same points have been used in making the case for industry 
skill standards. According to the National Skills Standards Board, 
standards provide benchmarks that help educators and corporate trainers 
decide what skills are necessary, allowing them to make better education 
and training investments. (TESOL, 2005) 

Teaching to Academic Standards, (2004) indicated that teachers 
develop better in a standards-based performance because everybody's 
working towards the same goal. Teachers know what the standards are 
and choose classroom activities that enable students to achieve the 
standards. Students know the standards, too, and can see scoring guides 
that embody them. The students can use them to complete their work. 
Parents know them and can help students by seeing that their homework 
aligns with the standards. Administrators know what is necessary to 
attain the standards and apportion resources and buy materials to ensure 
that students are able to reach the prescribed standards. Schools 
communicate the standards to parents via newsletters. 
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Darling-Hammond (2003) added that “ standards can steer the 
profession towards making investments in better prepared teachers, 
higher quality teaching, more performance-oriented curriculum, better 
designed schools, more equitable and effective resource allocations, and 
more diagnostic supports for student learning Furthermore, as Falk 
(2000) has noted, the process of developing standards might be viewed as 
“opportunities for educational communities to clarify expectations as well 
as to develop shared meanings and language about these expectations' ’ (p. 
86 ). 

Hunter (2007) discussed the pros and cons of national standards . 

The pros are: 

• National standards would raise the level of expectations for all. 
National standards would assure that all American students meet 
international levels of achievement. 

• National standards would make it easier for students to adjust to a 
new school when they move from one state to another. 

The cons are: 

• Education has traditionally been a right of the states. 

• National standards would create a one-size-fits-all framework. 

• National standards would discourage innovation and creativity in the 
classroom. 

Kennedy (20 10); JCSEE (2010); Yarbrough et al. (2011) mentioned 
the attributes of standards are: Utility; to ensure that an evaluation will 
serve the information needs of intended users; Feasibility: to ensure that 
an evaluation will be realistic, diplomatic, and frugal; Propriety: to ensure 
that an evaluation will be conducted legally, ethically, and with due regard 
for the welfare of those involved in the evaluation, as well as those 
affected its results; and Accuracy: to ensure that an evaluation will reveal 
and convey technically enough information about the features that 
determine worth of merit of what is being evaluated. 
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Some Models of World Standards: 



• NBPTS (National Board for Professional Teaching Standards) 

• INTASC (Interstate New Teacher Assessment and Support 
Consortium) 

• Charlotte Danielson 

• Linda Darling-Hammond 

• The Abell Foundation 

• Pennsylvania & Florida (LSS, 2002) 

• Federal “No Child Left Behind Act” (ESEA, 2001) 

• NAQQAE (National Authority for Quality Assurance and 
Accreditation of Education) 

• STEPS (Standards for Teachers at Pre-Service Project) 

• Standards of Saudi Ministry of Education for teachers 

The National Board’s mission includes “maintaining high and rigorous 
standards for what accomplished teachers should know and be able to do.” 
The Board outlines five competency areas: 

1. Teachers who are committed to students and their learning should: 

• believe all students can learn; 

• treat students equitably, recognizing individual differences and 
accounting 

for these differences in their practice; 

• adjust their practice based on observation and knowledge of their 
students; 

• understand how students develop and learn; 

• develop students’ respect for learning; 

• develop students’ self-esteem, character, respect for others. 

2. Teachers should know the subjects they teach and how to teach those 
subjects to students. They should: 

• understand how their subject is related to other disciplines; 

• develop students’ critical and analytical thinking skills; 

• understand the preconceptions students have about a subject area; 

• use multiple strategies to convey a concept; 

• teach students how to pose and solve their own problems. 

3. Teachers must be responsible for managing and monitoring student 
learning. 
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They should: 

• create environments that engage students and use time effectively; 

• engage others (both students and colleagues) to assist them; 

• be aware of ineffective and damaging instructional practices; 

• set norms for social interaction; 

• assess the growth of both individual students and the class as a whole; 

• be able to explain a student’s performance to parents. 

4. Teachers should think systematically about their practice and learn from 
experience. They should: 

• exemplify the virtues they seek to inspire in students; 

• make decisions not only based on research, but also on their experience; 

• be life-long learners; 

• think critically about their own practice and try employing new theories. 

5. Teachers should be members of learning communities. This means that 
they should: 

• work collaboratively with others to develop instructional policy, 
curriculum development, and staff development; 

• evaluate school progress and the allocation of school resources relating 
to state and local educational objectives; 

• have knowledge of special school and community resources for students 
and put these resources to work; 

• work collaboratively with parents and engage their participation. 
Reference: http://www.nbpts.org/standards/know_do/intro.html 

INTASC developed standards for what new teachers should be able to 
do. According to these standards, new teachers should: 

1. Understand the central concepts, tools of inquiry, and structure of the 
disciplines taught; create learning experiences to make these concepts 
meaningful to students. 

2. Understand how children learn and develop; provide learning 
opportunities that support their development. 

3. Understand how students differ in their approaches to learning; create 
instructional opportunities adapted to diverse learners. 

4. Understand and uses variety of instructional strategies. 

5. Create a learning environment that encourages positive social 
interaction, active engagement in learning, and self-motivation. 

6. Use knowledge of communication techniques to foster active inquiry, 
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collaboration, and supportive interaction. 

7. Plan instruction based on knowledge of subject matter, students, the 
community, and curriculum goals. 

8. Understand and uses formal and informal assessment strategies. 

9. Reflect on teaching. 

10. Foster relationships with colleagues, parents, and agencies in the larger 
community. 

Reference: http://www.ascd.org/readingroom/books/danielson96book.html 

Charlotte Danielson In her book Enhancing Professional Practice: A 
Framework for Teaching, Educational Testing System (ETS) 
administrator Charlotte Danielson outlined measures relating to quality 
teaching organized into four domains, each with several components. 
These measures are: 

Domain 1: Planning and Preparation: 

1 . Demonstrates knowledge of content and pedagogy 

2. Demonstrates knowledge of students relating to their age group, varied 
approaches to learning, skills and knowledge, and interests and cultural 
heritage 

3. Selects instructional goals that have value, clarity, and balance, and are 
suitable for diverse students 

4. Demonstrates knowledge of resources for teachers and for students 

5. Designs coherent instruction using appropriate learning activities, 
instructional materials and resources, instructional groups, and lesson and 
unit structure 

6. Assesses student learning using techniques that are congruent with 
instructional goals, criteria and standards, and uses assessments for 
planning 

Domain 2: The Classroom Environment: 

1. Creates a classroom environment of respect and rapport in both student- 
teacher and student-student interactions 

2. Establishes a culture for learning, instilling the importance of content 
and student pride in work, and sets expectations for learning and 
achievement 

3. Manages classroom procedures, including instructional groups, 
transitions, materials and supplies; performance of noninsructional duties 
and supervision of paraprofessionals and volunteers 
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4. Manages student behavior, setting expectations, and monitoring 
behavior, and responding to misbehavior 

5. Organizes physical space safely and in a way that enhances the effective 
use of physical resources for learning 

Domain 3: Instruction: 

1 . Communicates clearly and accurately in oral and written directions and 
procedures 

2. Uses questioning and discussion techniques to encourage student 
participation 

3. Engages students in learning through representation of content, 
activities and assignments, student grouping, instructional materials and 
resources, and structure and pacing of instruction 

4. Provides feedback to students in a timely fashion that is accurate, 
substantive, constructive, and specific 

5. Demonstrates flexibility and responsiveness in adjusting lessons, 
responding to students, and displaying persistence 

Domain 4: Professional Responsibilities: 

1 . Reflects on teaching 

2. Maintains accurate records of student work and progress, as well as 
noninstructional records 

3. Communicates with families to provide information about the 
instructional program and individual students and to engage families in the 
instructional program 

4. Contributes to the school and district 

5. Grows and develops professionally in terms of enhanced content 
knowledge and pedagogical skill and service to the profession 

6. Shows professionalism through service to students, advocacy, and 
decision making 

Reference: (LSS, 2002) 
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In 2000, Stanford University professor Linda Darling-Hammond 
conducted a 50-state survey and determined that the following factors are 
related to teacher quality and increased student achievement: 

• Verbal ability 

• Content knowledge 

• Education coursework on teaching methods in their discipline 

• Scores on state licensing exams that measure both basic skills and 
teaching knowledge 

• Teaching behaviors, including purposefully and diagnostically using a 
broad repertoire of approaches skillfully that respond to students and 
curricular needs 

• Ongoing voluntary professional learning 

• Enthusiasm for learning 

• Flexibility, creativity, and adaptability 

• Amount of teaching experience (teachers with less than three years of 
classroom practice are less effective; little difference beyond this) 

• Demonstrated skill in asking students higher order questions and probing 
their responses 

Reference: http://olam.ed.asu.edu/epaa/v8nl/ 

The Abell Foundation is dedicated to the enhancement of the quality of 
life in Baltimore, Maryland. It has a broad interest in public education and 
in educational capacity building for poor children. The Foundation created 
some controversy with its 2001 research report, Teacher Certification 
Reconsidered: Stumbling for Quality. In examining 150 studies from the 
past 50 years, the report explores the relationship between teacher 
preparation and student achievement. The report concludes that 
“ ...teacher certification is neither an efficient nor an effective means by 
which to ensure a competent teaching force. Worse, it is often 
counterproductive .” The findings of the report most important for those 
considering aspects of a quality teacher include: 

• The backgrounds and attributes characterizing effective teachers are 
more likely to be found outside the domain of schools of education. 

• The teacher attribute found consistently to be most related to raising 
student achievement is verbal ability. 

• Teachers who had graduated from more selective colleges and 
universities had a greater impact on student achievement. 

Reference: (LSS, 2002) 
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Pennsylvania Teacher Quality :Regulations passed by the State Board of 
Education regarding Certification of Professional Personnel state that 
individuals seeking teacher certification should meet the following 
criteria: Instructional certificates will be issued to candidates who meet the 
following standards: 

(1) The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline the teacher teaches and can create learning 
experiences that make these aspects of subject matter meaningful for all 
students. 

(2) The teacher understands how all children learn and develop, and can 
provide learning opportunities that support their intellectual, social, career 
and personal development. 

(3) The teacher understands how students differ in their ability and 
approaches to learning and creates opportunities that foster achievement of 
diverse learners in the inclusive classroom. 

(4) The teacher understands and uses a variety of instructional strategies, 
including interdisciplinary learning experiences, to encourage students’ 
development of critical thinking, problem solving and performance skills. 

(5) The teacher uses an understanding of individual and group motivation 
and behavior to create a learning environment that encourages positive 
social interaction, active engagement in learning and self-motivation. 

(6) The teacher uses knowledge of effective verbal, nonverbal and media 
communication techniques supported by appropriate technology to foster 
active inquiry, collaboration and supportive interaction in the classroom. 

(7) The teacher plans instruction based upon knowledge of subject matter, 
students, the community and curriculum goals. 

(8) The teacher understands and uses formal and informal assessment 
strategies to evaluate and ensure the continuous intellectual, social and 
physical development of the learner. 

(9) The teacher thinks systematically about practice, learns from 
experience, seeks the advice of others, draws upon educational research 
and scholarship and actively seeks out opportunities to grow 
professionally. 

(10) The teacher contributes to school effectiveness by collaborating with 
other professionals and parents, by using community resources, and by 
working as an advocate to improve opportunities for student learning. 
Reference: http://www.pacode.com/secure/data/022/chapter49/chap49toc.html 
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Florida’s education law contains a section that directly addresses the issue 
of teacher quality: 

Teacher quality; legislative findings. 

(1) The Legislature intends to implement a comprehensive approach to 
increase students' academic achievement and improve teaching quality. 
The Legislature recognizes that professional educators shape the future of 
this state and the nation by developing the knowledge and skills of our 
future workforce and laying the foundation for good citizenship and full 
participation in community and civic life. The Legislature also recognizes 
its critical role in meeting the state's educational goals and preparing all 
students to achieve at the high levels set by the Sunshine State Standards. 

(2) The Legislature further finds that effective educators are able to do the 
following: 

(a) Write and speak in a logical and understandable style, using 
appropriate grammar and sentence structure, and demonstrate a command 
of standard English, enunciation, clarity of oral directions, and pace and 
precision in speaking. 

(b) Read, comprehend, and interpret professional and other written 
material. 

(c) Compute, think logically, and solve problems. 

(d) Recognize signs of students' difficulty with the reading and 
computational process and apply appropriate measures to improve 
students' reading and computational performance. 

(e) Recognize patterns of physical, social, emotional, and intellectual 
development in students, including exceptional students in the regular 
classroom. 

(f) Recognize and demonstrate awareness of the educational needs of 
students who have limited proficiency in English and employ appropriate 
teaching strategies. 

(g) Use and integrate appropriate technology in teaching and learning 
processes and in managing, evaluating, and improving instruction. 

(h) Use assessment and other diagnostic strategies to assist the continuous 
development and acquisition of knowledge and understanding of the 
learner. 

(i) Use teaching and learning strategies that include consideration of each 
student's learning styles, needs, and background. 



86 




(j) Demonstrate the ability to maintain a positive, collaborative 
relationship with students' families to increase student achievement. 

(k) Recognize signs of tendency toward violence and severe emotional 
distress in students and apply techniques of crisis intervention. 

(l) Recognize signs of alcohol and drug abuse in students and know how 
to appropriately work with such students and seek assistance designed to 
prevent future abuse. 

(m) Recognize the physical and behavioral indicators of child abuse and 
neglect and know rights and responsibilities regarding reporting. 

(n) Demonstrate the ability to maintain a positive environment in the 
classroom while achieving order and discipline. 

(o) Demonstrate the ability to grade student performance effectively. 

(p) Demonstrate knowledge and understanding of the value of, and 
strategies for, promoting parental involvement in education. 

Reference : w w w . myfloridaeducation . com/cert. 

No Child Left Behind Act and Teacher Quality: The term "highly 
qualified teacher" means: Public elementary and secondary teachers must 
be fully licensed or certified by the state and must not have had any 
certification or licensure requirements waived on an emergency, 
temporary or provisional basis. New public elementary school teachers 
must have at least a bachelor's degree and pass a state test demonstrating 
subject knowledge and teaching skills in reading, writing, mathematics 
and other areas of any basic elementary school curriculum. 

New middle or secondary school teachers must have at least a bachelor's 
degree and demonstrate competency in each of the academic subjects 
taught, or complete an academic major or course work equivalent to a 
major, a graduate degree or advanced certification. Existing public 
elementary, middle and secondary teachers must have at least a bachelor's 
degree and meet the requirements described above, or demonstrate 
competency in all subjects taught. A state evaluation standard is to be used 
to judge competency. The evaluation standard must provide objective 
information about the teacher's knowledge in the subject taught and can 
consider, but not use as a primary criterion, time spent teaching the 
subject. A teacher does not have to attain the highest level of certification 
to be considered "highly qualified." Initially licensed or certified teachers 
may also meet the requirements. Someone teaching a subject for which 
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she or he has not demonstrated subject-matter competency, regardless of 
whether that teacher is fully certified, would not be considered "highly 
qualified." Under most circumstances, teachers who participate in 
alternative-certification programs, and who meet the above requirements, 
would be considered "highly qualified." 

Reference: (ESEA, 2001) 



NAQQAE Egyptian standards is the accrediting body for all Egyptian 
educational institutions (higher education, pre-university, and Al-Azhar 
education). NAQAAE was established in 2007 by a Presidential Decree. 
The Board is formed of a President, three Vice- Presidents and eleven 
board members selected from educational experts, businessmen and 
entrepreneurs. The main goal is to support Egyptian educational institutes 
by fostering their quality assurance practices. 

Goals: 

• Raising awareness of educational quality assurance among the 
Egyptian Academic Institutes and the Egyptian Society 

• Establishing an integrated system for accreditation 

• Setting up educational standards and performance assessment 
indicators. 

• Supporting the Egyptian Educational Institutions in their 
preparation of self assessment 

• Asserting confidence and establish accountability in the educational 
outcomes 

The objective of NAQAAE in improving schools and enhancing the 
quality of education in Egypt is being achieved through the following: 

- Establishing an effective process of quality assurance and accreditation 
in a comprehensive institutional framework that serves the aspirations of 
stakeholders in advancement of education in Egypt. 

- Building the capacity of specialized and skilled personnel capable of 
implementing procedures of assessment and establishing quality assurance 
systems and mechanisms both at NAQAAE and schools' level. 

- Reporting on schools with objectivity and accuracy based on scientific 
assessment methods. 
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- Disseminating the reports and information in the Egyptian society with 
transparency, using the scientific reference methods. 

- Using all human and financial resources for offering a highly 
professional and technical service. 

During the process of accreditation, the assessment visits help in 
improving and developing the educational process and the performance of 
schools including: the unbiased, objective and accurate report, the 
continuous technical support of schools, good communication and 
enhancement quality of education through accurate knowledge and 
information, accurate standards and measures 

Standards for Institutional Accreditation are for Pre- University 
Education and Higher Education. The main two principles of assessment 
are: Mission -based assessment and Outcome-based assessment. The 
evaluation is concerned with assessment of two main domains: 

Institutional capacity and Educational effectiveness. Institutional 
Capacity in schools entails: Vision & mission, Governance, Human & 
Financial Resource, Community Participation, and QA & Accountability. 
Educational Effectiveness entails: Student achievements, Teacher 
qualifications, Academic Curriculum and Educational Environment 
Reference: http://naqaae.org.eg/en/index.php?option=com content&view=article&id=9 1 . 2010. 



On the other hand, the STEPS (Standards for Teachers at Pre-Service 
Project) aimed at setting standards for teachers of English at the pre- 
service level. The task force of the project drafted a set of standards in five 
domains describing what newly qualified teachers from the Egyptian 
Faculties of Education should know and be able to do. 

The five proposed domains were as follows: 

Domain No.(l) Classroom Management: 

It contained four standards concentrating on creating an effective learning 
environment and positive and challenging learning community. 

Domain No. (2) language: 

It included four standards focusing on proficiency in English, intercultural 
awareness knowledge of language systems, and understanding of second 
language acquisition and development. 

Domain No. (3) Instruction: 

It concentrated on three standards stressing on the process as a means of 
planning for, implementing, and reflecting upon teaching and learning in 
order to achieve the intended educational aims. 
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Domain No. (4) Assessment: 

It included three standards focusing on collecting, analyzing, interpreting 
and communicating information about students' performance using a 
variety of tools. 

Domain No. (5) professionalism: 

It contained five standards concentrating on both continuous professional 
development and an essential ethical perspective that influences the 
educational process. 

Reference: (El- Naggar, et al., 2002) 

On the other hand, Pharos project in Egypt improved the 
standards of English language learning for in service teachers. 

Pharos standards are organized around seven domains: Language 
proficiency, Professional Knowledge Base, Planning Management 
of Learning, Assessment and Evaluation, Vision and Advocacy, 

Learning Community and Environment, Professionalism. 

(see appendix no. 8) 

Reference: (El- Said Ali, 2009) 

Ministry of Education Saudi teachers' Standards: (translated by the researcher) 

1. Teacher demonstrate the required knowledge and skills including 
science features, principles and terms , and understand curriculum 
principles factors effectively to achieve educational objectives. 

2. Teacher uses verbal and non-verbal communicative skills which 
simplify learning process. 

3. Teacher develops students personality and improve their thinking which 
allow them to acquire the social required skills. 

4. Teacher allows his/her Students in learning process by using the skills 
and strategies that help to stimulate motivation and. . . . 

5. Teacher takes into account individual differences among students which 
consistent with their cares, readiness and other features. 

6. Teacher develops lessons plan scientifically . 

7. Teacher uses a variety of instructional methods and techniques 
consistent with the factors learning and achieve the aims. 

8. Teacher Manages the classroom and rearrange its factor and treat the 
mistakes in a way that help to maximize students achievement and 
develop their personality. 
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9. Teacher Underlines in teaching society features, principles, 
circumstances and events ..etc which to link school with real events and 
achieve society aims and objectives. 

10. Teacher Presents visual aids and learning techniques to use them in 
enhancing learning effectiveness. 

11. Teacher Contributes to the different activities done by school 
effectively. 

12. Teacher cooperates with the manager colleagues, supervisor and 
advisor. 

13. Teacher develops his/her self professionally. 

14. Teacher Evaluates students learning using suitable tools and 
techniques of educational assessment and measurement. 

(see appendix no. 2 ) 

Reference: http://www.moe.gov.sa/quality/taqweem_8.htm 



Studies Related to Teacher standards: 

The study of Hendricks (2010) stated that teacher quality matters 
when it comes to student achievement. However, the fact that there are no 
nationally mandated standards as to how teachers should be prepared has 
led to wide variations in the quality of teacher education programs. It was 
in response to this situation that the National Council for the Accreditation 
of Teacher Education (NCATE). The purpose of this qualitative 
participant observational study was to present how teacher educators 
perceive the effect of complying with NCATE standards on teacher 
preparation programs and on their own teaching practices. Eight 
purposefully selected faculty members of a university-based teacher 
preparation program participated in the study. The findings are presented 
in a narrative form using direct quotations of responses the participants 
gave to questions asked during confidential interviews. Results of the 
interviews were analyzed and emergent themes were identified. The 
findings were corroborated through analysis of related documents. 
Positive effects of having to meet NCATE standards included a belief that 
the unit's image and reputation were enhanced. Other perceived benefits 
included improvements in the unit's assessment system and better 
communications among the faculty. However, several teacher educators 
felt that the amount of money, time and energy expended on the NCATE 
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process outweighed the benefits. Seven of the eight participants referred to 
the process as something which had to be done "for NCATE" rather than 
perceiving the process as a transformative change initiative designed to 
enhance teacher preparation and thereby improve student learning. One 
conclusion that can be drawn from this study is that if NCATE fails to be 
seen as aligning with the personal ethics and belief structure of teacher 
educators and with those of K-12 teachers, NCATE's effect on teacher 
education programs will continue to be seen as "procedural" and not as 
having a meaningful effect or of creating lasting change. Another 
conclusion is that teacher educators generally were unlikely to change 
their own teaching styles or practices in any meaningful way in response 
to NCATE standards, even in the face of a state mandate to implement 
those standards. 

The study of Stanfill (2010) used the National Staff Development 
Council (NSDC) standards for staff development as a framework for 
measuring specific aspects of the enhancing Missouri's Instructional 
Networked Teaching Strategies (eMINTS) educational technology 
professional development program, as perceived by eMINTS teachers. 
The Technology Integration Cycle supported the research design. The 
three-part cycle assumed a relationship existed between standards-based 
professional development, technology-rich classrooms, and students' 
acquisition of technology skills. This study's hypothesis, research 
questions, and sub-questions were designed to examine the underlying 
premise of standards-based, high-quality professional development. These 
questions sought to examine eMINTS teacher perceptions as they related 
to the degree in which each of the 12 NSDC standards was embedded into 
the eMINTS practices, and the relationships and differences between 
various eMINTS demographic groups. To answer these questions, 
quantitative data were generated from an online survey. The analysis of 
survey data indicated no significant association between the NSDC 
Standards and the eMINTS educational technology professional 
development program, as perceived by the eMINTS teachers. Data 
analysis using z-tests for proportions revealed that the variables of years in 
program completion, certification level, and type of training did not 
significantly affect the perception of the eMINTS survey respondents. 
Ordinal ranking of the standards revealed the individual scale score mean 
varied significantly, from the Leadership standard (3.7) being reported as 
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the most represented, to the Data-Driven, Evaluation, and Collaboration 
standards (3.0) being the least. However, when comparing the scale score 
mean by the NSDC's categories of Context (3.3), Process (3.2) and 
Content (3.3), only a slight (.1) difference was found. Because of the in- 
depth melding of the NSDC standards, educational technology, and the 
eMINTS program, this research may provide valuable insight to 
stakeholders involved at all levels: adoption, design, and implementation 
of educational technology professional development. Further research into 
eMINTS' strengths (use of coaches), as well as weaknesses (inability to 
customize training), could provide the organization with the information 
needed to strengthen the program and thus increase the number of teachers 
trained to integrate technology in the classroom. 

A1 Tass's study (2009) identified the importance of applying quality 
standards in the teaching of comprehensive library and research. The 
researcher used the descriptive analytical approach. Study sample was 102 
teachers. The results shows that 

1) The majority of the sample study (96.07%) of teachers who have 
university degree (BA), and with practical experience, ranging from (6 and 
10 years) as the percentage (35.29%) of the total members of the study, 
and the majority ( 93.13%) of the teachers of library and research involved 
in at least one training course. 

2) From the viewpoint of the study it became clear that there is a high 
degree of importance for each of the axes: quality standards for long-term 
planning for the teaching of library research, standards of quality short- 
term planning for the teaching of library and research, the implementation 
of quality standards of the teaching library, the quality criteria activate use 
the school library, and the difficulties faced by teachers of library and 
research. 

3) The absence of statistically significant differences in the trends of the 
focus in the study: criteria for quality long-term planning for the teaching 
of library research, standards of quality short-term planning, the 
implementation of quality standards of the teaching library, the difficulties 
faced by teachers of the library due to a changing scientific qualification, 
While the focus of quality standards to activate the use of the school 
library and found a statistically significant difference attributable to the 
changing qualifications where the differences are in favor of the highest 
qualified scientifically. 
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4) The absence of statistically significant differences in the trends of the 
focus in the study: criteria for quality long-term planning for the teaching 
of library and research, the implementation of quality standards of the 
teaching library, the use of quality standards to activate the school library, 
the difficulties faced by teachers of the library due to a changing 
experience, quality standards, while the center of a short-range planning 
found statistically significant differences attributable to the changing 
experience, where the differences in the interest of those more 
experienced. The recommendations of the study were: The importance of 
the role of education and education quality standards in the teaching 
process and the need to focus as a means to assist in teaching and research 
library in the secondary stage. Need for the participation of the school 
library with a publishing house to be sent a list of all the new and thus 
provide an opportunity for teachers to choose what suits him and his 
students and the curriculum of library and reference in the teaching 
process through the adoption of quality standards to do so. The need to 
rehabilitate teachers of library and research according to the conditions 
and specifications to enable them to take into account the nature and 
requirements of the times, and the roles imposed by the new educational 
technology. The need to hold short courses on quality standards used in 
the process of teaching teachers to raise the efficiency of the library. 

Al-Ghamdi's study (2009) aimed at Identifying the importance of the 
total quality curricula for the Islamic educational teachers in the 
elementary schools according to the specialists' views related to the 
personal attitudes, scientific attitudes, educational (professional) attitudes, 
and social participation. The researcher uses the descriptive method, and 
the tool is a questionnaire, which includes the total quality curricula for 
the Islamic educational teachers in the elementary schools. The sample of 
the study is the total society of the research, consists of all the specialists 
of the teaching stuff in the curricula and teaching instruction methods of 
Islamic education in the western area universities (Ummal Qura 
University, King Abdul Aziz University, Al-Taif University) with total 
numbers of (15) members, and the Islamic educational supervisors related 
to the Western Educational administration (Holy Makkah, Jeddah, Al- 
Taif), with total numbers (77) supervisors. 

The research's statistical methods were 1) Frequencies, 2) percentages, 3) 
means, 4) Standard deviations, 5) Alfa Runback's reliability analysis, 6) 
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the Pearson's correlate analysis for the validity. The most Important 
findings of the research were: 

The total quality curricula for the Islamic educational teachers in the 
elementary schools related to the personal attitudes, scientific attitudes, 
educational (professional) attitudes, and the social participation get high 
degrees of importance according to the specialists' views. The research’s 
recommended that According to the previous mentioned findings, the 
researcher gives some recommendations related to the Islamic educational 
teachers and supervisors. Also, gives some recommendations related to the 
ministry of education, teachers' preparation institutions, and researchers to 
develop the teachers' performance towards the total quality. 

The Study of AL Matrafi aimed at recognizing the extent of carrying 
out total quality criteria in the program of science teacher preparation and 
the effect of scientific qualification Scientific experience in Staff members 
responses. A random sample consisted of (190) members in teachers 
preparation college was chosen. The Study results showed that the extent 
of carrying out total quality management criteria in science teacher 
preparation was middle, The presence of challenges that obstacle the 
achievement of total quality program was carried out in acceptance degree, 
it acted (75%) of the sample, There are statistically Significant differences 
at level (0.001) between the averages of members responses towers 
achievement of total quality program for science teacher preparation due 
to (scientific qualification, Scientific experience). There aren't statistically 
Significant differences between total quality criteria at the level (0.869), 
(0.984) due to (scientific qualification ‘scientific experience. The Study 
Recommendations : 

1. To review the current teacher preparation program in what suits both 
National and international criteria on the light of modern educational 
attitudes. 

2. The importance of Confirming total quality criteria in teacher 
preparation programs in all Scientific and literal specializations in 
higher education institutions. 

3. The importance of caring about total quality Subject and functioning in 
higher education institutions as a modern administrative style 
contributes in these institutions development. 
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Jaan's study (2009) aimed at identifying the criteria of selection of 
the Holy Quran teacher in the elementary schools in Jeddah province from 
the viewpoint of the educational supervisors in the General Directorate of 
Education in Jeddah. The researcher used the descriptive analytical 
methodology in which he distributed 40 questionnaires among the study 
population, and in order to test its validity he presented them to judges 
from the members of the teaching staff in some universities and colleges. 
The necessary statistical operations were done by using the percentage, 
repetitions, arithmetic means, standard deviations and univariate analysis 
of variance in order to study the differences between the average responses 
of the study population about the independent variables of the academic 
qualification and experience in teaching and educational supervision. The 
most important findings of the study were: 

- There was high agreement among the study population members 
regarding the necessity to ensure the availability of the personal criteria of 
selection of the Holy Quran teacher in the elementary schools, as well as 
high agreement on the availability of the personal, moral and professional 
criteria. 

- There were no statistically significant differences among the average 
responses of the study population regarding the personal, moral and 
professional criteria based on the variable of academic qualification and 
experience in teaching and educational supervision. 

The study recommended that personal, moral and professional criteria be 
ensured when selecting the Holy Quran teacher in the elementary schools 
and ensure its implementation in all the directorates of education as well 
as conduct workshops and training courses in order to ensure the 
implementation of these controls. 

The study of Halim (2008) determined the effect of using a training 
program based on three professional development strategies; namely: 
action learning, peer coaching and study groups, on improving teaching 
performance of Faculty of Education. She used the research design of one 
experimental group. The sample of the study was the fourth year students, 
English section, Faculty of Education, Helwan University. It focused on 
three main domains of EFL student teachers' performance standards 
(classroom management, assessment and professionalism) derived from 
standards for teachers of English at pre-service (STEPS) document. She 
used Scoring rubric, observation checklist. The following results were 
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reached: There were significant differences between the mean scores of 
the EFL student teachers on the achievement test and the scoring rubric in 
favor of the post test mean scores due to the effect of the professional 
development strategies based program. Also the program proved to have 
large effect size (0.987 and 0.996) on the improvement of the treatment 
group's teaching performance domains (classroom management, 
assessment and professionalism); both theoretically and practically. In 
conclusion, the program proved to be effective with a gain ratio (1.7) in 
improving the student teachers performance. Thus, the study aim was 
achieved and it was recommended that professional development 
strategies should be used in EFL teachers' pre/in-service training 
programs. 

According to NAQAAE (2008) all the elements of the educational 
process are assessed including the buildings, curricula, pupils, teachers 
and the different activities, curricula, pupils, teachers and the different 
activities that are related to the educational process. The general aim of 
NAQAAE is making quality improvement in the input and organization of 
the pre university educational institutions and the implemented processes 
in order to achieve high quality educational output that can be accredited. 
Consequently, to reach the previously mentioned general aim: Domains, 
Standards, Indicators, Rubrics and Evidences were defined n clear 
measurable statements. Achieving fairness and objectivity, and being 
flexible and developmental were taken into consideration. 

The standards for evaluating the teacher's performance were defined by 
NAQAAE as follows: 

1. Planning and Effective Teaching Strategies. 

2. Effective Professional Practices. 

3. Adherence to Professional Ethics; and 

4. Effective Assessment Methods and Techniques. 

Each Standard has a number of Indicators. Evidences are represented by: 
the school electronic site, annual and periodical reports written by the 
supervisors and senior teachers, meetings record or any other records for 
attendance, usage of available, tools , equipment, activity rooms and 
libraries, and the training courses, seminars and conferences attended by 
teacher. The teacher's preparation notebook, his / her performance in class 
and the teaching strategies and activities used are essential. Moreover, the 
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teacher's assessment techniques and the learner's assessment results 
including the learners' product of various activities. Tasks and research 
papers ( printed or electronic) are included. The underachievers and 
overachievers' records are observed. In addition, the teacher's contribution 
in competitions and his / her mutual class visits to other colleagues are 
also considered. 

Concerning Saudi Arabia. El Kumiesy (2007) presented a study that 
tackled effective school quality standards in the light of the system 
approach. El khumiesy defined the essential domains for an effective 
school by the following: 

(1) School Vision and Mission; 

(2) School Social Atmosphere; 

(3) Continuous professional Development; 

(4) Teaching and learning community; and 

(5) Ensuring quality and Accountability. 

Eighteen standards and ninety six indicators were derived from the 
previously mentioned domains. 

The standards of the third domains - relevant to teachers were defined by: 

(1) Continuous Self-Assessment of the Professional performance; 

(2) Investment of the Available Chances for professional Development; 
and 

(3) Maintenance of Workers to the Professional Ethics. 

One of the most important recommendation of the study was that 
establishing and evaluating quality standards in Saudi institutions has 
obviously become an important issue, putting processes and outputs of the 
educational process product. 

Cambridge Public Schools (2006) developed a standards - based 
Teacher Performance Evaluation Form covering the following 
dimensions: 1) planning and preparation. 2) instruction; 3) learning 
environment: 4) parent interactions; 5) contributing member of staff; 6) 
professional learning and growth; 7) performance of routine professional 
obligation. 

Darling - Hammon (2006) refers to the standards of interstate New 
Teacher Assessment and Support Consortium ( INTASC) , which require 
teachers candidates to possess the appropriate knowledge, skills, and 
dispositions in the following areas: 1) knowledge of subject matter; 2) 
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knowledge of human development and learning; 3) Adapting instructing 
for individual needs; 4) multiple instructional strategies: 5); classroom 
motivation and management skills; 6) communication skills; 7) 
instructional planning skills; 8) assessment of student learning: 9) 
professional commitment and responsibility; and 10) partnership. 

Morton (2005) reported on Alabama Professional Education Personnel 
Evaluation Program which specifies the following as teachers standards: 
1) Preparation for instruction which includes selection of both goals and 
objectives to be accomplished, identifications in learners, and preparation 
of isntrucatinal resources to support learning; 2) presentation of organized 
instruction which is concerned with introducing students to lessons, giving 
clear directions, developing lesson content systematically, and providing 
appropriate summarization of knowledge and student practice of skills: 3) 
assessment of student performance including the skillful evaluation of 
student's performance and using assessment results to improve their 
instruction; 4) classroom management that includes management of class 
time and student behavior; maximization of instruction time and 
minimization of disruptions; 5) creating positive learning climate that is 
concerned with the establishment of positive learning climates, involving 
students in classroom interaction, constantly communicating high 
expectations for student performance, expressing positive affect, and 
minimizing negative messages. 6) communication; i.e. clear, coherent and 
correct speaking and writing, and; 7) professional development and 
leadership which includes seeking growth in professional knowledge and 
skills and seeking ways to become leaders in improving schools, school 
system and profession; and seeking ways to become leaders in improving 
schools, school system and profession; 8) performance of professional 
responsibility including the completion of task on time; adherence to 
regulation, and consistent exhibition of professional and cooperative 
behavior. 

The commission of International and Trans-regional Accreditation , 
CITA ( 2005) defined the quality standards for schools as follows: 
Standard 1: Authority and Governance; 

Standard 2: Vision, Beliefs and Mission; 

Standard 3: leadership and Organization; 

Standard 4: Financial Resources; 
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Standard 5: Facility Resources; 

Standard 6: Human Resources; 

Standard 7: Curriculum and instructions; 

Standard 8: Library, Media and Technology Resources; 

Standard 9: Support Services and Student Activities; 

Standard 10: Climate, Citizenship and Conduct; 

Standard 11: Assessment, Measurement and Effective Result; and 
Standard 12: Continuous Educational Improvement. (CITA, 2005 : 1 - 14 ) 

The twelve standards introduced by the Commission attempt to cover all 
the elements implemented in the educational processes or outputs. They 
are actually considered land marks for quality assurance and accreditation 
in all countries all over the world. 

Reported by Me Closkey et al. (2003) cited in (Egyptian council for 
curriculum & instruction, 2008), the Egyptian standards for newly 
qualified teachers of English are classified under the following five 
domains of performance: 

Classroom Management domain which includes four standards. 

Language domain which incorporates four standards. 

Instruction domain which includes three standards. 

Assessment domain which includes three standards. 

Professionalism domain which consists of five standards. 

Abou - Hadid, Amal's report cited in (Shehaab, 2003) "Standards 
for the Newly Qualified Teachers of English in Egypt" on STEPS project 
- STANDARDS FOR Teachers of English at Pre - Service stated that 
STEPS is a project under the auspices of the Center of developing English 
Language Teaching (CDELT). The STEPS task force consists of 
representatives from twelve faculties of Education, from nine universities 
and the ministry of Education of the Arab Republic of Egypt. Participants 
are representatives from the following universities and faculties of 
Education. Ain Shams, Cairo ( Fayoum campus), Helwan, Alexandria ( 
Damandhour campus), Mansoura, Minia, Tanta, Suez Canal ( PortSaid, 
Ismailia, and El - Arish Campuses), and Zagazig ( Benha Campus). 
Participants from the Program Planning and Monitoring UNIT ( PPMU). 
Which is part of the National Center for Educational Research and 
Development ( NCERD) also participated in this project. 
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The standards developed by the American Council on the Teaching of 
Foreign Languages, ACTFL (2002) require teachers to: 1) have in - depth 
Knowledge of the subject matter that they plan to teach and to demonstrate 
this knowledge through inquiry , critical analysis, and synthesis; 2) reflect 
a thorough understanding of pedagogical content knowledge , to provide 
multiple explanations and strategies so that all students learn and present 
the content to students in challenging clear and compelling ways and 
integrate technology appropriately; 3) reflect a thorough understanding of 
professional and pedagogical knowledge and skills as shown in their 
development of meaningful learning experiences to facilitate learning for 
all students; 4 have an in - depth understanding of the professional 
knowledge demonstrated through the collection and analysis of data 
related to their work, reflection on their practice and use of research and 
technology to support and improve student learning; 5) work with 
students, families, and communities , and are able to develop a plan to do 
so; and 6) accurately assess and analyze student learning , make 
appropriate adjustments to instruction, monitor students' learning , and 
have a positive effect on learning for all students. 

According to Danielson and McGreal (2000), the National Board for 
Professional teaching Standards are categorized under four domains 1) 
planning and preparation which includes the selection of instructional 
goals and resources, design of coherent instruction; and assessment of 
student learning ; 2) management of positive classroom environment 
which includes creating and environment of respect and raport, 
establishment of a culture for learning; management of classroom 
procedures, management of student behavior; and organization of physical 
space 3) instruction which includes the ability to communicate clearly and 
accurately, use questioning and discussion techniques, engaging students 
in learning , providing feedback to student; and demonstration of 
flexibility and responsiveness, and 4) professional responsibilities which 
include the ability to reflect on teaching, maintain accurate records, 
communicate with families , contribute to community, grow and develop 
professionally. 
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Comment on previous Teacher standards' studies: 

All the above studies emphasized the importance of establishing 
standards from different dimensions. (Hendricks, Edward D., 2010) 
linked teacher quality with student achievement in an qualitative 
participant observational study to discuss the effect of complying with 
standards on teacher preparation programs and on teaching practices. AL 
Matrafi ,Ghazi Bin Salah recognized of the extent of carrying out total 
quality criteria in teacher preparation program and the effect of scientific 
qualification, and Scientific experience. The standards increase the 
educational development in which they set the minimum and desired level 
of performance. So, linking standards as a tool for quality performance or 
teacher selection is addressed in many studies A1 Tass (2009) identified 
the importance of applying quality standards in the teaching of 
comprehensive library and research using descriptive analytical approach; 
Jaan (2009) pointed to personal, moral and professional criteria that can 
be ensured when selecting the Holy Quran teacher in the elementary 
schools and ensure its implementation in all the directorates of education 
as well as conduct workshops and training courses in order to ensure the 
implementation of these controls; Ba hass Al-Ghamdi (2009) identified 
the exert to which the selected criteria existed in the processes of planning 
implementing ,and assessing of teachers. Stanfill, Diana L. 2010 

Standards establishment process have been discussed through setting 
standards for different educational purposes whether to enhance teacher 
preparation or develop in-service teacher performance (Me Closkey et al., 
2003); (NAQAAE, 2008); (Morton, 2005); (Cambridge Public Schools, 
2006); (Stanfill, Diana L., 2010); (CITA, 2005); (El Kumiesy, 2007) 

The demands of establishing, developing or applying Saudi quality 
standards in the education increases nowadays. In addition, the importance 
role of education quality standards in the teaching process, teacher 
education and educational assessment, the need to hold short courses on 
quality standards used in the process of teaching are obviously appeared in 
the recent studies of (Al Tass (2009) (AL Matrafi ,Ghazi Bin Salah 
(Jaan, 2009) Ba hass Al-Ghamdi (2009) 

The previous review of studies reveals the variation in the quality 
standards systems used in many countries in the world. So, while U.S. 
long time ago uses a well organized system based on clear standards and 
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procedures to ensure quality in the educational filed, India has some recent 
initiatives and experiences to ensure quality control mechanisms in its 
institutions,. As for Egypt, quality assurance and accreditation has become 
an important issue in the university and Pre - university education. The 
National Authority for Quality Assurance and Accreditation of Education 
has been established since 2006. the required Domains, Standards , 
Indicators, Rubric and Evidences have been determined. Concerning the 
pre - university education; an increasing number of schools has recently 
been granted or is about to be granted the Certificate of Quality Assurance 
and Accreditation. Saudi Arabia still in its early advanced stages attempts 
to establish quality standards based on studying the models of other 
countries, adopting and implementing the most applicable in its 
educational field, establishing and applying their own quality culture and 
standards based on scientific researches in different fields. 

To sum up, evaluation is considered one of the most important and 
recent entrances for developing education. Standards provide evaluation 
with a clear, practical framework that allows a clear look for what a 
teacher should know and what a teacher should do. Standards provide 
teachers with minimum and maximum performance that help to guide the 
development of teaching skills. So, standards help in assessing the 
teacher's quality inside the actual classroom by providing sufficient details 
of job expectations and authentic indicators of a teacher's performance. 
This chapter illustrated several points concerning teacher education, 
teacher evaluation, its purposes, importance, guidelines and its related 
studies. It also tackled teacher standards, teacher quality and the judgment 
of performance focusing on scoring analytical rubric as an assessment tool 
used to fulfill the purpose of this study. 
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Hypotheses of the study: 

The following hypotheses have been formulated to test research questions: 

• There are statistically significant differences between the 
frequencies of rubric's alternatives of EFL Saudi teachers' 
performance according to quality standards. 

• There are statistically significant differences between the means of 
the ranks of EFL Saudi teachers' performance on the rubric 
according to years of experience. 
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Chapter Three 
Methodology of the Study 
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• Subjects of the study 

• Design of the study 

• Setting of the study 

• Instrument of the study 

• Procedures of the study 
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Chapter Three 
Methodology of the Study 



Introduction: 

This chapter dealt with the methodology of the study. The sample's 
categories were clearly illustrated. The design and setting of the study 
were addressed. In addition to the steps followed in designing the 
instrument of the study, its validity and its reliability were estimated. 
Then, the researcher stated the procedures of the study 

Subjects: 

The sample of the study consisted of twenty five Saudi EFL 
intermediate female teachers, whose teaching experience was not less than 
5 years, at west, east educational directorate in Taif city. 

Design: 

The study adopted the descriptive and analytic design to device the 
rubric that was used to determine the extent to which Saudi EFL 
intermediate teachers' performance matches the quality standards. 

Setting of the study: 

The study was carried out on EFL Saudi teachers in the intermediate 
stage who have five to twenty-two years experience of teaching in their 
ordinary classes. Each teacher was observed for three different periods of 
teaching using the analytical rubric with an EFL supervisor (as another 
rater). Total of classes were 75 classes, and each class has taken 45 
minutes. The application was carried out in twelve intermediate schools 
which is arbitrarily chosen by the researcher according to supervisors' 
visits of the schools in west and east educational directorate in Taif city, 
during the first term of the academic year (2010-2011) 1432AH. The 
following table illustrates the schools' names and the numbers of EFL 
observed teachers in each school. 
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Table (2): The numbers of EFL observed teachers in each school 



Schools' 

names 


^rd inter. 

school 


4 th 


6 th 


/-I th 


8 th 


12 th 


14 th 


15 th 


19 th 


33 th 


37 th 


39 th 


The 

numbers 
of the 
teachers 


2 

teachers 


2 


2 


2 


3 


1 


2 


2 


3 


3 


2 


1 



The Instrument of the study: 

For designing the rubric of the study, the researcher conducted a 
questionnaire (see appendix no. 3) on a sample including ten specialists 
(see appendix no. 4) with a teaching experience ranged between 15 to 25 
years in Taif to determine which domains are more related to EFL Saudi 
intermediate teachers' performance. In order to determine the most 
important domains and standards that are related to EFL teachers' 
performance inside the classroom, the researcher listed five main domains 
according to world quality standards (ESEA 2001; LSS, 2002; El- 
Naggar, et al., 2002; NAQAAE, 2008; El-Said Ali, 2009) (see appendix 
no. 8) 

1 . Language proficiency 

2. Planning and management of learning 

3. Assessment and evaluation 

4. Professionalism 

5. Learning community and environment 

The researcher stated for each domain a number of indicators. The 
researcher conducted the questionnaire on a sample including 10 EFL 
specialists. They were asked to: 

1. Rearrange the domains that are more related to teachers' 
performance inside the classroom from 1 to 5. 

2. Determine the most important standards of each domain that are 
closely related for evaluating the EFL teachers' performance inside 
the classroom. 

The following table shows the arrangement of the domains that are 

most related to teachers' performance inside the classroom from 1 to 5. 
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Table (3): The arrangement of the domains that are more related to teachers' 
performance inside the classroom from 1 to 5 



'^specialists 

domains 


1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


Language 

proficiency 


1 


1 


1 


1 


1 


1 


1 


1 


1 


1 


Planning and 
management of 
learning 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


Learning 
community and 
environment 


5 


5 


5 


4 


5 


5 


4 


5 


5 


5 


Professionalism 


4 


4 


4 


5 


4 


4 


5 


4 


4 


3 


Assessment 
and evaluation 


3 


3 


3 


3 


3 


3 


3 


3 


3 


4 



The researcher estimated Kendall's coefficient of concordance, that is 
used for assessing agreement among raters, between the specialists' 
arrangement. It was 0.97 which is considered significant; it indicates that 
there is an agreement among the specialists' arrangement which was as 
follows: 

1 . Language proficiency 

2. Planning and management of learning 

3. Assessment and evaluation 

4. Professionalism 

5. Learning community and environment. 

Based on the results of the above table, the first three domains 
(Language proficiency, Planning and management of learning, and 
Assessment and evaluation) were chosen to design the analytical rubric for 
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evaluating EFL Saudi intermediate teachers' performance in the light of 
quality standards. 

Then, the researcher used Chi-Square test to know the differences in 
specialists choices for the importance of the standards. The results were as 
follow: 



Table (4): Chi-Square value and its significance for the variance among specialists in 
determining the importance of standards 



Standards 


Very 

important 


important 


Less 

important 


Chi- 

Square 


significance 


f 


% 


f 


% 


F 


% 


Language 

proficiency 


1 


10 


100 


- 


- 


- 


- 


- 


- 


2 


10 


100 


- 


- 


- 


- 


- 


- 


3 


10 


100 


- 


- 


- 


- 


- 


- 


Planning and management of 
learning 


4 


10 


100 


- 


- 


- 


- 


- 


- 


5 


10 


100 


- 


- 


- 


- 


- 


- 


6 


10 


100 


- 


- 


- 


- 


- 


- 


7 


6 


60 


4 


40 


- 


- 


0.4 


no 


8 


2 


20 


8 


80 


- 


- 


3.6 


no 


Learning 

community 

and 

environment 


9 


10 


100 


- 


- 


- 


- 


- 


- 


Professionalism 


10 


- 


- 


10 


100 


- 


- 






11 


10 


100 


- 


- 


- 


- 


- 


- 


12 


10 


100 


- 


- 


- 


- 


- 


- 


Assessment 

and 

evaluation 


13 


10 


100 


- 


- 


- 


- 


- 


- 


14 


10 


100 


- 


- 


- 


- 


- 


- 
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The above table shows that the value of Chi-Square was not 
significant. Most of the standards choices were directed as very important. 
Thus, there is no comparison among them except standard no. 10 where the 
choice was directed as important ; whereas standard no. 7 & 8 were not 
significant which indicates that the researcher cannot determine whether 
the standards were very important or important. 

Based on the results of the above table, it is clear that there is an 
agreement among specialists for the importance of the listed chosen 
standards and the including domains. 

For the purpose of the study, the researcher designed an analytical 
scoring rubric to evaluate EFL intermediate teachers' performance , and to 
determine the extent to which their performance matches the quality 
standards (see appendix no.l). The rubric included three domains of 
teacher quality standards (language proficiency, planning and management 
of learning, and assessment and evaluation). The rubric was designed after 
the researcher has investigated of literature related to international quality 
standards. In addition, the researcher has investigated the national 
standards by Saudi Arabia Ministry of Education (2003) (see appendix 
no.2). Saudi standards are written in Arabic and the researcher has 
translated them and selected those that are relevant to EFL teachers. Then, 
she added and edited the standards by reviewing some of the 
international quality standards to construct the rubric. These standards 
were validated first by the jury members (TEFL specialists) before writing 
the final form of the rubric. The rubric contains eight standards, twenty - 
four indicators and thirty-three descriptors of the indicators. A 3 -point 
type rubric was used to evaluate EFL intermediate teachers' performance 
in the ordinary classroom. The rubric has a scale of three score points 
ranging from 1) weak, 2) good, 3) excellent. The rubric is analytical since 
assessment criteria are separated, and that there are several scores for a 
performance each score represent a dimension of a product. 

Steps followed in designing the rubric: 

• Deciding the type of the scoring rubric that will be used (holistic or 
analytical). 

• Determining the number of scales' points. 

• Choosing performance indicators of the identified EFL teaching 
standards that can be observed during the period. 
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• Writing performance descriptions for each criterion reflecting the 
different score points on the rating scale. Each description should be 
clearly differentiated from either side on the scale- the progression 
from one point of the scale to the next should be distinct. 

• Finding more performance descriptors for each indicator to clarify 
them and simplify the process of observation. 

• Developing a draft of the rubric to edit, revise it until satisfied with 
the rubric's performance. 

• Presenting the analytical rubric to TEFL specialists for validation. 

• Applying the rubric to assess teachers' performance. 

• Compute the rubric reliability. 

Reliability of the rubric: 

Reliability of the observation means that the examinees (EFL teachers) 
got similar scores when observed by different observers (the researcher & 
EFL supervisor). To measure the reliability of the observation in the 
current study: 

First, the researcher observed a sample of twenty five EFL intermediate 
Saudi teachers (female) with another rater using the rubric at the same 
time. Three rubrics were assigned to each teacher. Three separated EFL 
classes for each teacher. Each class is about 45 minutes. Then, the 
researcher estimated the correlation coefficient between the teachers' 
scores in the 1 st and 2 nd observation of the domains and the total score . 
The results shown as followed: 



Table (5): Correlation coefficient of the teachers' scores in the 1st & 2st observation 



Domain 


r _value 


Significance 


Language proficiency 


0.93 


0.01 


Planning and management of learning 


0.97 


0.01 


Assessment and evaluation 


0.94 


0.01 


Total 


0.96 


0.01 



Results in table (5) indicate that r - value for the two observers' scores 
is significant which means that there is inter-rater consistency which 
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reflects reliability of the observation tool. Subsequently, the rubric is 
reliable and ready for application to the main sample of the study. 

Second, Cronbach's Alpha method of measuring reliability was then 
estimated on a sample of 25 EFL teachers concerning domains and the 
total. The results shown in the following table: 

Table (6): The value of reliability coefficient of the rubric using Cronbach's Alpha 

method. 



Domain 


Cronbach's Alpha 


Fanguage proficiency 


0.87 


Planning and management of learning 


0.91 


Assessment and evaluation 


0.88 


Total 


0.90 



Results in table (6) indicate that the values of reliability coefficients for 
the domains and the total score were between 0.87- 0.91 which are 
considered as high values, and that reflects reliability of the observation 
tool. 

Validity of the rubric: 

To measure the validity of the rubric, the researcher used two ways: 

First, jurors validity: it was sent to seventeen TEFF jurors at different 
colleges of education and educational districts (see appendix no. 4 ). The 
jurors were asked to judge the rubric as to agree/ or disagree for the 
relevance of the indicators and the levels for each domain. Jurors were 
also asked to give their comments and suggestions. Most of the jurors 
agreed that the rubric was acceptable , valid for use. But, one comment 
stated that some items were too long. Subsequently the rubric was 
rewritten in its final form in the light of their modification. 

Second , internal consistency in which the researcher estimated the 
Correlation coefficient between each indicator's score and the total score 
for each domain that belongs to. In addition, the researcher estimated the 
Correlation coefficient between each domain's score and total score for the 
rubric. The results shown in the following tables. 
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Table (7): The values of Correlation coefficient between each indicator's score and the 



total score for each domain 



Language proficiency 


Planning and management 
of learning 


Assessment and evaluation 


descriptors 

of 

Indicators 


r 

_value 


significance 


descriptors 

of 

Indicators 


r 

_value 


significance 


descriptors 

of 

Indicators 


r 

_value 


significance 


1 


0.51 


0.01 


1 


0.55 


0.01 


1 


0.63 


0.01 


2 


0.61 


0.01 


2 


0.54 


0.01 


2 


0.52 


0.01 


3 


0.49 


0.01 


3 


0.52 


0.01 


3 


0.58 


0.01 


4 


0.51 


0.01 


4 


0.53 


0.01 


4 


0.49 


0.01 


5 


0.72 


0.01 


5 


0.61 


0.01 


5 


0.48 


0.05 


6 


0.66 


0.01 


6 


0.51 


0.01 


6 


0.62 


0.01 


7 


0.48 


0.05 


7 


0.64 


0.01 


7 


0.54 


0.01 








8 


0.54 


0.01 


8 


0.59 


0.01 








9 


0.67 


0.01 














10 


0.58 


0.01 














11 


0.64 


0.01 














12 


0.52 


0.01 














13 


0.59 


0.01 














14 


0.48 


0.01 














15 


0.56 


0.01 














16 


0.63 


0.01 














17 


0.67 


0.01 














18 


0.61 


0.01 









The above table indicates that the values of Correlation coefficient 
between each indicator's score and the total score for each domain that it 
belongs to are significant which means that there is consistency between the 
items of the rubric, and this is considered as an indicator for validity. 
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Table (8): The values of Correlation coefficient between each indicator's score 

and the total score of the rubric 



Domain 


r _value 


Significance 


Language proficiency 


0.88 


0.01 


Planning and management of 


0.93 


0.01 


learning 


Assessment and evaluation 


0.87 


0.01 



The above table indicates that the value of Correlation coefficient 
between each domain's score and the total score of the rubric is significant 
at level 0.01 which means that the rubric is valid. 

Procedures of the study: 

The study was proceeded as follows; 

1. Reviewing literature and the previous studies related to teacher 
evaluation, teacher quality and educational standards to form the 
theoretical framework of the research. 

2. Preparing a questionnaire includes standards with domains to be 
judged by TEFL professors and supervisors aiming at identifying 
the most important domains for EFL teachers' performance 

3. Designing an analytical rubric to assess the extent to which EFL 
Saudi intermediate teachers' performance matches the quality 
standards. 

4. Presenting the analytical rubric to EFL specialists, as TEFL 
professors and supervisors for validation. 

5. Choosing the sample of the study from some intermediate schools 
in Taif. 

6. Applying the analytical rubric to EFL intermediate teachers. 

7. Analyzing the data statistically. 

8. Discussing results and providing conclusions and 
recommendations. 

9. Suggesting a proposed vision based on the recommendations to 
improve the points of weakness in EFL intermediate teachers' 
performance. 
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Chapter Four 

Results and discussions 



• Introduction 

• Determining the statistical differences between the frequencies 
of the observed indicators of EFL teachers' performance for 
each domain separately. 

• Determining the performance level for each domain separately. 

• Determining which of the indicators are the most exhibited in 
teachers' performance in each domain separately. 

• Determining the statistical differences between the two groups 
of EFL teachers according to years of experience. 

• Summary 



115 




Chapter Four 

Results and discussions 



Introduction: 

The present chapter tackles the results of the study. It illustrates statistical 
methods, and discussions of the findings related to the questions of the 
study. 

Questions of the study: 

1. What are the most important domains for evaluating EFL teachers' 
performance in the light of quality standards? 

2. What are the characteristics of a rubric for evaluating EFL Saudi 
teachers' performance based on quality standards? 

3. To what extent are these quality standards reflected in the 
performance of EFL Saudi teachers in the intermediate stage with 
different years of experience? 

4. Are there any statistically significant differences among EFL Saudi 
teachers' performance and years of teaching experience? 

Four points were tackled to analyze data statistically : 

• Determining the statistical differences between the frequencies of 
the observed indicators of EFL teachers' performance for each 
domain separately. 

• Determining the performance level for each domain separately. 

• Determining which of the indicators are the most exhibited in 
teachers' performance in each domain separately. 

• Determining differences between the two groups of EFL teachers 
according to years of experience. 

Statistical methods: 

To answer the first question: What are the most important domains for 
evaluating EFL teachers' performance in the light of quality standards? 

The researcher designed an analytical rubric which included the three 
domains that are of close relevance to teacher's performance : language 
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proficiency, planning and management of learning, assessment and 
evaluation (see appendix no.l). 

To answer the second question: What are the characteristics of a rubric 
for evaluating EFL Saudi teachers' performance based on quality 
standards? 

The researcher designed an analytical rubric consisted of eight 
standards, twenty-four indicators and thirty-three descriptors of indicators 
to evaluate EFL intermediate teachers' performance , and to determine the 
extent to which their performance matches the quality standards (see 
appendix no.l). The rubric included three domains of teacher quality 
standards (language proficiency, planning and management of learning, 
and assessment and evaluation). A 3-point type rubric was used to 
evaluate EFL intermediate teachers' performance in the ordinary 
classroom. The rubric has a scale of three score points ranging from 1) 
weak, 2) good, 3) excellent. The rubric is analytical since assessment 
criteria are separated, and that there are several scores for a performance 
each score represent a dimension of a product. The rubric was designed 
after the researcher has investigated of literature related to international 
quality standards and the national standards by Saudi Arabia Ministry of 
Education (2003) (see appendix no. 2). Saudi standards are written in 
Arabic and the researcher has translated them and selected those that are 
relevant to EFL teachers. Then, the standards were edited by reviewing 
some of the international quality standards to construct the rubric. These 
standards were validated first by the jury members (TEFL specialists) 
before writing the final form of the rubric. This rubric could be used to 
assess the EFL teacher's performance to determine points of strength and 
weakness according to predetermined and fixed standards. 
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Determining the statistical differences between the frequencies of the 
observed indicators of EFL teachers' performance for each domain 

separately. 

To answer the third question: To what extent are these quality standards 
reflected in the performance of EFL Saudi teachers in the intermediate 
stage with different years of experience? 

To analyze data statistically, the researcher has done the following: 

The researcher designed a rubric as an assessment tool consisted of 
quality standards and indicators to assess the performance of English 
language intermediate teachers. The researcher observed twenty-five 
teachers for three different periods. Then, the researcher estimated the 
median of the three teacher's observation scores for each indicator. In 
addition, the researcher estimated chi-square goodness-of-fit test to know 
the differences between the frequencies of the observed indicators of 
performance score. Results are shown below in table (8). Chi-square 
goodness-of-fit test used to determine the goodness of fit between 
theoretical and experimental data. In this test, observed values are 
compare with theoretical or expected values. Observed values are those 
that the researcher obtains empirically through direct observation; 
theoretical or expected values are developed on the basis of some 
hypotheses. 

The first domain: Language proficiency 



Table (9): chi-square value and its significance for the differences between the 
frequencies of the observed indicators of performance score in Language proficiency 
domain 



Descriptors 
of Indicators 


Excellent 


Good 


Weak 


Chi- 

Square 


significance 


f 


% 


f 


% 


f 


% 


1 


23 


92 


2 


8 


- 


- 


17.6 


0.01 


2 


21 


84 


4 


16 


- 


- 


11.6 


0.01 


3 


20 


80 


5 


20 


- 


- 


9 


0.01 


4 


20 


80 


5 


20 


- 


- 


9 


0.01 


5 


15 


60 


10 


40 


- 


- 


1.00 


No 


6 


12 


48 


13 


52 


- 


- 


0.04 


No 


7 


12 


48 


13 


52 


- 


- 


0.04 


No 
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The table above shows that chi-square value for the differences 
between the frequencies of the observed indicators of performance scores 
is significant at level 0.01 for the first four indicators in favor of excellent 
alternative, and these indicators are: 

1 . The teacher pronounces words accurately and spells words correctly 
on the board. 

2. The teacher produces correct grammatical sentences. 

3. The teacher produces simple and continuous speech without causing 
comprehension difficulties or breakdown of communication. 

4. The teacher communicates ideas effectively. 

So , There is statistically significant difference between the frequencies 
of the observed indicators of performance score for the first four indicators 
at the level of 0.01 in favor of excellent alternative; Whereas chi-square 
value for the difference between the frequencies of the observed indicators 
of performance score for the last three indicators is not significant, and 
these indicators are: 

5. The teacher speaks with good command of intonation. 

6. The teacher highly cares about subject matter, content , reading 
skills (e.g. note taking, writing a summary) and uses reading 
strategies (pre-, during, post reading strategies). 

7. The teacher uses writing skills (e.g. spelling, punctuation marks) 
and strategies (using correct word order, connectors) when writing 
on the board accurately. 

The above table is further clarified that the choices were between excellent 
and good, but they cannot be considered as excellent or good because chi- 
square value is not significant. 

To summarize, There are statistically significant differences between 
the frequencies of the observed indicators of performance scores for the 
first four indicators no. 1, 2, 3 and 4 at level (0.01) in favor of the 
excellent alternative. The absence of statistically significant differences 
between the frequencies of the observed indicators of performance score 
for the last three indicators no, 5,6 and 7. 
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Second domain: Planning and management of learning domain 



Table (10): chi-square value and its significance for the differences between the 
frequencies of the observed indicators of performance score in Planning and 
management of learning domain 



Descriptors 
of Indicators 


Excellent 


Good 


Weak 


Chi- 

Square 


significance 


f 


% 


f 


% 


f 


% 


1 


3 


12 


11 


40 


12 


48 


5.36 


No 


2 


24 


96 


1 


4 


- 


- 


21.2 


0.01 


3 


3 


12 


21 


84 


1 


4 


29.1 


0.01 


4 


19 


76 


6 


24 


- 


- 


6.8 


0.01 


5 


5 


20 


20 


80 


- 


- 


9 


0.01 


6 


11 


44 


14 


56 


- 


- 


0.36 


No 


7 


9 


36 


15 


60 


1 


4 


11.8 


0.01 


8 


7 


28 


14 


56 


4 


16 


6.3 


0.05 


9 


5 


20 


9 


36 


11 


44 


2.2 


No 


10 


4 


16 


12 


48 


9 


36 


3.9 


No 


11 


- 


- 


3 


12 


22 


88 


14.4 


0.01 


12 


3 


12 


21 


84 


1 


4 


29.1 


0.01 


13 


1 


4 


23 


92 


1 


4 


38.7 


0.01 


14 


12 


48 


11 


44 


2 


8 


7.3 


0.01 


15 


- 


- 


8 


32 


17 


68 


3.2 


No 


16 


7 


28 


14 


56 


4 


16 


6.3 


0.05 


17 


2 


8 


9 


36 


14 


56 


8.7 


0.01 


18 


3 


12 


10 


40 


12 


48 


5.4 


No 



The table above shows that chi-square value is significant at level 0.01 in 
favor of excellent alternative for indicators no. 2, 4 and 14 which are: 

2- The teacher develops lesson plans consistent with curriculum goals and 
cares about the nature of learning and learners' individual differences. 

4- The teacher highly involves both weak and good students when asking 
questions. 

14- The teacher highly interacts with students using gestures such as: 
facial expressions smiling, nodding, eye contact. 
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In addition, chi-square value is significant in favor of good alternative for 
indicators no. 3, 5, 7, 8, 12, 13 and 16 which are: 

3 -The teacher sometimes uses motivation techniques (encouragement, 
rewards and scores) and interaction skills (T-S &S-S) 

5 - The teacher usually uses wait-time techniques when asking questions. 

7- The teacher partially uses student-centered instructional techniques by 
helping students (to solve problem, and discuss) during class. 

8- The teacher occasionally relates lesson topics and objectives with Saudi 
Arabia culture. 

12- The teacher sometimes uses activities as oral, written and physical 
activities. 

13- The teacher uses different techniques of teaching and designs activities 
to engage some of the students. 

16- The teacher usually uses group work or pair work to facilitate learning. 

In addition, chi-square value is significant in favor of weak alternative for 
indicators no. 11 and 17 which are: 

11- The teacher rarely encourages students to do their assignments via 
using educational technology . 

17- The teacher chiefly measures the low then high levels of thinking 
when asking questions. 

Whereas chi-square value is not significant for indicators no. 1, 6, 9, 10, 
15, and 18 which are: 

1- The teacher adds new and attractive activities in developing lesson plan 
to match curriculum goals and to fit the learner individual differences. 

6- The teacher varies his/her instructional methods and techniques of 
teaching and learning (C.L.T, T.P.R, Task-Based Language Teaching, 
KWLH chart ...etc). 

9- The teacher frequently discusses students' social situations and their 
class problematic situations . 
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10- The teacher always integrates available educational technology in 
teaching and planning to activate learning process. 

15- The teacher always encourages student to ask questions, research and 
read for more information. 

1 8- The teacher provides chances to encourage students to solve problems 
& express their own opinions regarding them. 

This means that the above indicators cannot be judged whether they are 
exhibited or not in EFL teacher performance. 

To summarize, There are statistically significant differences between 
the frequencies of the observed indicators of performance scores for 
indicators no. 2, 4 and 14 at level (0.01) in favor of excellent alternative. 
There are statistically significant differences between the frequencies of 
the observed indicators of performance scores for indicators no. 3, 5, 7, 

12, 13 at level (0.01) and no. 8,16 at level (0.05) in favor of good 
alternative. There are statistically significant differences between the 
frequencies of the observed indicators of performance scores indicators 
no. 1 1 and 17 at level (0.01) in favor of weak alternative .The absence of 
statistically significant differences between the frequencies of the 
observed indicators of performance scores indicators no.l, 6, 9, 10, 15, 
and 18. 
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Third domain: Assessment and evaluation domain 



Table (11): chi-square value and its significance for the differences between the 
frequencies of the observed indicators of performance score in Assessment and 
evaluation domain 



Descriptors 
of Indicators 


Excellent 


Good 


Weak 


Chi- 

Square 


significance 


f 


% 


f 


% 


f 


% 


1 


1 


4 


14 


56 


10 


40 


10.6 


0.01 


2 


11 


44 


14 


56 


- 


- 


0.36 


No 


3 


4 


16 


17 


68 


4 


16 


13.5 


0.01 


4 


13 


52 


11 


44 


1 


4 


9.9 


0.01 


5 


23 


92 


2 


8 


- 


- 


17.6 


0.01 


6 


4 


16 


21 


84 


- 


- 


11.6 


0.01 


7 


2 


8 


22 


88 


1 


4 


33.7 


0.01 


8 


2 


8 


8 


32 


15 


60 


10.2 


0.01 



The table above shows that chi-square value is significant in favor of 
excellent alternative for indicators no. 4 and 5 which are: 

4- The teacher frequently uses subjective, objective , oral and performance 
assessment tasks appropriate to the content. 

5- The teacher mainly applies tests which possess: (Comprehension, 
Relevance , Clarity, Objectivity , Balance, Difficulty and Time). 

In addition, chi-square value is significant in favor of good alternative for 
indicators no. 1, 3, 6 and 7 which are: 

1- The teacher uses few qualitative assessment methods to describe 
students' performance such as (writing reports and observation notebooks). 

3- The teacher uses some types of techniques (such as: observation, 
warm-up, weekly test, monthly test, final exam). 

6- The teacher occasionally provides students with feedback about their 
assignments, tasks and exams. 

7- The teacher sometimes observes and records student progress daily 
using appropriate instruments. 
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chi-square value is significant in favor of weak alternative for indicators 
no. 8 which is: 

8- The teacher tells the students' how their work will be evaluated and 
doesn’t encourage them to evaluate each other. 

chi-square value is not significant for indicator no. 2 which is : 

2- The teacher uses different quantitative assessment methods to measure 
students' achievement such as (oral and written achievement test, quizzes, 
final and mid-year exam). 

To summarize, There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for indicators 
no. 4 and 5 at level (0.01) in favor of excellent alternative. There are 
statistically significant differences between the frequencies of the 
observed indicators of performance scores for indicators no. 1, 3, 6 and 7 
at level (0.01) in favor of good alternative. There are statistically 
significant differences between the frequencies of the observed indicators 
of performance scores for indicators no. 8 at level (0.01) in favor of weak 
alternative. The absence of statistically significant differences between the 
frequencies of the observed indicators of performance scores for indicator 
no. 2. 
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• Determining the performance level for each domain separately. 

For determining the performance level for each domain, the researcher 
specified hypothesis mean which is the half of the score in the rubric. 
Then, it was compared with the actual mean of the teacher in each domain, 
and the researcher used t-test for one group. Result are in the following 
table. 



Table (12): t-value and its significance for the differences between the hypothesis 
mean and the actual mean of the teachers' performance in each domain 



domain 


mean 


Hypoth. 

mean 


Std. 

Deviation 


t-value 


significance 


Language 

proficiency 


18.92 


14 


1.75 


14.03 


0.01 


Planning and 
management of 
learning 


36.28 


36 


5.17 


0.27 


no 


Assessment and 
evaluation 


17.16 


16 


2.15 


2.69 


0.01 



The table above shows that t- value is significant for the first and third 
domain: Language proficiency, and Assessment and evaluation whereas t- 
value is not significant for the second domain: Planning and management 
of learning; that indicates teachers' performance in the first and third 
domain ( Language proficiency, and Assessment and evaluation) is better 
than the second domain and exceeded the hypothesis mean. Whereas for 
the second domain: Planning and management of learning does not exceed 
the hypothesis mean with significant differences. That could be interpreted 
as EFL teachers have good teacher preparation in English major 
(Language proficiency) that most of them speak English fluently and 
accurately. EFL teachers have good performance in Assessment and 
evaluation domain due to clear evaluation plans that a student in English 
would be evaluated in one term according to the following: 

10 scores for participation 

10 scores for the average of two quizzes each has 10 scores. 

30 scores for a test conducted at the end of a term. 

The total is 50 scores for a term, 100 scores for a year (1 st & 2 nd term). 
Accordingly, midterm exam and final test have a unified guided model 
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prepared by EFL supervisors in which EFL teachers must follow in 
designing their exams. So, this unified guided model makes Assessment 
and evaluation process objective, simple, practical and clear, and makes 
EFL teacher performance better in Assessment and evaluation domain 
than in Planning and management domain. On the other hand, EFL teacher 
performance is considered weak in Planning and management domain due 
to weak educational preparation for teachers (Al-Hazmi, 2002) 
(Mohasseb & A1 - Hakami, 2008). 

So, T- value is significant for the first and third domain: Language 
proficiency ,and Assessment and evaluation whereas t- value is not 
significant for the second domain: Planning and management of learning. 

• Determining which of the indicators are the most exhibited in 
teachers' performance in each domain separately. 

For determining which of the indicators are the most exhibited in teachers' 
performance, the researcher estimated the mean and the standard deviation 
for each indicator in each domain. Then , the indicators according to mean 
values were arranged. Results are clarified in the table below: 

The first domain: Language proficiency 

Table (13): the arrangement of language proficiency indicators according to their 
exhibition degree in EFL teacher performance 



Descriptors 
of Indicators 


mean 


Std. Deviation 


Sort 


1 


2.92 


0.28 


1 


2 


2.84 


0.37 


2 


3 


2.80 


0.41 


3.5 


4 


2.80 


0.41 


3.5 


5 


2.60 


0.50 


5 


6 


2.48 


0.51 


6.5 


7 


2.48 


0.51 


6.5 



The table above shows that the most exhibited indicator in teachers' 
performance for this domain is the first one ; which is: 

1- The teacher pronounces words accurately and spells words correctly on 
the board. 
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The researcher observed EFL teachers' spelling and pronunciation, most of 
them pronounced words accurately and spelled words correctly on the 
board. That could be interpreted as EFL teachers have good teacher 
preparation in English major (Language proficiency) for four or five years, 
and they all have B.A. degree that most of them speak English fluently 
and accurately. 

Whereas the least exhibited indicators in teachers' performance are 
indicators no. 6 and 7; which are: 

6- The teacher highly cares about reading skills (e.g. note taking, writing a 
summary) and uses reading strategies (pre-, during, post reading strategies. 

7- The teacher uses writing skills (e.g. spelling, punctuation marks) and 
strategies (using correct word order, connectors) when writing on the 
board accurately. 

The least exhibited indicators in teachers' performance are reading and 
writing skills and strategies. That could be interpreted as EFL teachers' 
weak concentration on reading passages or writing paragraphs in the 
intermediate pupils book due to students weak ability to use reading and 
writing strategies and skills. In addition, some teachers stated that these 
skills and strategies are advanced and most appeared in advanced levels 
(secondary stage) not in intermediate stage. The researcher disagrees with 
this considering intermediate stage an important stage in which a student 
should have mastery in reading and writing skills and strategies especially 
high levels (2 nd and 3 rd intermediate grade). 



127 




Second domain: Planning and management of learning domain 



Table (14): the arrangement of Planning and management of learning 
indicators according to their exhibition degree in EFL teacher performance 



Descriptors 
of Indicators 


mean 


Std. Deviation 


Sort 


1 


1.64 


0.70 


14.5 


2 


2.96 


0.20 


1 


3 


2.08 


0.40 


9.5 


4 


2.76 


0.44 


2 


5 


2.20 


0.41 


6 


6 


2.44 


0.51 


3 


7 


2.32 


0.56 


5 


8 


2.12 


0.67 


7.5 


9 


1.76 


0.78 


13 


10 


1.80 


0.71 


12 


11 


1.12 


0.33 


18 


12 


2.08 


0.40 


9.5 


13 


2.00 


0.28 


11 


14 


2.40 


0.65 


4 


15 


1.32 


0.48 


17 


16 


2.12 


0.66 


7.5 


17 


1.52 


0.65 


16 


18 


1.64 


0.70 


14.5 



The table above shows that the most exhibited indicator in teachers' 
performance for this domain is the second one ; which is: 

2- The teacher develops lesson plans consistent with curriculum goals and 
cares about the nature of learning and learners' individual differences. 

That’s due to the positive focus of EFL supervisors on lesson planning and 
preparation notebooks in which each educational office should conduct a 
meeting at the begging of each term concerning lesson planning. 

Whereas the least exhibited indicator in teachers' performance is indicator 
no. 11; which is: 

11- The teacher always encourages students to do and document their 
assignments or tasks via using different educational technology (internet, 
power point, and websites . . .etc) 
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The least exhibited indicator in teachers' performance is weak use or 
encouragement of educational technology due to weak technical 
equipments that our schools have. Most of our schools have only one 
computer which is in learning resources room as it is named, and this 
room is for all the subjects. In big schools, if a teacher needs this room, 
she should reserve it a day earlier or early in the morning. Most of our 
schools do not have labs for listening, nor for doing any assignment via 
using educational technology. Some teachers stated that students cannot 
use technology according to their age, but the researcher disagree with this 
that other few teachers sometimes apply educational technology. 

Third domain: Assessment and evaluation domain 



Table (15): the arrangement of Assessment and evaluation 
indicators according to their exhibition degree in EFL teacher performance 



Descriptors 
of Indicators 


mean 


Std. Deviation 


Sort 


1 


1.64 


0.56 


7 


2 


2.44 


0.51 


3 


3 


2.00 


0.58 


6 


4 


2.48 


0.59 


2 


5 


2.92 


0.28 


1 


6 


2.16 


0.37 


4 


7 


2.04 


0.35 


5 


8 


1.48 


0.65 


8 



The table above shows that the most exhibited indicator in teachers' 
performance is the fifth one ; which is: 

5- The teacher mainly applies tests which possess: (Comprehension, 
Relevance , Clarity, Objectivity , Balance, Difficulty and Time.) 

The most exhibited indicator in teachers' performance is referred to good 
test due to the unified guided model of test which is provided by 
educational office and EFL supervisors ; all EFL teacher should follow 
this model with some differences in the content that cope stage level and 
students individual differences within the model test framework. This 
unified guided model test have basic questions regarding: (comprehension 
passage information questions, grammar, vocabulary, dictation and 
handwriting). 
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Whereas the least exhibited indicator in teachers' performance is indicator 
no. 8; which is: 

8- The teacher clarifies how the students' work will be evaluated and 
encourages them to evaluate each other or themselves honestly and 
objectively via using rubrics designed by the students. 

The least exhibited indicator in teachers' performance is referred to self 
student assessment, pair assessment and using rubric for assessment 
purposes; that due to weak awareness of the importance of using rubrics 
for educational purposes, and lack of training sessions to train teachers 
how to apply rubrics in assessment for students and teachers. Fortunately, 
the current plan of educational training center has some training sessions 
emphasizes applying rubric in teaching and learning. 

To summarize, the most exhibited indicators in teachers' performance are 
"The teacher pronounces words accurately and spells words correctly on 
the board", "The teacher develops lesson plans consistent with curriculum 
goals and cares about the nature of learning and learners' individual 
differences" and "The teacher mainly applies tests which possess: 
(Comprehension, Relevance , Clarity, Objectivity , Balance, Difficulty and 
Time). Whereas the least exhibited indicators in teachers' performance are 
the following: "The teacher highly cares about subject matter, content , 
reading skills (e.g. note taking, writing a summary) and uses reading 
strategies (pre-, during, post reading strategies", "The teacher uses writing 
skills (e.g. spelling, punctuation marks) and strategies (using correct word 
order, connectors) when writing on the board accurately", "The teacher 
always encourages students to do and document their assignments or tasks 
via using different educational technology (internet, power point, and 
websites .. etc) " and "The teacher clarifies how the students' work will be 
evaluated and encourages them to evaluate each other or themselves 
honestly and objectively via using rubrics designed by the students". 
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• Determining the statistical differences between the two groups 
of EFL teachers according to years of experience. 

To answer the fourth question: Are there any statistically significant 
differences among EFL Saudi teachers' performance and years of teaching 
experience? 

For determining the differences between the two groups of EFL teachers 
according to years of experience, the researcher divided the sample into 
two groups according to years of experience as : a group of less than 15 
years and another group of more than 15 years. Then, Mann Whitney test 
was used to estimate differences between the two groups according to 
years of experience. The results were as the following: 



Table (16): u value and its significance for the differences between the teachers' years 

of experience 



Domain 


group 


n 


Mean 

rank 


Sum of 
ranks 


Mann 

Whitney 

u 


significance 


Language 

proficiency 


Less 

than 

15 

years 


15 


13.97 


209.5 


60.5 


No 


more 

than 

15 

years 


10 


11.55 


115.5 


Planning 

and 

management 
of learning 


Less 

than 

15 

years 


15 


15.4 


231.0 


39.0 


0.05 


more 

than 

15 

years 


10 


9.4 


94.0 


Assessment 

and 

evaluation 


Less 

than 

15 

years 


15 


14.93 


224.0 


46.0 


No 
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more 

than 

15 

years 


10 


10.10 


101.0 






total 


Less 

than 

15 

years 


15 


15.37 


230.5 


39.5 


0.05 


more 

than 

15 

years 


10 


9.45 


94.5 



The table above shows that u- value for the differences between the two 
groups of teachers according to years of experience is significant in the 
second domain (Planning and management of learning) . The total score of 
the performance is in favor of less than 15 years experience group ; 
whereas u- value is not significant in (Language proficiency domain), and 
(Assessment and evaluation domain). That indicates the low experienced 
teachers (less than 15 years experience group) take care of Planning and 
management of their performance better than the high experienced ones 
(more than 15 years experience group). This result could be justified 
according to four points regarding teacher preparation, training courses , 
unclear concepts of quality and self professional development and others. 
That the low experienced teachers are full of enthusiasm and hope; they 
are willing to apply new trends of planning and teaching, and attend 
training sessions. In addition, it seems that education programs of the new 
qualified teachers is more advanced than the traditional ones. Thus, 
teacher preparation is linked with quality performance, teacher preparation 
widen the horizon of teacher performance improvement (Alharbia, 2009). 
The new teacher preparation stressed the importance of using the 
collaborative teaching model in student teacher preparation (Seifeddin, 
2002) and adding a research component to the professional preparation of 
teachers (El-Dib, 2003) . A1 Meteiri (2008) stated that teaching problems 
related to the teacher preparation. He recommended to make valuable 
change in the preparation programs. Accordingly, low experienced 
teachers performance is better than the high experienced ones. Not only 
teacher preparation but also training courses effect teacher performance. 
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Ban Eric (2004) recommends using more than one professional 
development strategy in designing a student teachers' training program, 
and Halim (2008) recommended that professional development strategies 
should be used in EFL teachers' pre/in-service training programs. Ba hass 
Al-Ghamdi (2009) found that statistically significant differences existed in 
teacher's performance in favor of teachers having had one or two training 
courses. A1 Meteiri (2008) recommended to intensify training courses for 
teachers of English and expand training programs related to teaching 
methodology . Thus, Lack of in-service training sessions affect teachers 
performance and teaching negatively (Alharbi sh., 2008; A1 Meteiri 2008 
) because training is linked with quality in teacher performance (Alharbia, 
2009; Ayad, 2009). Accordingly, low experienced teachers performance 
is better than the high experienced ones due to attending the training 
sessions. In addition, unclear concept of quality and self Professional 
development in the mind of the old teachers- high experienced EFL 
teachers- make their performance lower than the low experienced teachers 
(new teachers). Questi (2009) stated that the concept of self Professional 
development is clear for (78.4%) of the supervisors, and for half(50%) of 
the teachers. Low practices of self evaluation from (21.4%) ELT point of 
view, and (32.4%) from educational supervisors point of view. The 
professional demands for English teachers from their point of view, and 
their supervisors are: (lessons application, instructional technology, class 
management, and evaluation), while the language demands are: ( listening, 
speaking, writing, grammar, and translation). A1 Meteiri 2008 Mentioned 
the barriers of self Professional development. Furthermore, Some old 
traditional teachers still doesn't agreeing greatly with the needs and the 
expectations of the students (Ayad, 2009). Some teachers were unlikely to 
change their own teaching styles or practices in any meaningful way 
(Hendricks, 2010). The low experienced teachers are newly graduated; 
They have the awareness of the quality meaning and its targets (Ayad, 
2009). Also , Some old teachers still use the traditional methods of 
teaching, and do not use or encourage educational technology in teaching. 
(El Okda, 2005; A1 Meteiri, 2008) indicated that teaching problems are 
related to teaching methodology, audio-visual aids were very high. To 
conclude, the researcher found that the low experienced teachers' 
performance (less than 15 years experience group) is better than the high 
experienced ones (more than 15 years experience group) in Planning and 
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management of learning domain which indicate that experience does not 
mean quality performance, and experience may or may not effect 
performance. There are studies that agree with this result (Alharbi sh., 
2008; Al-Ghamdi, 2009; Jaan, 2009; Al-Ghamdi, 2009; AL Matrafi) 
whereas (A1 Meteiri, 2008; A1 Tass, 2009; El-Said Ali, 2009) disagree 
with this result. 

To summarize, There are statistically significant differences between the 
two groups of teachers according to years of experience at level (0.05) in 
the second domain (Planning and management of learning) in favor of the 
lower experience group of teachers (less than 15 years experience). 

The following figure illustrate the difference of between the two groups of 
teachers according to years of experience in three domains. 




dimention 



group 

■ less 15 
□ more 15 



Figure (12): the difference between the two groups of teachers according to years of 

experience in the three domains 
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Summary : 

Findings of the study indicated that: 

The first domain: Language proficiency 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for the first four 
indicators no. 1, 2, 3 and 4 at level (0.01) in favor of the excellent 
alternative. 

• The absence of statistically significant differences between the 

frequencies of the observed indicators of performance score for the 
last three indicators no, 5,6 and 7. 

• The most exhibited indicators in teachers' performance is that" The 

teacher pronounces words accurately and spells words correctly on 
the board". Whereas the least exhibited indicators in teachers' 
performance are the following: "The teacher highly cares about 
subject matter, content , reading skills (e.g. note taking, writing a 
summary) and uses reading strategies (pre-, during, post reading 
strategies", and "The teacher uses writing skills (e.g. spelling, 
punctuation marks) and strategies (using correct word order, 
connectors) when writing on the board accurately." 

Second domain: Planning and management of learning domain 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for indicators no. 

2, 4 and 14 at level (0.01) in favor of excellent alternative 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for indicators no. 

3, 5, 7, 12, 13 at level (0.01) and no. 8,16 at level (0.05) in favor of 
good alternative 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores indicators no. 1 1 
and 17 at level (0.01) in favor of weak alternative . 

• The absence of statistically significant differences between the 

frequencies of the observed indicators of performance scores 
indicators no.l, 6, 9, 10, 15, and 18. 
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• The most exhibited indicators in teachers' performance is that "The 

teacher develops lesson plans consistent with curriculum goals and 
cares about the nature of learning and learners' individual 
differences". Whereas the least exhibited indicators in teachers' 
performance is that "The teacher always encourages students to do 
and document their assignments or tasks via using different 
educational technology (internet, power point, and websites .. etc) " 

Third domain: Assessment and evaluation domain 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for indicators no. 4 
and 5 at level (0.01) in favor of excellent alternative. 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for indicators no. 

1, 3, 6 and 7 at level (0.01) in favor of good alternative. 

• There are statistically significant differences between the frequencies 

of the observed indicators of performance scores for indicators no. 8 
at level (0.01) in favor of weak alternative. 

• The absence of statistically significant differences between the 

frequencies of the observed indicators of performance scores for 
indicator no. 2. 

• The most exhibited indicators in teachers' performance is that 

"The teacher mainly applies tests which possess: (Comprehension, 
Relevance , Clarity, Objectivity , Balance, Difficulty and Time); 
whereas the least exhibited indicators in teachers' performance is 
that "The teacher clarifies how the students' work will be evaluated 
and encourages them to evaluate each other or themselves honestly 
and objectively via using rubrics designed by the students". 

• T- value is significant for the first and third domain: Language 

proficiency ,and Assessment and evaluation whereas t- value is not 
significant for the second domain: Planning and management of 
learning. 

• There are statistically significant differences between the two groups 

of teachers according to years of experience at level (0.05) in the 
second domain (Planning and management of leaming)in favor of 
the lower experience group of teachers (less than 15 years 
experience). 
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Chapter Five 

Summary, Conclusions , Recommendations 

• Introduction 

This chapter presents a summary of the study, draws conclusions; 
provides a proposed vision to improve EFL intermediate teacher's 
performance in the light of the quality standards, and offers 
recommendations and suggestions for further researches. 

• Summary: 

Statement of the problem: 

Based on the literature and the related studies, the problem of this 
study stated as follows: In spite of the prominent role of evaluation in the 
educational process, EFL Saudi intermediate teachers have not been 
evaluated according to a unifying, objective and comprehensive evaluation 
system based on predetermined standards. Hence, there is a need for an 
objective and comprehensive evaluation tool to evaluate the performance 
of the EFL Saudi teachers. Therefore, the researcher investigated the 
current level of EFL teachers' performance and evaluated them in the light 
of quality standards. 

Questions of the study are: 

1. What are the most important domains for evaluating EFL teachers' 
performance in the light of quality standards? 

2. What are the characteristics of a rubric for evaluating EFL Saudi 
teachers' performance based on quality standards? 

3. To what extent are these quality standards reflected in the 
performance of EFL Saudi teachers in the intermediate stage with 
different years of experience? 

4. Are there any statistically significant differences among EFL Saudi 
teachers' performance and years of teaching experience? 
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Hypotheses of the study: 

• There are statistically significant differences between the 
frequencies of rubric alternatives of EFL Saudi teachers' 
performance according to quality standards. 

• There are statistically significant differences between the means of 
the ranks of EFL Saudi teachers' performance on the rubric 
according to years of experience. 

Aims of the study: 

This study aimed at: 

• Identifying the most important domains for evaluating EFL Saudi 
teachers' performance in the light of quality standards. 

• Designing an objective and comprehensive evaluation tool based on 
quality standards to evaluate EFL Saudi intermediate teachers' 
performance. 

• Determining to what extent are quality standards exhibited in the 
performance of EFL Saudi teachers in the intermediate stage with 
different years of experience. 

• Determining whether there are any statistically significant 
differences between EFL Saudi teachers' performance related to 
experience variable. 

Significance of the study: 

The study contributes to: 

1. Provide TEFL researchers, teachers and language specialists in 
Saudi Arabia with a valid scoring rubric for assessing EFL teacher 
performance. 

2. Direct the attention of TEFL teachers and supervisors towards the 
importance and impact of the educational standards as an attempt to 
raise teachers' performance as well as students' performance. 

3. Direct the attention of in-service teachers' training centers towards 
the importance of involving quality standards in their training sessions. 

4. Enrich teacher education programs in faculties of education with the 
importance of performance assessment of EFL teachers for the 
purpose of professional development. 
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5. Provide a suggested vision as guidelines for Ministry of Education to 
improve teacher performance in the light of quality standards 

Limitations of the study: 

The study was limited to: 

• Three main domains were selected: Language proficiency, Planning 
and management of learning, and Assessment and evaluation 

• A sample of twenty five EFL female Saudi teachers in the 
intermediate stage who have five or more years experience of 
teaching. 

• Twelve intermediate schools in Taif, Saudi Arabia. 

• The 1 st term of the academic year 1432 H. 

Instruments: 

To fulfill the purpose of the study, the following instruments designed and 
used by the researcher: 

• A questionnaire prepared by the researcher and addressed to EFL 
specialists to determine the most important domains of quality 
standards that have close relevance to Saudi EFL teachers' 
performance. 

• An analytical rubric designed by the researcher to evaluate EFL 
intermediate teachers' performance to determine the extent to which 
their performance matches the quality standards. 

Methodology: 

Subjects: 

• The subjects of the study consisted of 25 female Saudi teachers of 
English in the intermediate stage in Taif with different years of 
experience in teaching. 

Duration of observation: 

The researcher observed each teacher for three different periods of 
teaching using the analytical rubric with EFL supervisor (a rater). It was 
75 classes for all teachers .Each class was about 45 min. 
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Design: 

• The researcher adopted a descriptive and analytic design to device the 
rubric in order to determine the extent to which Saudi EFL 
intermediate teachers' performance matches the quality standards. 

Procedures of the study: 

The study proceeded as follows; 

1. Reviewing literature and the previous studies related to teacher 
evaluation and educational standards to form the theoretical 
framework of the research. 

2. Preparing a questionnaire includes standards with domains to be 
judged by TEFL professors and supervisors aiming at identifying 
the most important domains for EFL teachers' performance 

3. Designing an analytical rubric to assess the extent to which EFL 
Saudi intermediate teachers' performance matches the quality 
standards. 

4. Presenting the analytical rubric to EFL specialists, as TEFL 
professors and supervisors for validation. 

5. Choosing the sample of the study from some intermediate schools 
in Taif. 

6. Applying the analytical rubric to EFL intermediate teachers. 

7. Analyzing the data statistically. 

8. Discussing results and providing conclusions and 
recommendations. 

9. Suggesting a proposed vision based on the recommendations to 
improve the points of weakness in EFL intermediate teachers' 
performance. 
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• Conclusion 



The findings indicated that: 

For the first domain: Language proficiency 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for the 
first four indicators at the level of 0.01 in favor of the excellent 
alternative. 

• The most exhibited indicator in teachers' performance is that" The 
teacher pronounces words accurately and spells words correctly on 
the board". Whereas the least exhibited indicators in teachers' 
performance are the following: "The teacher highly cares about 
subject matter, content , reading skills (e.g. note taking, writing a 
summary) and uses reading strategies (pre-, during, post reading 
strategies", and "The teacher uses writing skills (e.g. spelling, 
punctuation marks) and strategies (using correct word order, 
connectors) when writing on the board accurately." 

Second domain: Planning and management of learning domain 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for 
indicators no. 2, 4 and 14 at level 0.01 in favor of excellent 
alternative 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for 
indicators no. 3, 5, 7, 12, 13 at level 0.01 and no. 8, 16 at level 
0.05 in favor of good alternative 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores 
indicators no. 11 and 17 at level 0.01 in favor of weak alternative . 

• The most exhibited indicator in teachers' performance is that "The 
teacher develops lesson plans consistent with curriculum goals and 
cares about the nature of learning and learners' individual 
differences". Whereas the least exhibited indicator in teachers' 
performance is that "The teacher always encourages students to do 
and document their assignments or tasks via using different 
educational technology (internet, power point, and websites . . .etc) " 
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Third domain: Assessment and evaluation domain 



• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for 
indicators no. 4 and 5 at level 0.01 in favor of excellent alternative. 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for 
indicators no. 1, 3, 6 and 7at level 0.01 in favor of good alternative. 

• There are statistically significant differences between the 
frequencies of the observed indicators of performance scores for 
indicator no. 8 at level 0.01 in favor of weak alternative. 

• The most exhibited indicator in teachers' performance is that 

"The teacher mainly applies tests which possess: (Comprehension, 
Relevance , Clarity, Objectivity , Balance, Difficulty and Time); 
whereas the least exhibited indicator in teachers' performance is 
that "The teacher clarifies how the students' work will be evaluated 
and encourages them to evaluate each other or themselves honestly 
and objectively via using rubrics designed by the students". 

• T- value is significant for the first and third domain: Language 
proficiency ,and Assessment and evaluation whereas t- value is not 
significant for the second domain: Planning and management of 
learning. 

• There are statistically significant differences between the two 
groups of teachers according to years of experience at level 0.05 in 
the second domain (Planning and management of learning) in favor 
of the lower experience group of teachers (less than 15 years 
experience). 

• Finally, Saudi EFL intermediate teachers’ performance was good. 
Lower experience group of EFL teachers (less than 15 years 
experience) were better than higher experience group of EFL 
teachers (more than 15 years experience) in Planning and 
management of learning domain. 
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A proposed vision to improve EFL intermediate teacher's 
performance in the light of the quality standards 



The researcher suggested a vision on three phases to improve EFL 
intermediate teacher's performance in the light of quality standards. 

The first Phase: the role of Ministry of Education in enhancing the 
EFL intermediate teacher's performance. 

Aims of this phase are: 

1. Establishing Saudi quality standards for teachers according to the 
major or subject. 

2. Generalizing the professional standards in the educational 
directorate and in all of educational area. 

3. Translating the educational standards from their abstract form to 
another practical one. 

4. Improving the educational quality standards from year to year. 

• For achieving these aims, Ministry of Education has to tackle 
the following: 

1 . Preparing annual publications include the national quality 
educational standards to be sent to the educational directorates . 

2. Preparing workshops via which specialists (supervisors and 
experienced teachers ) will illustrate what are educational quality 
standards , their importance , their intent and how they will be 
applied in teaching . 

3. Evaluating these workshops continually to overcome the 
weaknesses and providing teachers who achieve high degree 
with announced prizes. 

The second Phase: the role of Educational Directorate in enhancing 
EFL intermediate teacher's performance. 

Aims of this phase are: 

1. Following up the extent to which EFL supervisors are aware 
of educational standards, quality applications in EFL teaching 
and the use of appropriate tools for evaluating this quality. 

2. Making training sessions to enhance EFL supervisors' and 
teachers' awareness and applications of educational standards 
exhibited in EFL teachers' performance. 
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3. Making connection between faculties of Education and EFL 
supervisors to follow up the process of applying educational 
standards. 

• For achieving these aims, the educational directorate has to do 
the following: 

1. Making a periodical meeting with EFL supervisors and teachers to 
demonstrate their opinions about applying and improving the 
educational standards, quality applications in EFL classes. In 
addition to, the difficulties they face in applying them 

2. Making workshops with EFL supervisors to spread the awareness 
and applications of standards and quality tools in education. 

3. Asking EFL supervisors to provide continuous reports and feedback 
about the extent to which educational standards are exhibited in 
EFL teachers' performance and link them with faculties of 
Education. 

The third Phase: the role of EFL supervisors in enhancing EFL 
intermediate teacher's performance. 

Aims of this phase are: 

1. EFL supervisors help teachers to apply educational standards in 
their teaching. 

2. EFL supervisors provide suggestions for continuous 
improvement of educational standards to suit our educational 
objectives and curriculum. 

3. EFL supervisors increase the importance of attending training 
sessions in quality application in EFL classes , using evaluative 
rubrics as assessment instruments. 

• For achieving these aims, EFL supervisors should do the 
following: 

1. Provide teachers with training courses and illustrated model classes 
demonstrating how to apply educational standards with focus on 
quality application. 

2. Evaluate teachers according to a unified framework of educational 
standards to improve their performance. 

3. Offer a rubric presenting the exhibited standards in teachers' 
performance annually. 
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• Recommendations: 

Based on the results and conclusion of the present study, the 
following recommendations are offered: 

1. Applying a unifying evaluation system for evaluating 
teachers performance according to establishing quality 
standards to achieve objectivity. 

2. Holding workshops and microteaching sessions for EFL 
Saudi in-service teachers to help them understand the quality 
and standards culture in education with its potential strength 
and advantages. 

3. Encouraging EFL teachers to take training sessions or courses 
in planning and management of learning to cope with quality 
standards. 

4. Providing teachers with E-self training content concerning the 
new trends in teaching which is prepared by educational 
training centers and be available inside the school's library. 

5. Providing teachers with publications illustrate the nature of 
quality standards and the requirements to reach the desired 
level. 

6. Making rewards for those EFL teachers who improve their 
performance according to quality standards and naming them 
formally as qualified teachers. 

7. Enhancing the standards based culture in teacher preparation 
programs at Education college and providing some models to 
train prospective teachers in order to achieve better 
educational performance. 

8. Holding workshops for EFL Saudi teachers to strengthen the 
applications of their weak points that are emphasized by 
results of the present study as: educational technology use, 
the use of motivation techniques, interaction skills, wait-time 
techniques, student-centered learning , various useful 
activities, group and pair work. 



146 




• Suggestions for further researches: 

The following areas are recommended to be considered for further 
researches: 

• Designing other rubrics for evaluating teachers as well as students 
in different subjects and sciences. 

• Evaluating EFL teacher's performance in both elementary and 
secondary stage. 

• Developing curriculum in the light of quality educational standards. 
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• http ://olam. ed.asu.edu/epaa/v8n 1 / 
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Appendix no.l 



A rubric for evaluating EFL teachers’ performance 




Taif University 
Faculty of Education 

Curricula & Educational Technology Department 



A Rubric For Evaluating EFL Intermediate Teachers’ Performance 

In The Light Of Quality Standards 



Designed By: 

Amani Dakheel Allah Radhi Al-Thumali 



Supervised by: 

Dr. Mervat El-Hadidy 



Associate professor of TEFL 
Taif university 




Taif University 
Faculty of Education 

Curricula & educational technology department 

Dear professors/ supervisors, 

The researcher is conducting a study for an M.A. thesis entitled 

" Evaluating EFL intermediate teachers’ performance in the light of quality standards in Saudi Arabia'' 

This study aims at : 

•Identifying EFL teachers' performance standards in the light of quality standards. 

•Designing an objective and a comprehensive evaluation tool based on quality standards to evaluate EFL Saudi intermediate 
teachers' performance. 

•Determining to what extent quality standards are exhibited in the performance of EFL Saudi teachers in the intermediate stage 
with different years of experience. 

Below is an analytical rubric that will be administrated to EFL intermediate teachers in order to evaluate their performance 
and to determine the extent to which their performance matches the quality standards. The rubric includes three domains :1- 
language proficiency, 2- planning and management of learning , 3- assessment and evaluation .Each standard has its 
indicators, and each indicator is described by three levels: Excellent (3 scores), Good (2 scores) and Weak (one score). 

Please read the rubric carefully in order to agree/ or disagree for the relevance, suitability of the indicators and the 
levels for each domain. 



Thank you for your cooperation 
The Researcher 



Name: 

Job: 

Years of experience: 

Qualification: 

Location: 





First domain: language proficiency 



Standard 1: The teacher demonstrates the required knowledge and skills related to oral and written language appropriately 
and effectively to achieve educational objectives. 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher speaks standard English 
accurately. 


• The teacher pronounces 
words accurately and 
spells words correctly on 
the board. 


• The teacher has some 
mistakes in pronouncing 
words accurately but, he 
spells words correctly on 
the board or vice versa. 


• The teacher has 
many mistakes in 
pronouncing and/or 
spelling words 
correctly on the board. 




• The teacher produces 
correct grammatical 
sentences. 


• The teacher sometimes 
produces incorrect 
grammatical sentences. 


• The teacher has a 
lot of mistakes in 
producing correct 
grammatical 
sentences. 


B.The teacher speaks standard English 
fluently. 


• The teacher produces 
simple and continuous 
speech without causing 
comprehension difficulties 
or breakdown of 
communication. 


• The teacher has some 
difficulties in producing 
simple and continuous 
speech without causing 
comprehension 
difficulties or breakdown 
of communication. 


• The teacher rarely 
produces simple and 
continuous speech . 
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• The teacher 
communicates ideas 
effectively. 


• The teacher 
communicates some 
ideas effectively. 


• The teacher rarely 
communicates ideas 
effectively. 




• The teacher speaks with 
good command of 
intonation. 


• The teacher sometimes 
speaks with good 
command of intonation. 


• The teacher rarely 
speaks with good 
command of 
intonation. 


C. The teacher demonstrates knowledge of 
the subject matter and good reading and 
writing skills effectively. 


• The teacher highly 
cares about reading skills 
(e.g. note taking, writing a 
summary) and uses 
reading strategies (pre-, 
during, post reading 
strategies. 


• The teacher cares about 
reading skills (e.g. note 
taking, writing a 
summary) and/or uses 
strategies (pre-, during, 
post reading strategies. 


• The teacher does not 
care using reading 
skills and strategies. 




• The teacher uses 
writing skills (e.g. 
spelling, punctuation 
marks) and strategies 
(using correct word order, 
connectors) when writing 
on the board accurately. 


• The teacher partially 
uses writing skills (e.g. 
spelling, punctuation 
marks) and/or strategies 
(using correct word order, 
connectors) when writing 
on the board accurately. 


• The teacher does not 
care about accuracy in 
using writing skills and 
strategies. 
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Second domain: planning and management of learning 



Standard 1: The teacher plans and designs instruction which meets Saudi's Ministry of Education' policy, curriculum, and 
assessment plan, and develops students' abilities. 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher develops lesson plans 


• The teacher adds 


• The teacher adds few 


• The teacher does 


consistent with curriculum goals and cares 


new and attractive 


new and attractive 


not care about 


about the nature of learning and learners' 


activities in 


activities in 


adding new and 


individual differences. 


developing lesson 


developing lesson 


attractive activities 


plan to match 


plan to match 


in developing 




curriculum goals and 


curriculum goals and 


lesson plan to 




to fit the learner 


to fit the learner 


match curriculum 




individual 

differences. 


individual differences. 


goals and to fit the 
learner individual 
differences. 




• The teacher 


• The teacher 


• The teacher neither 




develops lesson 


occasionally develops 


develops lesson 




plans consistent with 


lesson plans 


plans consistent 




curriculum goals and 


consistent with 


with curriculum 




cares about the 


curriculum goals and 


goals , nor cares 




nature of learning 


does not care about 


about the nature of 




and learners' 


the nature of learning 


learning and 




individual 


and learners' 


learners' individual 




differences. 


individual differences. 


differences. 
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B. The teacher involves the students in the 
learning process through using strategies 
that stimulate motivation and 
reinforcement. 


• The teacher uses a 
lot of motivation 
techniques 
(encouragement, 
rewards , scores) and 
interaction skills 
(T-S &S-S) 


• The teacher 
sometimes uses 
motivation techniques 
(encouragement, 
rewards and scores) 
and interaction skills 
(T-S &S-S) 


• The teacher rarely 
uses motivation 
techniques 
(encouragement, 
rewards and 
scores) and 
interaction skills 
(T-S &S-S) 


C. The teacher uses a variety of question 
techniques that motivate and support 
student performance to cater students' 
level. 


• The teacher highly 
involves both weak 
and good students 
when asking 
questions. 

• The teacher uses 
wait-time techniques 
effectively when 
asking questions. 


• The teacher involves 
good or weak students 
when asking 
questions. 

• The teacher usually 
uses wait-time 
techniques when 
asking questions. 


• The teacher seldom 
care about 
involving students 
when asking 
questions. 

• The teacher does 
not use wait-time 
techniques when 
asking questions. 


D. The teacher uses a variety of instructional 
methods and techniques appropriately. 


• The teacher varies 
his/her instructional 
methods and 
techniques of 
teaching and 
learning (C.L.T, 
T.P.R, Task-Based 
Language Teaching, 
KWLH chart ...etc). 


• The teacher uses three 
or more instructional 
methods and 
techniques 
appropriately. 


• The teacher always 
sticks to one type 
or two types 
traditional of 
teaching. 



6 





E. The teacher applies student-centered 


• The teacher 


• The teacher partially 


• The teacher rarely 


instructional techniques inside the 


concentrates on 


uses student-centered 


use student- 


classroom appropriately. 


using student- 


instructional 


centered 


centered 


techniques by helping 


instructional 




instructional 


students (to solve 


techniques during 




techniques by 
helping students (to 
solve problem, 
answer question, 
discuss and explain) 
during class. 


problem, and discuss) 
during class. 


class. 



Standard 2: The teacher allows students to demonstrate and understand the relationship between language learning and 
perspectives on culture . 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher relates students 

experiences with Saudi Arabia culture 
(morals, traditions and customs) 


• The teacher highly 
relates lesson topics 
and objectives with 
Saudi Arabia culture. 


• The teacher 
occasionally relates 
lesson topics and 
objectives with Saudi 
Arabia culture. 


• The teacher rarely 
relates lesson topics 
and objectives with 
Saudi Arabia culture. 


B. The teacher encourages students to 
give opinions for solving their society 
problems and issues. 


• The teacher frequently 
discusses students' 
social situations and 
their class problematic 
situations . 


• The teacher discusses 
some of the students' 
social situations and 
their class problematic 
situations. 


• The teacher rarely 
discusses students' 
social situations and 
their class problematic 
situations. 
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Standard 3: The teacher uses various applications of educational technology in enhancing the effectiveness of learning 
process inside the classroom. 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher uses multimedia and 
educational technology in teaching and 
planning appropriately. 


• The teacher always 
integrates available 
educational technology in 
teaching and planning to 
activate learning process. 


• The teacher integrates 
available educational 
technology in teaching 
and planning to 
activate learning 
process. 


• The teacher does not 
integrate available 
educational 
technology in 
teaching and 
planning. 


B.The teacher encourages student to use 
educational technology well in their 
daily life. 


• The teacher always 
encourages students to do 
and document their 


• The teacher asks 
students to do or 
document their 


• The teacher rarely 
encourages students 
to do their 




assignments or tasks via 
using different 
educational technology 
(internet, power point, and 
websites ...etc) 


assignments via using 
educational technology 
(internet, power point, 
websites ...etc) 


assignments via 
using educational 
technology . 
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Standard 4: The teacher adapts instruction cater to students’ individual differences, needs, learning styles, interest and 
capabilities. 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher plans various activities that 
provide for learning experiences 
appropriate to students learning styles. 


• The teacher 
interestingly uses 
various activities as 
oral, physical activities 
puzzles, stories and 
games. 


• The teacher 
sometimes uses 
activities as oral, 
written and physical 
activities. 


• The teacher sticks 
only to workbook 
activities or pupil's 
book activities . 


B. The teacher uses various methods and 
techniques of teaching to cope with 
students' individual differences. 


• The teacher varies 
techniques of teaching 
and designs activities to 
engage all students even 
learning disabilities. 


• The teacher uses 
different techniques 
of teaching and 
designs activities to 
engage some of the 
students. 


• The teacher's 
techniques and 
activities don't cope 
with students' 
individual 
differences nor 
learning disabilities. 


C. The teacher uses non verbal 
communication strategies . 


• The teacher highly 
interacts with students 
using gestures such as: 
facial expressions 
smiling, nodding, eye 
contact. 


• The teacher 

sometimes interacts 
with students using 
gestures such as: 
smiling and 
nodding. 


• The teacher seldom 
interacts with 
students using 
gestures. 
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Standard 5: Teacher develops students' personality and improves their thinking skills that allow them to acquire the 
necessary social skills 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher uses teaching 

techniques that develop students' 
critical thinking and creativity. 


• The teacher always 
encourages student to ask 
questions, research and 
read for more information. 


• The teacher often 
encourages student to 
ask questions, 
research and read for 
more information. 


• The teacher does 
not encourage 
student to ask 
questions, research 
and read for more 
information. 




• The teacher uses group 
work and pair work to 
facilitate learning, enhance 
active learning and 
reinforce self confidence, 
and cooperation. 


• The teacher usually 
uses group work or 
pair work to facilitate 
learning. 


• The teacher does 
not use group 
work nor pair 
work only 
individual work. 


B. The teacher uses various learning 
activities to encourage different 
thinking skills. 


• The teacher uses different 
levels of questions to 
measure low and high 
levels of thinking. 

• The teacher provides 
chances to encourage 
students to solve problems 
& express their own 
opinions regarding them. 


• The teacher chiefly 
measures the low 
then high levels of 
thinking when asking 
questions. 

• The teacher provides 
a few chances to 
encourage students to 
solve problems. 


• The teacher sticks 
only to the low 
levels of thinking 
when asking 
questions. 

• The teacher 
seldom provides 
chances to 
encourage students 
to solve problems. 
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Third domain: assessment and evaluation 



Standard 1: The teacher evaluates students' learning using various techniques of educational assessment and measurement . 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher collects qualitative data for 


• The teacher uses 


• The teacher uses 


• The teacher rarely 


assessment purposes. 


different qualitative 


few qualitative 


uses qualitative 




assessment methods to 


assessment methods 


assessment 




describe students' 


to describe students' 


methods to 




performance such as 


performance such as 


describe students' 




( writing reports , rubric 
and observation 
notebooks). 


(writing reports and 

observation 

notebooks). 


performance . 


B. The teacher collects quantitative data for 


• The teacher uses 


• The teacher uses 


• The teacher rarely 


assessment purposes. 


different quantitative 


few quantitative 


uses quantitative 




assessment methods to 


assessment methods 


assessment 




measure students' 


to measure students' 


methods to 




achievement such as 


achievement such as 


measure students' 




(oral and written 
achievement test, 
quizzes, final and mid- 
year exam). 


(monthly test, final 
and mid-year exam). 


achievement. 



n 





C. The teacher uses various assessment 
instruments and techniques to obtain 
information about student learning. 


• The teacher always 
uses observation, 
warm-up, weekly test, 
monthly test, oral and 
written tests, quizzes, 
final and mid-year 
exam, peer evaluation, 
portfolio and students' 
self-assessment. 


• The teacher uses 
some types of 
techniques (such as: 
observation, warm- 
up, weekly test, 
monthly test, final 
exam). 


• The teacher uses 
only monthly test 
and final exam. 




• The teacher frequently 
uses subjective, 
objective , oral and 
performance 
assessment tasks 
appropriate to the 
content. 


• The teacher uses 
subjective, 
objective, oral and 
performance 
assessment tasks 
appropriate to the 
content. 


• The teacher sticks 
to one type of 
assessment tasks. 


D. The teacher designs assessment 
instruments scientifically and 
systematically. 


• The teacher mainly 
applies tests which 
possess: 

(Comprehension, 
Relevance , Clarity, 
Objectivity , Balance, 
Difficulty and Time.) 


• The teacher applies 
tests which possess: 
(Relevance , Clarity, 
Difficulty and 
Time.) 


• The teacher does 
not apply good 
tests. 
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Standard 2: The teacher maximizes students' achievement via using assessment and evaluation results effectively. 



Indicators 


Excellent 

(3) 


Good 

(2) 


Weak 

(1) 


A. The teacher analyzes and 
discusses the results to achieve 
educational purposes. 


• The teacher provides 
students with immediate 
feedback about their 
assignments, tasks and 
exams. 


• The teacher 
occasionally 
provides students 
with feedback about 
their assignments, 
tasks and exams. 


• The teacher rarely 
provides students 
with feedback about 
their assignments, 
tasks and exams. 


B. The teacher uses evaluation 
results to guide and modify his 
future instruction. 


• The teacher continuously 
observes and records 
student progress daily 
using appropriate 
instruments. 


• The teacher 

sometimes observes 
and records student 
progress daily using 
appropriate 
instruments. 


• The teacher rarely 
observes and 
records student 
progress daily using 
appropriate 
instruments. 


C. The teacher shows how the 
students' work will be evaluated 
and encourages them to evaluate 
each other. 


• The teacher clarifies 
how the students' work 
will be evaluated and 
encourages them to 
evaluate each other or 
themselves honestly and 
objectively via using 
rubrics designed by the 
students. 


• The teacher shows 
how the students' 
work will be 
evaluated and asks 
them to evaluate 
each other honestly 
via using rubrics 
designed by the 
teacher. 


• The teacher tells the 
students' how their 
work will be 
evaluated and 
doesn’t encourage 
them to evaluate 
each other. 
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Appendix no.2 



The standards and indicators of Saudi Ministry of 
Education for teachers 






1 




2 



/~N 





.-.'.I 

1 J'~^ Lri -* 

jj; — ,LUI f. — .12) ._) 

^>LJI L JL^ ^ ._> 

j^JI 2/j-^- ^ -^b --> 



! * all ^ jjt 



^aoLtj ^lx ^)JjjJ d a^ioi Laa (_jjj^jj]1 (_jj3^)jaa] 1 j ^)jj^)IAa]| (_£^jjAaj s-ljl A_iX jj ^jji>jj Vi (_jia^)a_j A jAjla'ill A-da-Il ^)j-aLiaJ jg.All ^xull ^jJ^Iaj ^jjjIjla]! c. Q.'lg'i _ ^ 

;^V! ^ jxUd 1 A^dVl dUVl Jid .X 

_A_iAii*j]l A_Aa *]1 jx^l.’iX c-taV A-^jJalj dLa^jJ ^ajdj • 
.C-dUall ^jla'i ^3 ^g.'nll a.3 odj^j <_jia^)a_J AdS^jj j Alual^oj ^.ig.All ^aj A_i^. dl.S^ j te^jJ^Iajj A_k-aadij Ag da,! JajJaVill ^3 A jAjla'ill A jl Aa 11 _^)j-aljx S.1 xLaa • 

_^a!xjj C-dUall ^jla'i .la^d ^3 A jAjla'ill A_i 1 ax ]1 ^jj-alix A_i^.^j • 

<_jj 3 ^)jaa ]1 j ^)jj_jIAa]I (_£^)JAaj ^jJaIxaII dl^d L_fl^)xj ^3 ^C. jda^A (JjjLuiI ^ajdj • 
_L_j^Uall ^la"n c-djjVl ^ dUl^A^! i Qjh jJ ^Jj 1 a jj^j AjAjla.'ill jj-aliaJl dal dj'i-J A_nlj ^Ax Jaxj Ajx jj A_ijjjd 0 a 1 ^)J )aj)aVill L_ujd]l _j£ 1 _ja S .lx Laa • 

dl^)d]l ^jjddl oJA ^a^a Jjajj _ A_A,Vq'j/a A jig a Sjja^ii Ia_jj.Ij ^Idll A jAjla'ill ^A-aLiaJl ^^ja A_x3 jAaII AdLLM La^jjjLlaj IgJjLiAJj AjS^jxaII 1 g*il AAV’iaj ^jjjIxaI! ^ja Ax. ja^ a Ajd^ll ^»dla V 

.A jAjla'ill Ajdall ^x-al.'iX ^ja jdc. ^ja A-jj)13aAll 

,1 g‘i>H »aj ^)jj-aa]l yjja'i j c l_A^jj^j*jj ^1 ^ 'ill A_^jl -la»ld (J^ld ^ja LaLujI ^&dj Id .A, ig a! 1 ^3 ^Aill ^ja .idl c-LVl A jIaX ^3 ^IgAuVl ^A ^jjjLlaII ^ja A_aLaAl £ 

AjIax.H Aa^d ^3 A jAjla'ill A jIa* 11 ^)->-aljx ^ja jdt (J^ ^ja ^ jaaII (JjlVn c-^ll.S^j i ^a.I^iaII LJjldj i A'ij.wll Aj^j^jlll dLujl^j^llj dL^jV! 0^1-J-j c- j-d ^3 ^jjjIxaII oIa d^j^la 

A 1 Alla ill 



dl_il£j AxjjjI! dl_il^ ^3 £.l^dj dlxUa3 ( ^3 ^jjxd’i^ a j ^jjS^jdAj ^_jjj^)1Aa ^^jjAaj ^jjALtA ^_ja A jAjla'ill ^x-aldJl ^jjj'ia a!1 ^ja A q'i^A A_a_^l^)A ^jjjL*a]I oIa t.** la ,1 

,1 g ‘i a ^jjS^gdAAll ^ja (J-k-aj cd^jo: Ajtakljll A-j.la'ill (3^J o^)a1uia o^)j-k-aJ ^)jjl_aA]l A-a_^.l^)A ^d cd^oj _<_j ; iAia_A]l 



AJ jI^a j L_J^Ua]l (Jjx^Vj AjuIIa ^j-lx ^jlallj t^la'ill j ^j la ‘ill c“ l\ jIaX ^3 c_J^Llal] dlallj Aioi^)a ]1 j A_^. ^aIIj ^rg.'iAll ^)d^)]l .iViaII ^^3 iAjaj la 'ill AjlAall ^3 ^g a !1 j ^ j)j*s.ll ^>la a !1 

oAa^aJl dljjWill j dl^)ja'ill l^lajj _^g,a a (J ^laVl dlS^ll ^Ld3j ^aIIaa]! A^lddV 1^>^ A_j^Ua dLlx-aduj ^3 AjAjla'ill A j 1 a a 1 1 ^jj-aLix l^)jjl^ ^)j-aiaJl ^A 1 dji ^WaII j ,o^)J^Jajj Aduid 

^ 'ig.All jl^xVl ^la. a!1 ^I^xLj jii<;11 ^IajaVI ^1 (_5^1 tiilj _A Vil h jj o^lj^l dx-jjjj ^la a!1 ^1-^a dJ^aj d3 iL-ill.Jall dLL-al^A l_gda^)3j olj^ll dVU-fl Aa^aJl ^3 ^ajjll ^llx La .^ g. a aj (^^1 

^a^jla <_5^1 dl^jl g.All j (j-ajL^iaJl j dldal^All d^^alaj d^iaj d3 A_j AJaLiAll a J jjl_J ^ala a! 1 ^ald ^jlAjJalj /oAaA^Jl L Vil Ja^ll j ^al g a! 1 L_l£ljli] ajl^xU ^ jkj (_5^1 dLuj-uj^All 0 a 1^)J ^)J^lajj ^a^j^Ul 

_^)A-aliaJl o^g-1 ^kla a! 1 d!>llAl ^ja .1^1 ‘ill l.g t i~N ^aj ^d ^la aIIj A_k-ald ^jjjIxa ( a_d^] ^jla'ill j A_iJ^)!i]l ^Jj^jaa ^ja 1^. La ^JLillj Idj ^^jaIa]! ^ld^ LgjLd^l ^>la a!1 



3 



4jla (ja A \^aj Laj dj^UPj g \a\\ ^Jkjjj t^GLajIsua <jA L-fllj 4«AaAtLaj 4-jJlxaj ^A*Jl ih/i^ 4 JaLa ^aJ*J! A^ouaiLAl 4*tj^Ul uAjIaaIIj ^ItlaJI ; JjVI jUslaII 

, 4 . jAjWi.ii l - SijaSh Sjj^j 

cjIjj ^ Ij ^ \ jiii 



I jl^c> I ^C. \ ^3 ^AxaII jj^fL (jl ^aj^AI j)A (jl-3 AjA j)Aj ,4-JaatJ V ^^_ 5 -uill C3AA3 i4_jai^j.Cij (_^^l ^aAxAlj (j^ix«-n ViIAj 4j3A£ AaIa jjjflj (jl ^»Axa]I ^3 Aa^)3IjJ ^ ^lill Clsl_9j-a]l ^aAl j)A 

^3 ^^ajola]I C1iAa^Axa]I ^ic- ^AaaII L_fl^)Ax_A ^) x^o'iVi (jl ^ x nj Vj ,4_i3 g.lx^iVu*iVI j t aljln^Vl CIiAjAaC. ^3 ^xgA IaAu^aj (j«ox«a VAI IIa ^3 L-A^jAxaIAj ICj jA j^fL (jV 4_1 a jj l u^h^Vi 

(J£jaJ Cl iW'i'ij _jj)Ai*n i_fl j_XAll jjl Aajj _4_a3 c_jj^)^1i]|j 4jajl^)^]|j j x^Vu^VI j jj Vill 4_x_ijaj iA^Vi^aII o^-aAic. j 4 jI j^j jjj ClsAiil/lxAlj c4lil jjAAj (j«o*,.<a VAI 4_x_ija (jl Jj V (Jj t(j^>*^i VAI 

4_iujl^)j]l ClsI^jjAlIj ^cAA1a]I ^JaLuj^j A jaj\x‘AI CllLuuai j-^ll ^3 A^Vi^aII C1j\ x-ox-o VAI ‘La^jJ ^lijj .Aa^jjC- j CIiLujI^Cj CllL^jl (jA A jA^»A <^3 . W'uxij Aa £jAjj (jl ^AxaII ^Ac. AaI jl ^>-^1 jAjaQA 

l_u1LujIj (_^oJ_jJj A^j^Iaj (_£ ji^Aj L_fll^Al (jA <allkAll fljxalx £a (JaLxIaIIj c^.^.iaII Ij^A (_^uj^)]I cAIaII ^A ^AxaIIj ^^alatHll 4 jIa* 1 (j>i )\ ’A I L_iiall ^A ^^-jojI^^II ^c^IaIIj _CllL-aj-a^li]l tilL (jxi^x‘i ^^jill 
^1‘i^.j Aa 4aj^Aj j)A 4 j£aj 4jj^)J 4(_ 5 AAa 1I 4^j^)Ja]Aj 0 . jVn j)A 4 _a£aj dll j_gAj t<alli^-A]l a^jj-aAic. j ^r.g. ia\I 4_x_nla ^3 j)A 4 j£aj C1jI^)1^aj l_A^)Ixa ^1x^11 ^)AIjjj (jl 1-a!^ (j^ 1^1 j ,Ia^^Cj 

_4_ iIxaII c fll^JabU c^AlA 4_i3 ^)J^Iaj ^A] 4 ja 

4 a £ 1 j 3 ua ]| CjUliajAAl 

‘■('i v.j u ' 

_IA^^-3j ClllA^ixA^ djl_3^)AaJ^ ^C\_iA^ ^JAIAa i(j-Q A ill 43 ^)xa] I 

^■^ix^vn'AI ^3 Cll^allj 4_uil^j]l c_lALuil j AxjjJa 
e (_^^kV I l_A^)I_xa]Ij ^a^ixAlj (j^x^a VAI 43^lc. 



_ 4 aJjAjj a^jJ^Iajj 4 jI _ 1 j CIjLiAaC . j j 4 J jj-alj ^_ lu ^ jAa]I ^ c ^ IaII cJ ^^. 4 _ 1 ujLujI l _A^) Ixa 

_(jj 3C JlCij Alilc. j-Ca^Aj jjAaII ^rg.iAll 
_^CL^_a]|j ^j^jAaIIj JoAvnaII IaII (jjj AiL^lxA! 



.Y 

.r 

.£ 

_o 

.1 



AjjjjHII ^ jUaAI 

|(jAJJ^ p\x aII (jA jj 

_^Axa1I ^.IcV 4_1ujLluV| Clal AJa^All j)A (J^x^tn'AI ^3 4_ia1*AI 43^)xa]I b ^ 
_^jlxAli^-Aj c_j!lUa]l oLi^. ^^3 l^lj Lg_ui^pJ (^liil oCIaII , Y 

4j1aC ^ gg ~ia11 4_iaAI b 1 
,c_J^UaA]l 4_g_^.j ls^ 0 'iaII , jVn ^3 ^lx aII _JJ*^I . £ 

‘LuhVl jjjIxaAI 

I^Ac. ^AxaII (JaXJ 

_Ia^^- 3^ 4_i3 ^J^AlAl^ (^uLiAll C—ulLoilj cA'iJaxl'i 1 ' j tClllAnAaj^ dj!_3^)Aa_^j ^iAIAa^ CIiIa^Ixa (jA pi j)"i ^ aj c4_x-al_^AI^ 4 _aIxAI AAI^aI ^IaLa ^j^)Aa]I ^aIxAI 'iaIIj ^alllll ^LaIVI . ^ 



^^- jojI ^ aII ^aA I j)*UxiA 
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ejjUaAl AjjU^JI 4jUj_iJa‘i j ^3 ^)xa 1I 4jl_bj AjjaAI j 



O* 



iiCi]l 4 _x_uAa 






,A_3^jI _*-g 'qjjjoijj Vill L_J^Ua]l A_ijL^jI CIiIaI-VjI c-Lb 

,A_i3 Aj ^)g.)Vl CilUaj^l/a jl (j^nq 1 (_£l C5^-^ ^ Ja3*v*k Lg£ ^c^_Lg] 1 Aiijj 

C1j1^)^)Lg]I ^3 lJ|^)L*-g]I j Idiislj 1 g n LixJ^) ^jLgII dllx jjJa^o iaJ^) ^Ic- 

4 11111%"' ^ ^ p^** < I^jLa d^l C-I^Vl J dll a!1 c-IAj! 



r 

m i 

D 

1 



_4ua1c 4Aj jJsli <LuijjJ ^Ixa l l ;<jjLjII jbxdl 

i ^_ilxli]l A_i1aC. j-U.il A_A^dl j 4 i j * j ■ dl ^j^aVI -id /- J ‘ d ^^yij^jdl] Ul-dMl Jjl^ Li& ^ja j tAdl jdxll jl A 3 ^ * ^all U^jjj VI - _ ] l 5 ^ A ^U«dll j 4_ioi j^jAaII AaaLlII dll iLmJl ^ja ^jAj^dll AaLaC. 

Ajaldil (JaLaoH ■ dill j aAaUII *jJj 1I ^Ltdl ^^Jaxj J A-ild ^ja -(_£Aa 11 ^u^a3 j ^Jj^la — A£.l jj{j UP-dll j ^ t ^-» H )U ^9 a^^Jaj j ^a_ilxli]l Ajtiila ^a ^dldii Atli ^1 A ddk dl ^jd Adi jdtll J ^_dli 
4 oJA^-a]1 o^jjAII (^-Ic. A AJjdli j Aiiijj j a^axI! j )!■» n ^J^dli aAiAc. ^1 ^-a UP-dll ^ 3 j <au ^ja (J^l AjUdl > ^ lj ■ d dj ^^idadi]l^ A_ia jj]1 JLaC-VI j £JjUi 1 oAc. jl ^aaI^jaII _J ■■ Aid jl ^Ull (JVU 

kkd i £jJajj Aj^Aia A_jojI^^j tAj AxojLLgII CIAjL^V^J Ax-a^)j (Jx^qll ^3 ^)l!ijj i»“ ),Kj AJ La £3 jJj djl^jLiikVij Clil^lj^ll AiC-l^a AjA^Jj cA-IajIxj ^I^-g ^-g 

A (J-gLxjI] A_Ixaj\_Lg]I 

AuSj3La]| ljUILIgJ! 

;^_9jj ^ 1 x-g 11 l_a^)xj ^jl >>_ i^j 

/ojLgII a \\ a_aI*J 1 i aIaaVI . ^ 

_A_LjUa^^ cJ^ Ja_ila^_l]l . ’ 

^AaII 0^J-k^a3^ ^AaII A \ ^ A_1xaj1jA]1 A 1— > -n. 1 1 ^ t ^1 \n V 

Aj^jjjJI ^ JLux]| 

_<3jl_ k _^ A ]| j| A_ijI jAoxi] l_^£^)j ^at.jin V A-aJsi1a j A_3jl_& A_iLgc. A_iLgC. b \ 

,1a A_iLgC. (Jjg.AAi'i ^3 A A_L^.I^aj JajJaVill . i 

A_iLgC- ^^3 Aj-al^Jlj A_a 1_*JI L_fllA^V^ ^)l_Aa^j-ujl A_iaA I , 

AujbSfl jjjIslaII 

; C 5 -lc. ^ 1 x-g 11 (J-g xj 



AaIIL-gII LA^jb^aVjC- A i-v ^ l l JLgj£I 1-4C«1^>g a\ \\ A_ilx-ai]l A Ivv \ 1 £jJa^ 

,^aA^L^j]j L_j^Ua]l CIjU^Ijoi-gj AjjUJI L_flj^)lsi]l Uai^^ L^IjAuj Ax. jjAa^all Jala^JI 
,lA A- ioi^AgIIj o^)3Ij!Lg]I A_ixulxll]l j ^jl^)^3j A^ll t.a\\ C_J^>Ua]l dll^)±k£ ^ixllll A_iLgC. Clj^LkAG (Jj\ Vi 

,A-joiJ^)^j ^3 ^.Aill 3 jjLgII ^3 AAjLuiII c_J^Ua]l C1 j1^)^3j CIjLg^Ix-g 

,A_uliJ^)]l A_j 1^^.1 j ^ j!i^_a ]1 AjAVlj SjLg (Jj\^\l ^^.lA 111 



.Y 

r 

m i 

m O 



5 



_Ia^^-}j CjLa. 1 jll J ^aJ^iLi]l L-uILujI^ AJa^luVIj ^LiL^la^ iS 3 vnaIIj A_i-aL^JI < sIaaVIj AjIjVI C1i\a^1*-a]I A_IaLuj ^^jLjSlI ju/i\ \W ^ (JAaII S^u-saS Jalo^JI £jJaj b *^ 

,1^-JJ^aL^. £ja .'<MI j (_^jjjA]I ^3 ^>, W'uxi'u^i ^lill oj^-^VIj Cj! j^VI j A-IajIaIiII jI^aII AjA^j ,V 

,l££liAl Jiauj ^laull 4 u1aC- jAtfiUc- £a JjSIjaj 4^jj1a ^jajj^j c-ulLuilj JjJljIa ^JjlaII uaIsjj ;tMl Ml jLjla!) 

CjIjjaaIIj ^ I Jill 

Jaa^a!! <_j-iaL^Jl 1 g iaj ^aL*Jl 1 g ia iA nil xj.iI j ^j-oJj^!i]l (jjl jJa (_ja AjA*JI cilLiA j -( jjAixlA]l ^Ac. La jjjtj diljjj A jajWMI A_i1a*_II A_iic.li ^3 jjJ Aj^LoiI j ^j-aJj^Ii]l AJL^Ia] 

LgJ <jl U£ tlgjjjic. J l^jl jjaa AjL^la cJ^lj .4 Aj.vill (jjljJall ^3 CliLnluAl jjL^jj ^)jjjj^!i]l Aj\aC. (jj-uL^j j jj^Laj ^^lill 4 hw 1I 1 g. iaj A Aj.viH 1 g.A ^jl La£ tA m \ 

^aj jjJa^All A_*_nla £a ^ UaAjjj Ia A_uj^a] jlikj (jlj tClAAl.^ VuaiVI j L-JjJxlij dll jjaaII chilli (jlj c_u1LujVIj (jjl^)la]l aA^_j ^1 j q\ ^1*a]I ^Ac. LaI j] li^Aj .1 g. uA Vi <_ 5 ^l Lgjliijlj I^IiLaI.^Vu J 

,4 *\1 "a 11 CjUUaVI £aj I^Jj^Viaj dlljAllIj L—lVUnil AjjaxII A_L^^)a]I 



lA,\iVn j 1 g.AijAiVi dll j)Avsj L^jIaIa 
U Aiijjj lg AijAvVi diljAi^ j LgjLolAdl 



4u2jJLa 1| dLdkdd 

;^_9jj ^1*a 1I t_a^)xj ^jl 

ui\ J 1 g x„Vil >/r\ aIaLoi AaL*JI (jjjJjdll c_li]Luil j ^jjl jJa B ^ 

J 1 g x«Vll >/TN A_1 aLuJ A xs-j 1 -^fc. \ I ^JjJjjjUll L_u]LujI j Jjjl jja , V 

La j dil jjg y' ] j ^1 o -0 ci^ ^-a jVu^ La <s jxa b V 1 * 

_Aj^L-uIj jjif i~N I jjjIxa b £ 



<jjjj 1I| j jLaJI 

I^jajj^ ^LlaII ^_jaJj 

^AjJLjaI j ^jjjjj^lll (jjljla jJJ A_iaAI b ) 
l_LujL1a]I ^j^Ai]l^ l_i^1ujVIj <aj^Ia]l j\ i*i^l ^LiaAI b V 



4ajIjVI jjjIxaII 

l^ic. ^IxaII cJa*J 

_4_^.L1a]I CjUUaVI JaLAjlj L_jVLla]l CIjLjjAua ,Xaj (JjP^aII j L_aIaa'VI ^-a ^a^VLiJ LaJ AjjaLIaII ^uJjjUll L_u]L-uIj jLu^. I . ^ 

_ La. \ iVnj ^jAjj^!i]l AiL^)la ^3 A_iaL«JI dll^la^JI £*Ljjl b X 

4 -^.1 -x- \ i ^'ici 4 \ Q» \ u* \ j) ^ ."'■■v*^ lhaI I n j^ ^jj | l ' \ . I' i j) 4 Q I-i 4_ilc.Li V* 



6 



j'k*" jjSft JjjLajj Uj AjlailSI jjC j A -Jailll JLusjVI Cj|jL^-a ^JxaII . \A.i, „j ■ jLxaII 



. t 2 e i» 

£JiL<aj ^jjJ^a L T J _A UJ Wj Aaj£&a AjlLj A Akj^)IaJ L<a <jl ^LcaII aJ31^. ^ja ^jJVuxij (_)c.l3 (jL-ajl ^ja aJ 313 l^jjj^a U-3^ C5 ^J 6 CS^J^ A-^^.}]Ij A-iHx^M A ’ig a 

_A_ixulxj]l aAax\\ L_al^Ai Aslj La ^Aj c_j 3 Un]l ^ ^xill c > ill ^11 4 _ij^)jiJI AJlIII <^lc. JalkaJI (j! (j^ L>^J ,^-lvUall (_£.a] <L<a j)g q^all S^ulIa]! A_iJ^)x]l AJtlll tiilk ^3 La,W"uxi/a 

y^J 0jllnll ^j.^i'kljj A_liLaV^ Ajajj^I Ia^jI^sI L^-J*^ c “ ^ j "ic. ^_>Ja jli A_SJ^)IaJ Ia^jjC- j\ CllL^laj jl ^aoAli-a jl CllLa^LtA ^ja ^ ciilk <^-3 

^-Ijayi (_5^ c ' o^pkll c^Wi/aj (jlj Aic-lill A_ii]Loilj (jL-saj^i CllL^laj A_ujl^p ^ja aJ V La£ <jLa£j oc.l^)3 L-uILojIj qa A_j^^j Laj A_ij^)*JI AJlIII Ajlajl ^j>a 313 t^llk ^3 a\\ \ n 

(Jj-saljlillj (Jl x^Vl ^Ic. ^^' 1 ' c_j3Uall JlC-Loij ^!i]! A_1 uj1_1a] 1 AJmll ^jj3^j tilL ^IxaII dll^j.13 ^Jl L-aLJoJj ^AC- (Jl x^'i V \ ^1 A- sLjaVL i Aj^jj^jjJall A jji\ J-vkll C1 j 1^)^]I (j- 0 Lfc^iC-j 

_<C. jaaa 



Aa3 jjla]) CjI ^HalaJl 

|^_9Jj ^ix-all t_A^)XJ ^jl 
.^lillj a^l^)3j A_jIj^ A_iC-3Lill 1 g. nlLual j A_ij^)x]I AJtlll ^c.lj3 B “) 
_Ajlj^laj^ A-ii]Laji^ (Jc-lkll (jLx^ajVl . T 

_IA^^-3^ C-lklV^ (jC* ^J. Vki L-LiILujI b 



AjjjjHII 3 jLuaJl 

^ja^j 



, 1 a jj-oj J A_ij^)*J 1 AJtlll A_iaAI 

_c_j 3 Uall Ajjxlll CIjIjI^aII ^)jjiaj j A_iJ^)xll AJtlll ^l^kliuiV ^L^jVI ^jjVI 

,l^J jUjUril J L_j 3 Ua]l ^3 3 rfQj ^ a - 2 S^Loil ^pk: A_iaA I 

,^jl_AL^jlj L_j 3 Ua]l ^ jij ^3 ^_^3 ^ /ajIxMl L_a 3 ^a 11 L_LojL 1 a]Ij ^,-^1 \W (Jl x^Vi A_iic-li 

Ax-^jIlq J l j > 1 ^ ^ l ,' \ A_ilc-l_ 3 j ^\»*^ A_lu A_u£j 



.Y 

T 

. £ 
m O 



_L_j3Uall 1 £A£ qj 



A^ujjSfl jjjIslaII 

l^-lc. i^AXJ 

x-£akSI AJlIIIj Ci.K'i'l 



4 ^ \\ l 4 4_ijojLLg 4_i_L La&^jjc-^ 4_uul*_i]l JJ • •^ ^ ' ^^3 AjIjS]I 

J J ojlc .1 J t 4 _liLd^M dlU^lxJI U^J j t 4 _^^jja ^alila-u Lg ^jLlJ L_l^Ual] 4 _a ■ 



^jjJI r - jjj 



cJlli 



1 L J-£xi fc L<i 

■ ^ajlaLjll £a G—LujUIi LaJ 4 jtj^jj j 4 JiuiL^ j s-lalVI jal_ 3 !ilVI 

i L_i^Uai] 4 _<g j^g^j 4 lia'u j'^ ^l^)jl 3 c-Luij Lgj j CllULul! j j ^ j a\ \ ^alaJI ^ L-uILojI ^^3 ^_j^li]l 

_ . ' . . ' ^ ^ j s ig11 j ' _A a^a_j z 4 iV. . ^ iV I C-lljUiyi j g" L ,\ j c- j , aU 4 l .1 \l j' j la' 
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_^4_iLLui]l JjXJj-oV i ji ^_iA^ll (J^Iaaia!! ^ I ^ 4,1 Ujj^II 



.4A*iliilj oLujVI SjIjI ^ic- i£-tuu ^lll dlj>/il jlu^lj CjIjI^aII 4.aMVu*iLi ^laull 4 \\aC> ^ 4-j^Ua ^IslaII <il I jJoj ;^j<i al^ll jUslaJI 

CjIjjaaIIj ^ I Jill 

^1 ^ic- l_A_jj^ ^A^VVqi 4-nluj lil^)lal Clb-ojlj 4 ^^Lu1aj 4_ijI_^jI j j^al 'ic l» > j ^ixlillj ^jlx'ill 4 jIaC. ^3 L_ijlla]l till^ujj 4 _iaAI ajjdV I i _^xll Ajjoiiillj Aj^j^jII c" i\ j CIiL^jVI dij^Jal 

*l£l 4 1 uj,)VI ^al.iVu J j aldVI SjIjI (JiiA ^c- j± Lq dl^l^A ^I.iVh J l_uI^^JI tii]j (^Jaajojj B(J AjjiSll 4 jIax.i a J^/i^aII dUadl jl^Vlj dljlgdl j>A aj^xJI c“ i.^bj d^Ja d3 4 ^^Laa 1I tiilj (jj’qVilj _Jaia 
4 jaj 1 x'i 4 _ 1 ij jjid (jA>Ja j jl J 4 'nlc.li jA .lijj (jl (JJJJjdll 4 jIaC ^3 dLiadl ^LaV I j dl jl ^.aII dL ^jjdiAJj allVn J (jld jAj .dl jl g aII j)A I_A^)JC.j (jjjj«lll ^alidj jj^Vill j ^^jjUa]! (Jc.li!i]l j ajdLill 
j}A ^g.jll ^adL La L-jlx juJ j ^-3 ^3 (Jj)j*s.ll ajjJ ^^I^jLaaj lc-lij J c_jjUa]l old I ajljV (jl La£ 4 (_jjjJ^)^i]l 4 _i 1 aC. ^Ac. 4 _^jJal^]l l^ljJJUj 4 x- jV‘ia 11 LgjLal.'i Vu*il j 4 gVi^t aII L^C-ljjl LgJ 4,1 UxiVli _Aaui 11 a 

^ag.'lA jA 1j L_ijUa]l dl^^LtAA SiLlj ^3 ^.aII L&_JjJ 4_ixil.li]j _dl_g_^jJj dl^)i_£AJ L_fl^)l_X-A 

4 a 3 jJLa 1 | dLlklaJl 

■ V.J ^*-^11 u' 

_4_iic. 4-la3l aII j aid VI ftjlj] C—LilLujI 

jLiaj l^jJal^C - \j ^^jjjll c-Liil 4 _j^Aja1I A lu.Vl ^-l^jl 

.Igjjljl L_Li]l_ujlj L^C.Ijjij <J*il^ll ^ J)g 3 a 
^Ix.'iaII (Jj^. aj£»jAliA]l A 3-dnV 1 l_u]LujIj ^jjLia 



j.g.Ald 



.Y 

r 

£ 



.^jlx.‘lll J ^lx‘lll 4 j1aC jib L_llUa]l (jl 

. J-axA ill j ^L^-jVI c—JUall ^.Id j)A ^ai^aII j L_ilUa]l 1 g.jWj ^^lll aj^dll dl jk II 

.^lx‘111 4 jIaC- ^ aldVI 4 _iaAI 

.^1£jLaa j L_jjUa]l (Jc-lij fijl^l LaA jjij ^1 x.‘‘ia 1I (J a j^jAlAll A J-di'iV 1 j 4 1 u^iVI ^)jl 

^alx'ill ^aA ji^j L_jjUa]l dt£jldA fijlill 4_ixilj]l 4 _iaAI 



4 jjjj 11 | j jUaJI 

I jjAJJ^J ^Ix.aII (jAjjJ 



4 dbVI jjjIxaII 

^> 1 x,a 11 cJa*J 



.l^ilc. ^ajl All L_jjllal] A£^)Lola]I 4_iaAI ^JjJajJ 

_lA^dj c“ ilnjAjll j 4,1 Ui,iVl£ tiilj ^3 4 _c.^11a l_u]LaI ^al,^ V u*i1 j L_jjlla]l (Jc-ldj aldl a jIjI 
.U jd j Igxj j^!ij 4 1 HriVI j)jx*j Vij ^)1 hViVl Cli3jj 4dl_ix-dl c_u]LaI J!1a 4_11ujVI ^I.IVujjI ^c. 1^3 alc-IjA 
,1_^J ^alj^ ^al g aII \\ 3ac j j 1 g.'il jll x,3j ajl_All 4 Jam'll ^^3 4 ^^)Loia 1] L_jjUal] 4_k-a^)ill 4_^.\jl 

,!>“ il > jill ^dij ^jl^dlj c-l-iill c_jjUa]l dl^^jLiAA ajliiy c_Luj1_1a]I jj^Vill 
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B 4iliAlj ati ljLjIp Jjiauj A-ujjAa] 1 Jajj ( jl£- ,jjxj ^ill j^UxJl qa LAjjC-j AjiAaLl CjLj^aj Ai j jla j 4JjLaj £*\y all (jaa AuajjJj jjjj ;<jaJLuiI) jLjjla31 

£a1^a]I qC- Ig L«^a V Aj^J^jlillj 4 jAjlatMl A_Aa«J 13 _A_iuj|^)j]l Aj^aLiaj ^ajIjmII AAUaj ^a A_il^. A^J^IaJ ^j^)JJ A'iaJViI j AjI. 1^1 j Aj!^1£jaaj Aij^laj Aal^Alj ^ a"t^ a (J£ A_*_nJa ^jj 

Aij*A ^_ja aJ 5\a <^jUJ (J^*aj djljL^Vl j L_Aj^)Ia]l ciilj ^a ^LlaII (^JaLxjj C5^J .Aj ^jj^jijjj Aja ^^>^11 (^ &\.xj*iC'\ L_ALla]lj ^1 * a!1 j tAja ^a'W a\1 I^j Ljj ^^a tAja 

La JaJ^) (J^Lk (_ja A_j^Lla Auj^jJj A_^.jj <jl ^LlaII ^ilaluaJ A_3 ^)*_a]I i^U'nj ^a A_j^Ua £aj AjjLa ^a LglLaJlxAj l.g "uxiaLiA (_ja A i^aj Laa 1 g \ ‘iLij j Lgjljjojl j ^.a'^aII ^a CjI^VI Cj iIj^^a 

A x a"i-\aj Aj^jjojI ol_i^.j AjLi^. S-ljli AJ A_a1xjj La (jU L_llLla]l _jxjoiJ <jl bjajl c£lla (jLuj <_jaj .A_i*al^]l ^A^j^aI ^a A_i^j!i]lj ^jljLoijj £al jll ^a Laj A j'Ng . 'ia c" lie- jjJa^A ^ja A_jjjaj^Aj 

,l$J Jaljj^l ^ 

<U£j*-aJ1 ljUILjaJI 

;^_9jj ^IxaII l_a^)xj (jl ^ r^j 

.A_ia SjJjaI! (Ja1^*J1j ^ a'v^aII ^j-sajL-a-k b 1 

.^alc- Al^.^j ^aJLxJlj C^a't^ a! 1 ^a dll VI dLl_^2kA ^a! 

_ Ax>j V‘ia11 L^juI ^^_j Ajc.1 a'WVI jAl ^lallj c1j^I£-uia]I ^a! b l 

AajjjIII ^ jUaJI 

I^AJJ^ ^LlaII ^JAjjJ 

_oAillajj AjIjjj A-iA^^LoiVl AIL^Aj AjI jjAAj ^aI^aII ^Ic- AJaaLaAll A_iaA1 b ^ 

_ojjjiajj ^a'^aII Cj^I^joa (J^j aLu3La ^3 Ia^£1jo*oi 1 ojj^)jJaj AaIxII filial ^ L_llllallj ^IxaII jja jjJ e Y 
_c_J^Lla]l ftUa. AjjUJI 4-l^Llall JaJ^ A_iaa 1 b V 



AajUVI jjjIxaII 

l^-lc- ^LlaII 

_A_1A^LujV 1 AjJ^A J ^a'^aII CluljJ ^ic. A_kal^All L_J^Ua]l A_i^.jJ B ^ 

_A_aj^La L-J^Uall l.g joUatJ ^1 A_lnllj ^a'i^l a!1 C1jI^.1j IjLiJaaj JaJ_j ,Y 

.^Ij^a £a c, t uJ Vn Laj 1 g j C1 j1^.V1j IjLjaall tiiL A_k!iaLlA ^a L_J^Lla]l cill^jujj 'Y 
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.4-aj^U| aWVI AJ-udlj djjii u jjjlajj t-illkll 4 A j a n ^Ic- ^IxaII J-axj ;£jLui]| jLjlaII 

CjIjj^aIIj ^ I Jill 

^olxlill l_u1LujI j Cali^jjljiuilj ^jIjmII j A_iJjli]l L_fll.}Al jjxli ^Jl <Jil Laa d.la. 1 ^. CjIaL^jI j daljl_g_A j L-fljlx-a] AjojLa A^.\_^. L_J^Uall u^oi C!j 1 jj]-a‘ill j dal jjxIaIIj 0 *j (jill Jx^oxll IIa ^ 
liA ^^3 L_i!>Un]\i _A_iC-L<u^lj Ajxxi jj AjVqc. <_ja L_a!)L]n]l AqVi-s a\I Ajx^-s x'x'ill jjjlajj A ja V i c. ‘ixxn aIaLxa A j\aC- ^Jj-al (_)j t^jlali^Jlj C1 jLa^L«_a]Ij L_J^Ual] Aaj jla Jj^-a ^xj _^lxli]lj 

AjjjJaxSl jl SjLiill d al kt.s-i cil^ylliAlj (jjjill (_jJj^.VI £a (Ja\. 3 m 11 A_xIa 1*.I daljl^Aj jljill liLklal ^^Ac. £3jl & ji3j ^Ixl S— 3 ^jW G J (JaAaIIj JJ^I A-^ J Ajx^-s j> a\\ (Jj^I c-Lb ^Aj Al^L^j ^y*axl\ 

CjIjI^aII tiilla $. jjJa ^3 L_AUall ^Ac. A_xxj^)Aa1I (.Jaxj (jl d ns. jILujI S^^AaII daVl -saII (J£ ^^3 oJAxIa d_al jL^-q (JaAVII ^alc. j A_ijjj]I (JI^-a ^3 daj^Ja A3j _daljAillj dal j\ g a!1 ^ja Ia JJC- j aAIxAH 

.daljAill j 

AuSjxaJI ljUUqIaII 

;^ijj ^ 1 *_a]I jx j (jl 

_L_J^Ua]l (Jil ^lalA]! ^\a all^ (JaLAIj Ailill j A_u^a^dAI £.l_ij L_u]Lajl b ^ 

_1 g j\c c_iajAlill j 1 g ^jjAj L_iJLuii j I^JIjjILulaj A qVi-s a! 1 jj^q'iil dj\ jlg-A _ X 

_A_ilc. L_iajAlill l_u1LujI j jljill ALklil daljl^-A .V 

l_u]LujIj L5 xl A'i->V1 (^JaxIIj (Jj-aljiil! c1jIjI^_a B £ 



Ajjjjlll jALlaII 

l(jdlJj ^LlaII ^aJJ 

_ A : ’n. wll C1 jI^jjx1a]I (J]a ^3 jlj^ll A UIx^iaII Ajx^^xxill ^\_1 j A_iaa1 . ^ 

aII SUaJl l.g uaAI j Ax. j ViaII dal j\ ^.a! c_J^^Ua]l Vi ojj^jda 

_(Jlx3 ^xl a 1>I jdax£ L_llUa]l e.'lli A_iaAI b V 



AdjbSf! jjjUlaII 

^IxaII cJaxj 



^aJAli-A]l L_aL-d^lj I^jVIj dL^xxiAll i3l_i]l A^a\I daljl^_A A ja V i ^3 xxi'i A''ij, W nllxxii j ^jjljla i ^± ilaj 

_Ax. jViAil dal jL^-a L_a^Un]l L^J^Lk ^ja ^jjjjLaj ^A^.^jLkj c ix-all A_ixaj jda da^l^xxiAj ^Ixj A JaxxVal ^jAx^'i 

_L_a^Uall (jJ 1 AqVi-s.AH jj^dll daLa j'ixxjA j ^1 ^jl jjjj ^^jll A_lix>jV! (jA Aa^xll ^ jJa 
xxiq'aLa L_fljl*_A]l c. q\ xxi'i^V g .1 x^a’q axxjVI j dL^all ClaLiiAXj ^-^1 (_ 5 -l c - ^-a^Uall ^j-sxxi'a 
.A, Uxil 'iaII Aij^)Ja]\j 1 g.lj.^'i j 1 g.-jjAVi ^-Ic. (JaxII j jAa j ^-ialjl jA j ^jI^. jli LS^ 0 xxi'i 

_A_ic. ^-li^llj _j!j£]l jLklal ^jl j^3j ^ja ^Sjllj ^ xxiq'alj Ailill )\ xxi^l j L_3^Uall y xxi'i 

_A-oj^UI Auc .1 aI-sVI dal jig a\\ L-ilUall axxi^'j dale- ja-saj ^xVa-sII (J-axII c_iilLujl ^jxJala 



y 

J 

. £ 
_o 
.1 
.V 
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m( jj^S\ j ^^IaLajAIj jja ^u*il nj Laj Aj^Us (jjj AjJji]) jj jLjlaII 



-L^J /'iLo-kJal i 



4 n^-t-v /‘A 



(_ja Ia^jjC.^ ^Ax. \W JoaJj CjIaI-^jV^ (J^iaII *»" ^ ij ^-3 A_AjLa]I t S^Lx-aII^ djbl JIxUjaV^ 1 



)Sa\\ 






CjIjjj^Ij (J& \ jill 

JA ^3 ^^aIaIiaII C. <aViA.J 



4ij*-o <_ja dllA aJajaj Iaj Agl'i^A^l AjJ^)A] 1 Jjj^)A]l dll^p] (jAj^)di]l A qjAi j\ ^j^G! <_ja ^ u*ol dia ^AUilLjj tA *«VA £a uG Y*n A_Aj^)la]\j ^AaIaII £a ^Ax_a1I (^JaLxjj (jl V A_jla A jajIx'AI A-AaxJI 

L-A^Ix-aII ciilj (jLuj .A_3tA ^jL^J V i (JaI Jt'ill J tL_l]Ua]l A J^'A 1 Ag A bl^k.^A AxJ <_5^ **— A^AAkVl £-A .IJ^aII (JaIxaII Aj jl_^_A J 1 g.’A d^)A J ^Axllll JaLAjI J J (JjAaIIj CIAaL^jV! 

.IfcJI (j^^Aj^}J L-L^Uall AjjJa^A A ji ji ^ a A_1ij A_ja^)Aa]Ij (Jj-^allj ^lx'Al AJuj (Jx, Vi <jlj ^IxaII (JaC. A-ilc-li <_ja <jl ^IxIaII ^ UaiI nl fix'll! .lJ^)Ajj AjJ^)A]1 £a (JaIxIIII ^3 CiA jI^a'I j 

^g'lbc-^j jA I^aj J ^Ij^a £a UaiI Vn J A_i3 (jl ol_VjVi ^jl^jl^Aj L_J^Ua]l djl^)J3 A ja Vi ^Ac. 3 c-Laj dllj (jl \a£ 

<U£jjla]| CjUIIsIa]) 

;^_9jj ^AxaII l_a^)xj <jl 

,^j\x.MI J ^laull A j\aC. ^ La^jj^j d )\ fry jilli J (JjjaIIj dil jI^VLa^H j c^ij^li d n*\ ^ja L^C-ijjij AjJ^)A]i ^ J)$'^a . ^ 

_AjJ^)A]| (^ A_iaA*A 1 nil xxiVl e Y 

AxjjojI^ ^jLaIajAI j A g Aj^Lla (J^ja _V 

.CjIaL^jVI j cJ ajajj! a_ia1xJI l_iJLujV1 .£ 

*^^- 3 L^W^J f J)g ^ A 
_J^x1a 1I c.l£j]l djlj^)Aiijj C_j!>Ua]i ^aAxIlll L_u]La1j jg ^ A 



AjjjjHII ^ jLaAI 

I^AJJ^ ^AxaII ^JA^J 

.Jauli A A-a j>aM .\iqVi j ^LiC. L^jIc.1^)a A_iaA1 j ^\x..Ai A jIaC- ^ Ia j AjJ^)A1I ^ 

| C < UxiIIaII oL^jVi ^ji^jl^A J ^IjJia AJAJJj C_j!>Ua]l (Jjx^l^k'i (JjAaII J)\ A : iuJ A_1 aAI e Y 



L5^ ( a ^? cijj^'j C5^' 



AjjbSfl jjjIxaAI 

I^Ac. ^AxaII 



g aII j A q A xxAl djbi^xlujVl j l-A^IxaII c** n*\ ^JA AjJ^)A]i A_j^)Ua CIjIjjILua ^Ac- 

J L-L^Ual! Uril.Vi'li Ax.^1 1 a ^aAxj dji^)±kj A J-a x^lii ^jAjjj ^jAx^l‘i 

_c_j^Uali A qVi-s a 11 ^Ixiili cajILaI ja J^A! jlil ^jAJj^ili c_u1La1 j ^i^)Aa 

_A ^Vi^ a! 1 J^a J c_J^Ua]i (J J1A ^UAli 1 ALJ J 

_ ^jIj^Laa ^jjAj.) Vil A_xa1_1a] 1 A AidiVl j 0aU^)j]I -\jAVlj JojAvn'i j (Jjx.^1 Vi 11 ^^jlix-da L_3^Ua]i djVl^ Aja1^)J ^3 ^I^jaVI 

a_laUa!I a A-iA^yy 1 j ^aI^II .\iqVi j AijAvVij ^jjj^a^aIIj ^jja^AlAli L_j^Ua]i djVl-^ a_ja!^j ^a a^^Liaa]! 
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j u^Uall Jjo/iVi SaLjj ^Ic- AC-Luoj 4JLjlaj 4u£) fUa^VJ jdbuj aj-uaUc- l-ujjj ^laLj t i*/i'| ^IxaII jjAj ;£-ujU]| jLjla!) 

CjIjj^aIIj ^Ijill 

^Ixllll ^3 jj^ll jjVI lA JaasUc. L_113jJj <liill (jl I'Q Q^.Vi.^11 Iaas j^/v\ (_ja jjjill <^ljJ (_^ill dily^ar 11 ^aAl ^ja -\ajaC- ^Ixllll <llJj - (^-Saa^II SjIaI Axj 



L_J^Ua]l u>i3 _iA1]a ^ja ( xaajI J-^VI cLaLaj <jaL&j A'iaI x^> <1ij t, Qx^ill (J^ x Lj (," n\i ^\ )Vill C (jj^jL^JI L_J^Ua]l A \°\ x.aj (Jaa^s!! ^Ic. ^ 444J ®J^aI Vj _(^>aJjAj]I A-ilc-li SaIjjj 



cilLiA (jl^ c^Ha ^il 4_sLjaVljj _<XujL1a]I (. ll^. lj^.VI (J3j <£jILLaj jaasIjc. la \ ^ja Aj V cJ-3 -La23 , 



il iq*u 



(_jj1aIaa 3 L-J^Uall (Jx^. JaJjJall ^ 'laj Vj a ^\xMl <jjj SjIaI jaasUc. A^.1 ^A 



<1!/IxjaaIj 4<JaaLia AiLjlaJ difl jll ^JjaAjj tc_J^Llal] Aa^jja 1 g \x y j ^IxMl Ajaa^JI A_iij]I ^aulajjj tc_J^>Ua]l ^j±i (JaxII j A ml aJ^H j ^lj!i^.Vlj b ^kVIj oA ^ a]I AC-IaaLj ^Laj&VI-^ LgjLc-IjA ^.x \ n Ijj-oi 

m A Aj^**kll j AjjaIIaII Ajjjjlallj A_ilaL^JI CljLi£^L-ull Aa^JIxaj fcLg_J c*L*ia‘11I ^_1c. L_J^Uall (Jaa^I l.g \\c- jJaaJ I dllc-lj^Vlj A aJViLM tA.ilc.lij 

<j3jXaJ| ljUILIaJI 

;^ijj ^IxaII L_fl jx j jl 



_A.ilc.lij aJ^IxIuj! j CllS^ll CIiIaIajjVIj djl.AjU'ill ^jJaj (Jja LgAlc-lj^lj IaAC.I^3j A_liJ j (. Ix-all Sjlij JjasIaC. 

> (JaIx! 1]I ^3 <11 Ac. J (JaIjIa JJA^Jj ^IjIL^.! ^JA <1ajaJ Iaj L_J^Ua]l ( XA (JaLxIII L_u1LaI 

ej^Uall <^-jja 1 ^ -n. j; ^\»*i\\ 4 w hn \ 1 4_mll 

. (1 j~i\ ^a j UjlAj^ A-jj^Uall CIjI^jLaaII j ^Lull <LajAjl jXJjjJ 
a L-J^Uoll I^JJJ (_5^1l g-1 )^<Vl j AjjIxjjII ClA jUI J C1j!)1£jaa]I A,y\\ x.a\ <ia11a]I l_u1LaVI 



*Ljjjj11! jaUaII 

I^ajj^ ^LlaII ^_jaJj 



_<JjaUa <4JJJ j ^1*4 <JJJ aL^jV ^ \t.s*W <lc.lill OjIaVI <1aAI 
.CjIajUIII j A aJ^'i^ cLul J ^jA\jj c_J^Ua]l Jal uni'll <iaA I 
^AjSj LajS <1!^Ix1aI ojjjjJaj rkjUMl diS^ll djIa] <iaAI 
_C_JjaUa1I L_J jLaVU L_lll*JI j L_ll j!ill lAxo ^Ia^JjaV <JjJj4ll <Ajkll 
_^1aIj^j ^jUjJXA ^Ic. Jali^Jlj L_J^Uall ^aljl^l DjjjjJa 
<JajAjV l_1ja11a]I ^jjj!ill <iaA I 



AajIaVI jjjIxaII 

^AxaII cJaxj 



_ jaVI ^ jl 1 aK l.g )\c- Aj^ai J AjIajII ^3 1 g *sjx>i jJj (Jaa^II (_)^.Ia (JaxILj <AAal_^JI A aIViV I j c" Aj\a."ill AjA^j 

_<llajAjl^ ^)jjja1I c fllAAl £a l_LaLi1j Laj ^jjjaIIj ^jasL^JI dl3^1l ^ Uxi^ i 

,oAjU 1U c_J^^Uall L? lc. A ^xj ^jl £3 jJJ Laj ^jjjaII ^L-lSjl (JiLoVI (JvIxIiaVI 
_<aj^La 1I <aj^)la]lj <A^b L-L^Ual! qa 6 jAIaaslSI g.1 J-vLVI <^JIxa 
^)A j)l^kll (j^Lol <j^jj S^Ljajj b j^-^-l (j-° cJ J - :a ^ <Jja11a]I A jxii^k.11 <lnll J4^jJ 

■ ^ja ^j^a'qVn La (J£ ^jC IAjxj JaxII j b yL.^\j jjA^illj ^aljli^VLj L-J^Uall L^-i3 JXjaJ ^3 Aj^jxa <llJ J43 jJ 

_<_ijI jjaxIIj <J^jJa jflll ^jC- I Ajx j ^gJc.lij ^^-aIc. ^3 ^Ixlill <Ja-kAjij L_J^Llall CLI^jLaa 
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4ulc-li QA djj Laj 4-ujjjJ ^ 1 g a^Vutijj 4 jAjltlll CjIj IVillj ^1 x-aJ1 Axj ; jdUJl jLjlaII 



C||jJ£a 1 |j ^ I Jill 

d±^j!ijlj l_LujL^. ^j-o A‘*'n. wll dA.j'i'q'ill j dA_jjg Vill j (JjLa^II ^ja .IdxJl l QjJajj ^1 ,"i Vi ^ja .^.AxAll AjIac- ^3 ^jjJ^aIIj a! 1 ^jlx'ill dAdkjj (JjLuj^I ^u«ol -ill 

^jlvl! aJujj ULjjoij ^ii^l t^jjAlxdAl o\S±i\ l_j^.j <. U j . an j j_j )^a\\ l-a^Lx-aIIj ^jl^sVl ^Idajl^ a_ia 1*JI dl jill ^jA .idxJl Vi <jl dil jVq'ill j JjLuj jll dl]j (jUi Cy*j .Ia^ac-j 

d3 IjA ,-^jl ^ill (3*° c -^ -3^J ■ ■ ■ ^AxIaII c-ldj tc_AlJn]l ^J1 ^IxAll ^l_g_A ^ja tLfrAl.^VuA j dll j'l'q'ill j o^£jV^ 1 dl]j £_a (JaI x.'ill dA^)l g a!1 ^ja dJxJl L_l^Ua]l L_il_ui£lj tlc-ldal 

A_3^)x_aj dA/ikil! J (JjLa^II cAl'n ^IaIVI ^AxaII i^ja dllA ^a^lLujl .13j _A_^^)ldj i fij-all ^Ix'ill j lx 'ill A_AaC- ^3 LgdilajJ jl^jlj dAj'i'q'ill j (JjLuj^II cAL ^ja A''n W l^jl S^iVVl AjjVl ^_^3 di^Ja 

.l^ldfcl A jajIx'iII A jIax 11 ^jj-aldc. 1 _aj A_ujj^p ^3 A_ixA_L<Al l QjlijAl 1 g qjJa jJj L^jLaI, W'uxil d_il^)l_g_Aj l^xl^jl 






AuSjjlaJI diUlkdAl 

;^_9jj ^1 x,a11 l_a^)xj <jl 

(_)A dl^Sj 1 g.x«Q ll,x«0* >l k^ A 1 A Ax 'ill (_JjLa^ 11 ^-l^jl 

m(tS Jl jd\ < Sj-sall A jajI x.'ill (JjLuj jll ^al."l Vlxxil .1C. 1^3j L_iA1_ja1 

sic - 1 j3j l_iJIja1 j ojLAI ^k I-^-aI, w'uxil (j^j ^gAll A'ij.wll dil jVq'ill ^-1 ^jl 

dilAl j JajJaVill c" i^ja ^^Vl l_lujL^A1 oAajxaII ^jdAl ^jl^laj nil xxi 1 
_AjAjjdij ^ jkj c^All jjLAl ^jjjjjdAl c"i!j!ac. A'nwll t>" il jVq'ill ^aj 



V 

r 

.£ 

_0 



AjjjjAII ^ jLuAl 

|^JAJJ^ ^klx All ^JA^J 

.^Ldll lAdl^3^ djl Iikill J (JjIjuj^II A_iaA1 b ^ 

_ ^-x-u 1 ^)dl 1 i Qx^ill ^3 Ig-Ah-^'ixxil J A jAjlx'ill JjLuj jll ^ld^l_J A x^ilVll Aj^J^jlll ^jUaII j d^l jkll olc-l^)A S^)j^)da b T 

. 0 jlx."ill ^ A'n.wll Aj'i'q'ill Ax. jV'iaII djl-Al, W'n^Vl b V 
.A_AaxJ 1 olpAl ^Ix'iaII jld^lj ^ lx ‘ill (J) x x) Vi A_iX_J A'ij.wll Aj'lVlll ^A (JaIxAII djl^)l_§-A L_J^Ua]l L_jljal£l B £ 

AdbSfl jjjIjuAI 

■ mL5 lc- ^1 x,a11 i^AXJ 



_Aj^j^)IA1 [^jUaII (3^j 1-^-a1.^1xxi1 j a_ujj^j.A a_jja1_l«A1 a jAjlx'ill (JjLa^II ^jLiidl jl ^Id^j 
-{ x3l^]l_j l^AaJ^jj ^Ix'ill AjIaC (Jjx.q'il A_ujj^ ^3 A_^.11a] 1 A'ij.wll djl.j'i’kill 0 aJ 

\,q \<U ^gAj ^AjIAu^Ij jjLAU A,1xA'ia 11 L_fl^)lx_Ail (^^>VV1 ^^L-aaII A_iaA1j L_J^Ua]l AXjil 

.1 g.'i]aLai ^lAJl a lx "ill ^kc- j .-\lxAll (JjLa jj dildkli ^> 1 , W'ixxil ^^kc- L_i!)Llall d^xA 

_dl]d L_J^Ua]l A_i^jjj oJ^^^aII djl.j Vkill j (JjLa^II ^Ac. A Ja^l ^aII 
_ A jAjlx'ill jI^aIIj *o^_^.V 1 j (JjLxa^II ^a (JaLxAII ^3 A-aXa 11 j (_ja^^ c“ il Jaln^l ^-Idl 
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CjIa^Ixa]! j <»“ \\ j i Vi £a ^3 Aj3^LkVlj Aj'ig a!1 ^jjI*_a11j JajljjJall Slcl^jA _ V 



(jjjbilj ^ AjauUaII CjIjjVIj <— ulLuiVI ^t.vVuab uj^Ual) yj u ^IilaII ^ ;jJoC- jL^J) jLjla]) 

cjijjfAiij ^ \ jiii 

1 g*‘v>l ^ (_£.1 aj I_g_i3 L_k*_Aa]lj oj£]l A_^.jlj Lg3l3AV 1 g Vi (_£3 aj A jIax 11 ciilj <^lc 3 j^}j AjjaLIaII A j SbVt jA j] tAj^J^jlill A jl/aall ^3 ^ jj^ll a^)j3 (_£^J^a]I ^uLi^l] 

(JaaIi] ^)aJjaJj ^JajujjVij A Vu*iVi (j-° CF -0 ^ ^IxaII L^ja^jLaJ o^)aJjaa AjIaC ^JjiLillj _A_Aa\_k A-AaC ^)Jj3a'll aAijaj ^A (Jj AjL 3^. ^3 AjLc ■ U.)** 1 ^ ^ J (Jj. W‘A1 

t AaI.W'i jaV 3c tL_JjJC^ tdil^jJAA^ (_j-ajb-a^. dI 31 cJ ^_9 _1_A ^^-3 j A }A*\^La]1^ aLULa]!^ CjI jl y'i*\ o33a1a]I AjI^jI^ A_ij]LaI _I_A J4 C j A_iix-aillj Aj^)^_ui]I c31j\ )\ n*\Vl 

^]| \ q,\a ^VW } Iaj ^-J3] L_k*_kJa]l (jJal^A (j^f 3 (jlj iA^LAa!! CiiVl y^W ^3 Aj^Ua ^3 <Lj <_£3a ^_jC A_^_<Jalj o^)jA-a ^1 *_a 11 ^^Jaxj ^jl Clllj3Vi tiilj 33xjj (jLuj L>°J .Lg-iS aJL<ixj-aI ^jxxi^kj (jJal^Aj 

jl L_fl_jt*_A ^>-q AjIJ La A3 ^)*_a] ^A*_a 1I l.g qjJaj J c. t v^j ^lill ^j1a]1 A_iIaC ^^3 ^g.xxij Laa ^ x-oA.3!)ll ^Lbl ^3 c. Qx^llj o j£]l Al^jL (^^aLlaI! n (JaLuI ^uLill ^)j3 .Viajj _A^JLla 

.CIjI jI$a 



<U3jJLa]| CjUIIsIa]) 

|^_9Jj ^A*_a]I L_fl^)XJ <jl C > 
^ul_l3]l 3 j1^3^ ^jALLg b ^ 

_l^_La (_)^ cllLalAklujl j ^_y ajl j ^jjLi^ll L_u 1 LujI^ 

_t^l]3 A_la^.!}La]l CljlaLlaJj CljLLiLujVij l^-cl^jL Clai^)l nAV 1 AXaLai CIjIj^V^ A , V 

.1 g.> ^ Vi (j-a ojllLaiVlj CliLLnllj Clal^jAll j ^ 

AjjjjHil ^ JLuLl 

m ^\x a\\ j L-llUnll o3j!^3^ A )<q )L \W A_i1ax 1] ^pjl_is]l A_LaAl . ^ 

.l^jujLfl c_J jliaAll L_fll3A Vl A_iC jj £a ^\ Jl il (j-uL^ll Clsl j3l A_iaA 1 . V 

.AjtaJ^)l! AjAxiillj A_AaC (Jjl^'i ^ l.g’n^Alj ClaLLnll Sjj^jJa _ V 

AjjjjSfl jjjLlaII 

l^-lc ^LlaII 

_A3jLai]l ^a^Ljlui-aj ^3^)L t-a (^ 5 -^ A_J^_la CIjLjILuia AVl ^ 

_A_^_jllj c Lila^j^ A_LQ^i]l ^^3 A_aj35j La] c_J^Ua]l (^Ls 

l * L\\ 1 ^ .aL^ . n i «> < j . ii ^*<\ 1 ^j^^iil l \ ^]L n lj^ ^jjLla ^jjJa jj 

_A_i3 (^LiS C-Jj)UaAll l£j) '^aII^ t flA^Jl ( ^a ^sl^jj] AjjIjI^ Aj^Luj^ Aj C^J a^A^ AjILLg cI1j\ )\ \"\ ~\ 1 ^aJ^Ai]l^ ^uL^ll 

m A “\. }*\ x^ali 3cl^]l (3^_J ^Lill ^jAx^a'i 

_Aj^ixA]l J A_iui^Jl ^.1 jj]l l_u]LaI ^yA La^jjCj — Ciil^)\ fiAVl A_1 uj1_1a]I f. I A ng'i 

4 ^\r_- 4_9 _j \Lj l! 1 jLjL^V I 
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a Agj)ii (jc. A_a_^.l^)JI Aj3x!il\j L-iVLlnll 3 jjJ)J j Ia^jc- j CjI jLiikyi <■'* )\ y j3 (Jj'Vi j jjxxiq'i 
^3 ^jl^jLgA ^-iVLlnll (j^J ^jljJI ^)jxjoi]I A ja'u 

Ajjj^)IaJ Alila-ujjij Aja^^) 3 lillrs'lj (_jjjJ^)3!iJl ^^3 AjIjI ^aJ^-^lj ^j-ul_l^]l 0jLij ^!. 



.A 
.5 
) * 

,A-ujj-1a]| lAiiuj A.PJ lull AJauJVI 4 jjlyib ^1 *aJ| ^uu ; jaaC- ^IaII jLjlaII 

CjIjj±aI|j ^ I jilt 

i^JiL-aj L-J^Ual! dll jt/r\ xxi ^Lb ^3 (J^xx'n xxn j^illj L-A^LxaJIj CIiI^L^a]! ^ja 3j 3*JI L-lVLlnll c-VjA L_jLa£I ^3 i^ll lA jj3 l^-J^/Ual (JajIAaII 1 g aJo n ^aJI Ajjo^jAaJI AJajuij^U 

ajj3 ^IzaIIj _ 033x1a] I CjIaIaIaVI dill dlja a-vII ^ja LAjjC-j tAjjJaLjjll A.JoxxnV I j A_i^^)ld]l dl^b^Jlj (jjlillj ^^^C-llVIj ^-^.jjaaJI JaLxiui]! (Ja-ujII 33xlij A Jo x'xi ' 1 V I bill ^^jlij _^-jIjI^A j jiaI^a 
^ j-Q 3j3xJl (J-AXA- 1 ! daJ (Jj t (_ 5 “ UJ l Jill (Jx^qll (J^.l3 Ajl3l ^-Ic. Jx^l‘V^J V ^1 *a 1I _Jj33 _ JJaIxaJI AjVLa^ A Jo X xl V V I ^JjJxxAJ A_jo^j3aJI Djlij £A (jjlxlJLj A Jo x xl V V I bill . jVl'lj JojJoVl ^3 (jjLxlJl ^3 ^)J^ll 

.Lg-^^ldj a_xaj3aJ! (J^Ij (JIac-VI j a JoxxnV I 

*U3j*aJ| CjUUsIaII 

;^_9jj ^JxaII t_a^)xj ^jl c_i^»j 

A jW^UxiaII j A_1 xa! Jill ^^3 La jj3j L_L/Uni] <£■ jV'iaII A_1uj^)3a]I A Jo xxn VI 3 jI^3 _ \ 

_A_1 u)^)3a]I A Jo xu iVI 3 jQ nj Jo iJoVi ^JjLiA _ T 

AajjjIII jJLaII 

I^jaJJj ^IxaJI (_jaJj 

.aJjJa A jaYIj AjI^)33j AjI^jI^a J<ix«o J L-ilUaJI Ajx«q-Nxxi eld ^3 Ajja^)3aJI A Jo x xi V V I A_iaAI . ) 

l.g *\1 \ i ^3 A Jo xxi V V I bill] ^ca^aJIj ^aIxII , Jq'nll j JojJo Vill jji .V 



a£jULa'I ^^Jc. CJ^Uall 



AajUVI jjjIxaII 

l^ic. ^IxaJI cJaxj 

,j l^_^^)Lkj A_jo)^)Aa]I (_J^I^ o^IaJI A, Jo xxi 'i~VI 0 aI^)Jj ^Ijjl ^Ac. !>UaVI . ^ 

1 gAjjkjj lA.jVnj A_ 1 uj^)AaJI A Joxxi'iVI JojJoVi ^3 - jI^aVI ji3 - fV.V! . v 



B< jjjill ^jj Iaj j jjjUJI l-Sj«ula1Ij ^y-iVJaJl -LajaIIj f VajJIj A-ujjAaJI S jbl qa A-ujjAaJI ^3 (j^LaUJl ja ^IilaII (jjbuj ; jauC- uilull jUsaJI 

^Ijjf^lj c^lj^l 

J±lxjjj ^3 AiC.J AjjJJAaII cJj^J jI JJiA AjII lg_l£jJ ^1 AjjbVI (JLaC-VI A. Joxxi'iVI <3llj (JAjJa (j-®J .AxjJJAaII JUcVlj A Joxxi'iVI ^JA Aj^xll (JajouI ^1a 3 (Jj C^^-Xjjlj^ll ^Jj-oaII (J^b Ajtal ^Ic> ^aixAll ^aL^A Jx^o'iVl V 

^3 ^^jVJall 3 joi^)a]I (jl l a£ _a^)jjJajj (JaxII Jjxri^'i ^3 xxij Iaj -li^j jl — LjLuajll (JjJ^xxaj Au^aII jAlj U^J^'^I Ujl Jt ^l C 5 ^- AixxjIIaJI Alnll ^jjSjJj L-ivllall ^LtliJ Vjg xxn j AjjjjAaJI Jj-gI 

^Jj (Jjj-ajJl Ajxj (J^IaIIj A-ujjAaJI (jjU 3 jg -\ll JaI£j ^3 SjjAJI Ig 'IjaA I 1 x^ojl SjaVI CjIsVjlIIj ^UVI JxiJL^aJj - L_JvUaJl A-^,ljJ ^j]l Cj^aJIj CliUixll A^.Ija ^3 Axa ^jjaLlaJI ^jjlxj A_^L^j LxJojI AjajAaJI 

^^Jjoa]I ^jaIjIIIj Aj A Jol ull jlj^Vlj J^-VI cJ-aC' A,» JlJo SjJa (J£ ^ij (jl till 3 .(JajlII I3A L_fll jlal QiJ JJaJJj ^aAlij lilliA (jj^J (jl - jil — AjajAaJI ^3 (JajlIIs _^^)liaA]l < fll-lA V I 

.SJjjoUaI! l^il^Al ^3 1^1x13 ^il Ajl^jll ^3 Laa AjajLuII AjIajlII L_il^)Jal ^jjj CjV£jaaj ^3 ^-jja (J^ 1 t5^] j^^^l (j^ L5^ ^jLaaJI (JaxJIj ^Allill l3A jl-^S q \ _!» )a-\ L_il^)JaVI jlj^lj cJl-^l (j^ 
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Cjljlhull 



.l^JalA-ilj l^ijUajj A_l-jj.1a]I A_iuA_u)i ljIa^Ixa 

_<ijlJajj Ajill—jlj Ajj-A—j1 lJ)jIxa 

_AijUajj 4_LiaAIj ^jg.^A Ajj-A—j 1 L_fi^lxA 

.AJj-JJAaII ^U^a'I J ^jWlll i" ll jiVl (J AJj-A_ujI L_fijlxA 

(j-a ajjUiaII AjjtaVl (JIac-VI 
m ^\ (_)xi 1 L^a q ) (JjLuijj C-lilj! £A (Jj-aljiill cJf^J 

_A_ujj.1a]I ^JvUall lA-lijj ^!l]| ^I^aIIj 0-ol^ill 



j^jAJJ^ ^WaII (_jaJjJ 

A_aIaxJI ^^c-Ia^JI (Ja*J1 a_iaaI b ^ 

. A jAjlx'ill A_aIaxJ1 C5^ LaA^jjIj <— Ajjo^jAaII S^IaVI A_iaAI b Y 

_L_J^Ua]l Al^.IjJ Cla\jj)Xx.>oH (JjIAJj C1j^I£jola] 1 (_)^ ^3 fi^jjlj aLajVI . V* 

jjaAI j . A jajWiII j AjjjjjI! A_i^.lill ^ja S^joj^U &\\ ^)jA]1j S^jaVIj A-uj^AaII (JaI^jII b £ 



,(J a£^\ Aj^. ^] 1 ^ic- A_uj^)Aa]1 ^caU^J Mk\)j L-llUall ^jILuia ^xi^) 

AujbSn jajUlaJI 

l^ic- ^la a\\ (Jaxj 

.IgJ A_ilJ ,\x\ ^lill dll±^l^]lj ^l.g a\\ Mh \\ j A-u^jAaII 6^)1 A] < XA (jjl_x!i]l 

,l$jfl A£jUJ!j ^^Ual! AUjVI £*> L> 

_^^^l£-uua (JjJja g-9 ^1-g-o L>^ *■. l-o Ajiii ^al^-uiVij ^SAC-LuiaI! J (jjA]l L_3^Uall dlVl^- (jC- l^-ill ^1‘j^j <^ 5 -^ CIiIa^LlaIIj aLxa^VI Aj^jj 

_L_l^Ua]l A_^_L-aA Aj3 La! _J_J-oVi p-LaIjI £-0 (JaII-^-a ^A A-iic-lij 

AjIaC- ^jjxAi V i ^a xxij Laj Ia j ^lxMi ^-A^jIla j A yi^S a \\ (jjA A_ ui^Aa11 ^ (JjIaI a.li ( xa ^jjLxii]! 

e AjljLxjj^lj Ajlg J>jj (JA O^lq'ixxlVl J ^jjlxjllj ^ J^)j l_A^)xaa11 ^A (JaIxjII 



.Y 

r 

. £ 
_o 

1 
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:>** jAA' J^*- 4 ^ 



^ja , W"u*.)j La AjuIja ^J^)Ja ^jC- bib J^j'qVa a\1 ^£aij _aAaC- (JL^-a <^3 ^L^bllj ^jjjLill j A_iic.lill A^aII $ ^1* .aII ^-a ^)aI l ^'V^^Laj AjuIIa (jl bid V 

^ jJjjII (JI^laIIj jl ^-aIxJI A A-L-aliA dalillxill bba j^£la bij ,A_1 axj J x«^Va ^lill A^jdll b_al^)jAllj (JaxJI lP^)J j b_alc.tAli^.Vlj b_il^)AjjA]lj bjljAiil b£j tdililjA J dU jJ J daL^jl 

a aij jl Ajlb qa ^)jL-aa jl ^jWill daljYqa (js-i'^A $.^Ia jll ^aj jill t— a^)jaa]I ^aj ^-^^jAaI! ^jjAa ^AxaII jjbu jl bid Vj .4£!^1 a1 ^1*aII jla C5^ AaIxI! lJj^LxaIIj Ailiiill (JI-^a^ jl 

A x jjla ^\x a\\ j)A L_fl^)*jj (_£^]l (^jIaII j! l-^ .AjaI s-bVl A^.ji J ^j^Jala j! l.g 'll xxi j}A dal g j'N jjj djUd^Xa jA A_il] Aj ^ aAJj La jj^)Ia ^ o^-^J a\\ $.bl ^3 

,1 g \a ^j\ju ^ill c_flx_ball JaLiij jjlad Adu AjI^L^a j A_ 3 ^)Lxa ^-ajjj oIjJjaa ^jj) 3 ajl ^> 1 * a\\ ^a ^a\ AjaI L_ax_ballj S^al! -bldj l^j * 4 jbl <_£ jIuiaj 

4u£1jxaJ| LjUlial^l 

:^j ^ j*a jl 

aljAillj A'n.wll d-il^lAx-aVl-^ 1 j’ag ^ ^Ix-aII AjaYI LgJ^^ld. jA j^AJ L 5 ^ Cl: iljdllj JjLajIl ^Al ^ 
_^AxaII d-ll^l^-AJ L_fl_jl_XA ^3 A_u^jAaII ^}JAaj (_£^J-i]l L^^jjaa]! 

^^IxaI] ^jIaII j)A \W (JjLlu^^ c__LilLuji _ V 



.lAjJC. J 4 _ 1 a 1 x ]1 dal jX.A^kll J (JaxII d jI^AJ^aIIj I 



.JaSVI (_£-9 C5 

A qVi^k a !1 a u^^V' 



^ jLuJI 

I^AJJ^ ^LlaII ^)A^J 

^ax^iVall J (JI-^aII ^3 AjI^jL^aj A^jIxa! ^ 1 x-a 11 A_iaA 1 . ^ 

j Aj3^)xa] 1 daVl-^All ^^3 ^jIaII j ^j^)ja] 1 _j^ld]l j djlAdLuiAll o^jjLuiA a X 

_o1^!Luia ^)J^laJ^ ^IxaII ^bi (^jjjuidi ^3 Ia&^j.^ A_uj^)Aa]I ^)JAa^ t fl^jaLAll ^a ^j^l_xll]l A_iaA 1 a V 

_^Ax-a] 1 f.1^1 ^3 L_kxda]lj 6 jsl\ Jalij ^-1 C. t ^3 ^jIaII A_jaA 1 . i 

3-ubSfi jjjIxaJi 

^IxaII (Jaxj 



_ \.g 1 a ojliVl j ^l£l!j ^jjll •naII ^5-3j Aj-aj-adj (J1 -^a ^3 djl^^dLaj l . \"\*\ ^ja A-IaIxJI djl^)lAx-aVl ^-lc. ^-!>LlaVl 

_A_1ax_j Jajj^jj ^^1 (JaxJI djI^jjAlIj dalj^l^All J dal jAill ^)jda^. 

a D^bl _j^IaJ Iaj ^jbUijJj ^g‘a\,g j~n jJ ^alaj Ld^)diA]l Ajai^AAll ^Aa ^a ^jjljd]l 

_A_1axj A IiujaII Aj^j^III daLujI^j^lIj dal^jVI ^3 A^^Laa]! 
> bl]^l A_Xuj\_1a1I ^Jj)l*^ll Aiila J liilrs'ij c kxda]l^ o^ll JaLLa ^jjjj^dll ^3 Ajbl (Jjladj Liab Aj-dj 



a ) 

V 

r 

.£ 

_0 
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^ 1 * a\) J J jl I X A 



ull ^JlLj cAjLa jia-a £y* (-fllj jAJJj AajALLaj AiJLxaj ^xlxlt (j^iLua^ AlaLui < _ r Alxlt 4 ^^A"A AaJ^IJI lJjIxaILj ^la!) ; Jj'il jLxaII 

.A jajIimII lJIaaV! JjiLxj sjj^aj Ajla J^lxlll AuSaj Laj aj^aljg- j A-umui j j _ 5 -ui)jll) 

.Aj-alfr Aijjlaj A-uijjJ ^IxaI) )i^\j ^.'-LjJt jLjlaII 
.IgilAAl Jjlajj ^Ixol! Aala^ j-uaUfr £a JjStjH Ataxia (JjjjjJj l-uILuuIj JjjIjL ^IxaII L_ils jj ;dill_jJt jbx«alt 
ujlkail jjSH jft'Vjj fJaul) A jU& J^-uu Laj AjJaiilt jj£ j AjJaAilt jLufljVt Cjljl^a ^IxaI! ^Vu jj ;£j|jJl jLjlaI) 
.AjxSt.iltj dUuVI SjIj) ^jls* X-Lujj cblj-yut .jiyjVI J tbljlg a! 1 A-ahVuduL ( aixlll Aala& ^ Aj^Ua til jJiu *' At| jLxaII 

Jajj ^£- <jjxj jjll j^aUxlt <j-a l& jj£j AjIA^I bibja-aj Aijjlaj AjAIaaj ^aI'vaII ^ajLuaa A-uujAj ^ ^IxaI) Jjjj ^(jjbLuill jLxaII 

.AilAA tj ^aIvaII biblg Jjjlail j ,-il ^1L A-uijXall 
,A_aJ^J| Aj&Laj^Vt <ij)jl^-all AjLuuSIj d jj£ij jjjlajj L-ilUal) Aj^abb Axa i ^ic- ^IxaII J-axj ;£jLu*1| jLjlaS) 
^-t^iLuai j ^jblAxluulj ^jLaLajAtj ( a^J jj^ £a tj.tjlVn Laj Aj^Ua <jjj AjJjilt Jjjjilt ^IxaII jj ;^alal) jLxaII 
AaaIjj <_&Uall Jj^Vl Jbj ^le A&Lub AJLjlaj Aji fUaiSM ^cJlsuj ajj-aUc- ljjjjj ^laLj ^uitjAl) t fl^ll ^IxaII jjAj j^uuUll jLjxaI) 



X 

.r 

£ 



.v 

A 



.fiull Aolcli <jA AjJj Laj A-uujjJ ^ Ig a.vVLaij AjajIxaII bibjjial! j JiLuijlt ^IxaI) Axj ; jbtilxlt jIjxaII. ^ • 
. 0 , jjjjI) ^JjAallj (jjibill ^ AjujjIIaI) (Jj)jAVtj <— ulLuiSfl ^hVudub L-i^Ual) ^Ixj ^IxaI) ; J&G' : jAIaJ) jLuuaI). \ y 

.Aoij-IaI) IAAHj < _jll) A& j maII Ala«uu Sfl AjjIa-jL ^IxaI) * *ij ; jbj£- ^lol) jLuuaI). ^ Y 

Laj ^ jjjoII (-Jj-ulaIIj ^^iUall AuijaIIj f ^Lajllj A-uujAa 1| Sjbj ^a A-uujAa 1| <ji ^jjIaUH ^a .UxaI) ^jIxjj ; jj5& filial! jLxaII _ ) 

.UI^-a AmuoAj jj jlaj ^Jc- ^Ix-aI) J-aju ; j^jjg' j' jl' jLxaII . ^ £ 
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Appendix no.3 



The questionnaire for determining the domains that are 
more related to teacher’s performance 




A questionnaire for EFL specialists to determine the most important domains and 
standards that are related to EFL teachers' performance inside the classroom 



The researcher is doing a study aims at evaluating EFL intermediate teachers' 
performance in the light of quality standards in Saudi Arabia. This questionnaire 
requires you to answer the following: 

1 . Please rearrange the domains that are more related to teachers' performance 
inside the classroom. 

2. Please determine the most important standards of each domain that are closely 
related for evaluating the EFL teachers' performance inside the classroom. 



Name: 

Job: 

Years of experience: 
Qualification: 



Thank you in advance 
The researcher 




Domains 



Language 

proficiency 




Planning and 
management of 
learning 



Learning 
community and 
environment 



Professionalism 



Assessment and 
evaluation 



Standards 

° Teacher demonstrates the required knowledge 
and skills related to oral and written language 
appropriately and effectively to achieve 
educational objectives. 

» Teacher uses verbal and non-verbal 
communicative skills which simplify learning 
process. 

• Teacher takes into account individual 
differences among students which are 
consistent with their interests and needs. 

° Teacher uses a variety of instructional 
methods and techniques which are consistent 
with the curriculum goals. 

» Teacher develops students' personality and 
improves their thinking that allows them to 
acquire the social required skills. 

0 Teacher involves the students in learning 
process through using the skills and strategies 
that help to stimulate motivation and 
concentration. 

• Teacher uses educational technology in 
creating enriched learning opportunities for 
students. 

• Teacher provides opportunities for students to 
demonstrate an understanding of the 
relationship between language learning and 
perspectives on culture. 

° Teacher involves all members of the learning 
community (students, teachers, parents) to 
participate actively throughout the learning 
environment. 

• Teacher contributes to the different activities 
done by school effectively. 

• Teacher cooperates with the manager, 
colleagues and supervisors to work as a team. 

° Teacher develops himself professionally. 

• Teacher evaluates students’ learning using 
various techniques of educational assessment 
and measurement (workbook, activities , oral 
and written exams). 

• Teacher involves parents in assessment by 
writing notes to enhance students’ learning 
process. 



Very 

important 



Important 




Appendix no.4 



The jury’s names 




The Jury’s Names 



No. 


Name 


Position 


1. 


prof. Ali Quora 


Professor of Curricula and Methods of Teaching 
English-Faculty of Education- Taibah University 


2. 


Dr. Eid Ali 


Associate Professor of Curricula and Methods of 
Teaching English-Faculty of Education- Taif 
University 


3. 


Dr. Mahmoud 
Mohasseb 


Associate Professor of Curricula and Methods of 
Teaching English-Faculty of Education- Taif 
University 


4. 


Dr. Mossa AL-Habeeb 


Professor of Curricula and Methods of Teaching 
English-Faculty of Education- Umm al Qura 
University 


5. 


Dr. Marwan Arafat 


Assistant Professor of Curricula and 
Methods of Teaching English-Faculty of 
Education- Taif University 


6. 


Alaweah AlShenqeti 


Director's Assistant of the Comprehensive 
Assessment -Riyadh's General Department for 
Quality Comprehensive 


7. 


Dr. Najwa Shaheen 


Director of the Comprehensive Assessment - 
Riyadh's General Department for Quality 
Comprehensive 


8. 


Suaad Alshenqeti 


Supervisor of quality and evaluation- Riyadh's 
General Department for Quality Comprehensive 


9. 


Eman Mijaan 


West educational office- Taif supervision 


10 


Fatemah al-Sakheri 


West educational office- Taif supervision 


11 


Fawzeah A1 Khedidi 


West educational office- Taif supervision 


12 


Hassenah A1 Sufeani 


East educational office- Taif supervision 


13 


Jameelah Maqsud 


East educational office- Taif supervision 


14 


Nedaa A1 Zehrani 


West educational office- Taif supervision 


15 


Noof Alharthi 


Hadad Bani Malik Educational Office 


16 


Reem Aljuaed 


Hadad Bani Malik Educational Office 


17 


Sabah Ekrem Aldeen 


East educational office- Taif supervision 
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The Dean’s Permission 





&iil Aiaihk 



(— ajUall Aa_d_3i>. 

AujlSit A_sJ£, 
^iLaSll CjLiiaj j guilinl! =jii 3 

^ua> jJi £yiZt. ^3S Ai)i ^ajsj 

'■! . *•? a ^ |*i. i j-A i n ^ ^ t j 

4yt £ jj j A&j *Laa. j j ^lsl& 

n 3 xj j 4 j±L> Ajaa 

zX^A • • oo • I^aSj j t _ 5 S-<uli CS-^ 3 ' j {jj M Jjikj dib ^Lsi * 4ja.bl! >jL Ldc. » . » Jmj 

C Aj^yl=kj'^ l 4jsilS J gilla f_j ^i x ^rtn. 1 t ^lla-slt diL jis3 _j gAliall ^m . 3j jjluiiLall A^jjJ AKi.-.dS j 

Cs^ jjuix-a ? , 3 Asa cA 4Ja» ^ aHj AjjylaJiVi 4&U! f-ijj ■ Ajj^xJI AiULi Lgiml^p (jl jj^- j 

4-ujsJ) 4S1 aa]| 



" AjJjLsJi'^ i Aiiltj IgiulIjA jji 

Evaluating EFL Intermediate Teachers’ Performance In The Light Of Quality 
Standards In Saudi Arabia 




**L»j ciirM? A^’uiiS ASlj^ii pla. JJ t 4$a>J ptjaA? A^jUS! dal j (_$jjilil jUaV* L>« j5j 

^ I f t - ^ it C_i!kjalb dlibll ^jlg .' i l j AjJ^lil Aajlili 4jssAS_ji«ill dbi^j^aii (_^aj!jL3 






> „ , ft? Ja ] i Ax^lshJ <3jJaS^\ Aili! (jaJjiS J ^aILj t^jULa illuji ; 4 ajJL!1 






/ 5 l g-jSjoll 

-t c ' / s : 5 jjU 1 s 



; Ayjjyll AalS JLm&j dsL&Sj j g^LLsEi p«aS {jjujj a.Sbu.a 45 Sj 

I 
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Appendix no.7 



Certificate of attending the 1st international conference of 

TQM in K-12 Education 




o r 






fobzJI po>.i.I.glJ[ ywis dJLolikH o^e^xU 
n >2 !cm.;a;.;ry; (mfemneoi TQM :r K-12 £«te«T»n 



JjPS? ; r-:t 4 ’.r rf 4 'U 



llllllllllllllllllllll 

' «L^stM)a4 



SiC-A*! 2-ULiil *^UJf SjiVSH u*£2 

dMUJj dNo|j «tll| Jjpa c£sjLb | 

J HL>- ^LsJS ^iijiiiIiiit^nP 3L tswSa®^^ JjYf ^ T&nw^tiiJnSlwj Ljfes^ 

J. ! dUj&.L 2 u j» T* 1 I / I / 11 -A -ft I ITT / T / V-I W w» S jUkJl 

Ls^k» 4 bJ^^^ ^BpoJLjSr 4!i LskAsi^ «jA=^^dyK^ ^ ^ ^ aiJ<Jfljp ... 



^ 4 $ «Oi!j 




p://www.tqmsa.com/printu.php 
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Comparison of International Quality Standards 




Comparison of International Quality Standards 



Standards projects 


Pharos standards 
2003 


Thailand standards 
2003 


TESOL standards 
2002 


Kentucky 
standards 2004 


Alaska standards 
1997 


Projects main aim 


Improving the quality of teachers' performance, instruction quality as well as students' performance 


Domains 


Domain 1 


Language 

proficiency 


Language 


Language 




Domain 2 


Professional 
Knowledge Base 


Cultural 


Planning 


Instruction 


Professional 
Knowledge Base 


Domain 3 


Planning and 
Management of 
Learning 


Instruction 


Instruction 


Planning and 
Management of 
Learning 


Planning and 
Management of 
Learning 


Domain 4 


Assessment and 
Evaluation 


Assessment 


Assessment 


Assessment of 
Student 
Performance 


Assessment of 
Student 
Performance 


Domain 5 


Vision and 
Advocacy 




Content 


Assessment of 
Curriculum and 
Developing it 




Domain 6 


Learning 
Community and 
Environment 




Learning 


Learning 
Community and 
Environment 


Learning 
Community and 
Environment 


Domain 7 


Professionalism 


Professionalism 


Professionalism 


Professionalism 


Professionalism 


Domain 8 






Identity and 
setting 


Using Educational 
Technology 







The Arabic summary 








JU! ^j\»,'ill Sjl jj 
c. VilJ-ali 4 _*_aL^. 
4_jj^i]l 4 
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SjjaJ! jjjUuj AJxujjIa^) 4_1^j^JIj 4jJj1-v1VI AjuU! ujLaIju) f b) ^jj£j 

AjJjaUdJ) Ajjj*J) A£LlJ1 



4_lJ^)lll ^9 Uxi-nLaII ^Ic- (J c > iDVi^ 4 _a^Lq <1Luj^) 
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(_jJ 4lll < 
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II JJOlj 



^IL^sa .^^,0 

cil^LuiA]! AjJ)j\'^k'iVl 4_i_Ill jllujl 



c_ajUa]l 4 _*_aL^. 4_il£ 
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Kingdom of Saudi Arabia 
Ministry of Higher Education 
Taif University 
Deanship of Graduate Studies 



ja u tt M <LujxJt 

Sj'jj 

iJu Lkl i 4 ju»Lsk 

Ukli (I j lu i ljjLit fijLaC’ 

ijfcuJI <LS 1 aaSI 

sjjj 

4 jj jjI! 4 ul£ 

^viklll j gAlidl ^aA 

Alfll jaS! 




4 lx j-aILi AjjjIajVi 4 x 111 Cilxlxx f Ut ^jjSj 
AjJjxuJI Ajjjstll AHaaSI <J oJ jxJI jjjIjuj 



<j-a <UiL> <Ului J 

^Lojil (jj «&l CLuJ ^Lo! 




LajIa IjJac- 



L&kU ij.uaC' 



: 4 JLui jit ^ic- 4 _bJ 

I t (jiuiii ^LulLI .j .1 ) 

4j jjlaJVt 4*111 (JjUjJSj (jjla J gjtAliall ItLat 
(_$ Jill J 4 »^»li> - 4 _ujSll 4 jK 



(jkz .law! jl! -LiC Jufr .J Y 

liljLjLall 4jj jl> i VI 4*13! (jjjiaj ^tAliall iliuoi 
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IjjAaj l&j^La 



Iax« Cj& j-a .J T 

4-j jjIabjVI 4*13! ^Aliall iliui 

v— iuUalt 4*ola. -ILujSll 4 jK 



.—a \tri j i / t© :^kidi ^jjU 




jii d jvuj 



;A-d jAll ^Jj 5^1^31 j VaAAaJI 



Jajj^jj tiilj] j > A_L<uLtj]l A \\ax \\ ^3 L_iia]l jA Ajall iJIa j ^\»aH ac-li£ (_£Aaj (jjjliij ^jWMI SA^a <jl 

Va jftall CluuAl Aii] j # JaSM lAA ^Jjkj 1-g-J j-d -5 *■. 3 ^*ij Iaa ^AxaII JaL aA ^aJl 

(jjjL ^ £ 1 ^a C* Ail3 <_£^)aV^ Jal^)A ^jJ^Iala j ^Jl*Jl ^jW'iIIj o^jja^M Ajj^H AdjAxull 

.( Press Trust of India, 2009) ^la ^ T O * ^UJ l$jd jj* ^ jV ja 

<_£Aa ^gJj \a^ n \ A Ix-oll Jajj^jj j dla^)aA]l ^Jj ^jjjIaaII ^)JjoiJ 1 a\\) CIiLAaxII ^jdla oA ^^-11 ^llaj^aA ^jl 
^ic. S^jAall A_iAjAl^Vi ^jjjLxa]! 1^ 3adi Aj^Ij ^^3 ^jjjL*-a]1 ^aL-uj j # ^aixj]l ^3 (dblAx]l) dA ^ aJl 

4_ixuLt!i]l A jba.ll ^3 \ g qjqVi aI^jaII dLaAaJl ^jj'q’n ^ jsl! j AaaVII jjjL*a i ^jjxA ^aISI ^ j!Laa J^a'q Vi 

European university Association, ) *bVI dL* jUa j* ajj£ jaII did j&\ ^ sa jail j±jI*^ Ujjj* 

.(2009 

W (dxAll *b! SAja (jl (ETS, 2004; Miller.et al, 2009) <^bJ ja!' j cjla/VI dlJ a£]j 

L>° ^4^’ c > a\)a"n Ajali <jaJjAjI! ^jl j ^^jjAixlAli Vn ^alA JaIc. ^‘jaM j L_a^Un]l ^Lu ^laj ^ic. 
idal! A-S^laI! j SaLa J£ <_£ jpa^al oAjaJl AAjjlaII J^ita cViiALAVi ViAjjl^Vi Clii^l g a\ 1 ;dal^)\ ^. a!! j <3^)xa]1 
^jV j dai^)l g Ai^ptAj j ^al*Jl ^ jIl^aII ^_ja (J jj-aV 

J^Vn l^_J j-k-ia j A_iC- jj-ia ^a j V^jJai j oAW^ ^jjjIxa ^ jjJa ^3 ^IxaII f.1^1 f^J^ 3 J 4 -Izi^}Ia ^ic. 

^jJaj (J^lV (_ja j Aj^C.^)a]I ^IxAli C1 jL^^)Va 

;A_iaVi c_jIjja^M ^ jA-ia ^3 oIa V^.L^Ji da^Ja J^UVa^ll i^A ^_ja j 

^■^)IaJ ciilj ^^ja <1^.121 da^lj ^3j 4-jJ)j A iVi <xlli ClalALtAJ A x^aAli ViAiLCili ^jjjIjla CjLiC- • 

A ic. 4'A1 all (_)j3 ^J^a AjA^xjaII A_iJ^)aiJl A^IaaII ^3 ^AxaIIj V-aLVli oA ^aJl ^jjjIxa (3^ cJ^J^ 

) * ^jdVl ^ 4_ijV!iJ\ ^juilaJi (Y * ) ) ) ^abdi ^laull ^ (JjSH jAII dA ^ aJl ^ajJ^a Ia jj-Jaa. 

^Y * } ) 

j Aj^j\^kiVl <i_lli CIiIaIxa c-Ia! A_iC. jjJa ^ a!1 j vIaLaII oIaV^ S- 3 ^^- • 

Lxjj A-jJ)jAiVl Aitlli AaLla] A_iAJj£ili A,]a*\!>lA]i AAliaJ L_flvlliVi j cdlA j oA^^a dIa! ^1 4_^.l_^Ji • 

L_fll^uiVl *>, n^A 

^lixlill ^3 oA^a-11 ^)AjyA]i) ^LlaII c-Ia! oA^a. ^jjIxa A_iaAIj A oA^aJi A_iaA1 • 

^)AjyA]l Clai^jAliA ^ja ^clij Ia j (Y * ) ) t ^aL*Ji ^aladll ^3 cJjVl ^jA] 1 oA^aJI ^aj^a *Y * * ^ t^Jbdi 
dijALiAll oAA J^U-iYa ^jl ^Ic- JjlilaVi *>" aj^. t^abdi ^aisCill SA^a. ^c-Aj V«alaJi VuilaJi 

JIajaII ^caIj^)J S^jAIja I^aaj ^3 oA ^aJl ^jjjIjla AaV^ vL^Ja Viadl^jjjAi 

oA jaJl jjjIxa ^jjJa'i (j-dj j ^jlx’a" o j J A J ^ixdi AjtAla. ^a jIjuIU AjauU 

(JlaA ^3 ^jjALtAli dai^a ^.IjjJj ^C-A tdLiiJa\j^)]l j ^ j Aj^jiaJVl 4-*_U 1 ^^aIxa] ^3 aIaLaII 

oA jaJi j ^lAili j 4*aAlji]l CIiLuj^Iaa] <ijA^)]l A_iJj^)A!i]i ^aIIaII ^ajj (J^la ^_ja ^jIxjII ^^3 4_1aLaH dA ^ aJl 
^j\»rili 0 a1^)2 AjjLa£1 AjA jxjaII AjI jii A_i3^ptAlij A-iJjjA!ill j A j/ajlx'jH (JjLa ^11 ^IaVLaIj 

^aILujaII 

A-ij^jadi aIIaaIU ijlarMI j A_iJj!l]l bj\ A_k-alaJi ^JjlaII jjjIjlaj A_k-alaJl A_iJjjA!ili ClaijjAli c ^ a\ JC • 

# AjA^*_ui]l 

AJtlll oAIa ^3 ClalilUall (Jjj-aaj \x *>a ^_ja A_iC. ^Uad V ^ VjaI^a]! A_i]i da^LAi Ia ^1 AildaV^J • 



>t ^_ujl^)A]l dall JalA ^1 *a11 JaI C Qa x>» ^a^)J Iaj^) (_^a]^ j AJajAjlAli A_la^)A]lj A_jJ)j\a iVl 
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AjJjjI'n'iVI Axill C1 iLg1x-g $.1^1 ^aJjAil A_LgLxxi j Ajc. jj-ia^o ^j^qx^oM A^L^Jl ^jg.iVi ( 3 f*oj Lg $.jjJa j 

^jjLx-g $. jjJa A,3-a ax) jILgII a1^.^g11j C1jIjJ^*_ui]1 

l 4-ui|jAl| A \ u *ij 

? l\ X-Q £^jJa ^9 AjJ)jI'n'iV 1 Axill )\ /)la a c-lji ClaVl -n^gII ^a ! Lg t ) 

? fij ^^11 ^)Jjl x-g & jjJa ^3 A-jJjjl'N.'lVl Axill l** i a\x:A $.1^1 ^aJ^Ail ^j.ViJl ^jjjULgII dllL-al Lg # Y 
A_iui^jAill Clil^i^Jl diljj CIjIj J^xxxil 1 AjJ)jI - n.'iV 1 Axill CIiLgIx-g $.1^1 ^^9 oJ^^Jl ^jjjIx-g ^}9ljj A^^p Lg .V* 

? A 3-a Ax) jILgII a1^.^a11j 

?o^)±^J 1 Claljjja) JAxl li9j ^-uiJjAill (_j£jljl ^^9 AjJ)jl'PiVl Axill L** ^1 /al»,<a Jjj^ill aJV^ Lg # £ 

: 4^ljAll (jlajjS 

li9 J AjjjlyVl Axill l** )\ a\x.a (_£a 1 c-l^LM (J^A-JAg (JjIaj dll^l^)£j ^ji J 1 jUa.^'-J Alb *A^.jJ • 

y^\ ^jjjIxaI 

<_j£jbl ^9 AjJ)j\^ 'iVl Axill CIsLgIx-g )\ l_u_j CliLla-ujjlLo IjUx^i^vj Alb l3J^ A^.jj • 

djljjjo) jax! Ua j ^^ALgI! (JjAjLgII ^ic. ^jAill 

: <Lui)jill jja^ 

; (J Jc. A_ujI jaII dijxAfil 

.^aJjAlll j t flj-all <^jb] J j Aj^xlll ^1x^11 oA _ jjjI x-g CllVL^-G Cj^\j • 

^}£JA] (_J-G-G A LixxIjIaII A 1 ^.^a 11 j AjJ)jl-^. ‘iVi Axill CIsLgIx-G ^j-G A_a 1 x-G (jj_JJOlC. J JtU-N ^j-G Aj^^-G A_liC. • 

# ^JjjJ^A!ill ^9 (_3^ Lgj cllljjjo) (Jjia^. 

(Jj-aall AjJ^xj-gII Aij^jxII A^LgJI -L Vil Jail An^i A Jaxxijlxi]! ^j-g ^Luj^Aa ^ Y <Lu)l^)j]l c." ^I xqxxi • 

.JkUH flc. c> JjVl ^IjJI 

;A»^jj jA!) ufllA^ j 

AjojIjaII Cli9AA 

# dA ^jjjIx-g c-j-^a Aj^jI'n iVl Axill CIiLgIx-g ^jjIx-g AjA^j # ) 

A-j^jW iVl Axill CIiLgIx-g ^.1^1 ^aJjAll oJ ^aJl ^)Jjlx-G l^lij A_LgLx!o j AjC- j-Aa^-G oIaI ^J^Qx^'l Y 



A U i i' ^ p )^\ 1 ^ \*v ^ 

aI^jJU A^jAill Clalj^Jl ^-jlj^ Aj^jI'n iVl Axill CIiLgIx-g ^1^1 ^^9 oJ^^Jl ^)JjIx-g ^Ij^l AjA^j # V 

A l*i i ii a 1 1 

;A-uj1jA11 AoaAI 

^9 ^LxxI^aII XX)' 1 ^jl ^ jIaII ^j-G 

^jjjIjLgj AjJ^xxxiII A^j^jxll a£Lg-g1U AjjiWI A xK Ajjjl-^Vl Axill ^.l^ik j ^jj1^.1j]1 j ^jxgIx-gII Ajj^j • 

AjJ)j1'n.'iV 1 Axill djLGlx-G ^.1^1 ^aJ^Ail AAnlaj ^^)A!Lg 

J£ ^.Ijl ^jjxxi Vil Aj^Ajlll ^jjIx-gII AaaAI ^Jj Clali^jllAll j AjJ)jl^ )V1 Axill CIiLgIx-g ^LgjAI A_i^.jj • 

i C > i ^ILlal 1 J C1 iLg1x-g11 ^g 

CIjIjjAII Ale. oJ^^ll ^jjjIx-g ^i-Q*^l A_i<gaIj ^LgA^JI ^.UjI CIiLgIxaII L_u^Ai ^LgjAI A_i^.jj • 



.^. ig * g! 1 ^Jjjla'ill L CIiLgIxaII £.1^1 A_i<gaIj A_ij^)j 11 CllLil^J CIiLgIxaII ^Iac-J 0-g 1^)J ^l^pl 



3 







•2JU1I 



^iVl ^li'Vuxil j ^ 



i tA_xJji]l aAA ^_fllA&l (jj'q Vl 



jjjIaa dsVl^-A ^a! aiw‘1 a jjiWl a * K Aj jjl-N'iVl a_* 111 £.lj±k ^1] a^. j a'^I 11 (_)ja ^ja ic.1 jLmxjl # ) 
Ajjj*J1 A^IaaIIj A Jaxxi jIaII A_L^j>a]lj AjJ)jI'n.'iV1 <*111 C1iIaI*_a *bL Aajj j A_L-a l^J ^^^lll j Si j^ll 

# Aji jJtull 

(_£Aa ^l ^gll aiw‘1 a ,\ jiWl a_*A£ Aj jjl^'iVl <*111 c1i\_a1*_a $.lil ^jjaI Aj^AjII (J^a <ja jixa jjAjaa # Y 

/Si j^ll jjjIxa /)£jlil JjjUaJ 






A_L^.ja11j A ) jiWl A* K Aj jjl^'iVl Ajtlll ^1 a1* a <ja AaIzla jjjlx j A xxia< A_ul jill A_ix Iaxxi • A n* 11 
CjI jLa jxia< <ja ^_lc- 1 A_iuJjiJ Sjjk /)£Jil ^^j^Ulj - ^ Villi 11 AjjAa Ajij*_ull Ajjj*11 a51aa11j A IixxijJaII 

.(jjjjjilll 

. aIo^IaJI Si-a 

CIiaA^JjjI A^j3i jj*Jjl J jxia< A_x-a^Jl SiA c A_a1xa (J^l A_iul ji Cllvlj ^Ic- A_1 si^.vL<H AjIaC- dljj-ajal 

^ j.VIaII *hVl jaUIa - AjjJjj A_3jjja jl Ajjjl-N.'il A_*l A_a1*_a -(_£j^.1 A Ii^vLa j A‘~’r\l 11 Lgj a 

: w 4 ^ 1 11 

l‘* ^1 a1* a $.lil AA Jill? a (_£Aa jj.W’l dlij ^ jilLa!! ^jA J^aH iliC-V ^.IjlVll ^At.s-i jll a x^‘11 Aj^IjII Cll*jjl 

/Sij^Jl ^jjL*-a1 A IiaxijIaII aI^jaIIj Ajjjl-^jVl A_*lll 

:4-uil jill Cjlf 1 j^j 

(_£jJaill jUaVl c-LxjjV A jaj 1 *,‘i 11 jjjI*_a !1 j ^1* a !1 ^JjSlxi A x«ol <11 CjLjIjaII j ClAxiVl t _ 5 -lc- ^^UaVl . 1 

.CjaJl 

A-j jjl>'lVl Ajtlll ^3jjJA J SiSLul (_)j 3 (JA A AJ^\ Vi ^xil l^jVl-^-AJ JJjLxaII jUiLojl ilic- j # Y 

A.* K Aj jjl> 'iVl A_*lll CIiLaIxa ^.lilj Aiaj j A_L-a 1^1 ^lll j oij^ll jjjLxa C1jV1-^a ^a! AjA^j l ) 

^AjJjxjuII A_ijj*11 a£1aa1U A IiaxijIaII aI^jaIU A j jWl 

AJtlll c‘* a1* a ^.lil ^3 Si J^ll JJjljtA jSljJ Aj.W‘l jljyUxiVl 0jllj ^ ^ jiliA JJjLaAA ^JAx^1*1 # V 

A lixxi jIaII A_L^.ja11j Aj jjl^JVl 

^ic- ^^11 Aj jj l •N.'iVl Ajtlll ^3 jjola J SiSLoil ^.1 ja Ax. j)A~^A ^^Ic. ^ j.VIaII ^bVl ^jiajC- # £ 

.AiA^a 

^^ajUall AJjAaj A,laxxi jJaII ^jjjjIAaII j>a *. < 1 ^ja A_ujljill A_lx jLiikl 
# A laxxi jIaII aI^jaIIj Aj jjl>'iVl Ajtlll C 1 iIa 1 *_a t _ 5 lc> ^liVl ^jjjIjAa (jjjla'i # *\ 

.111 x^i^l 0 jllill cJjI^j .v 

# Clll_lx-a jlll J-^aj J AjUg 'ill ^cjlxll A_jaaliA # A 
# 0jUnll j jjjLxaII jj-ia ^3 CIjLaIxaII ^.lil jjjlaM ^-jjIa jjj-aj ^_Aaj 
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: juUill 
Sf lilSt 



2 JJ 1 I Ac. I jj Jl^ J <i^XJI *bVI djl jAuja jaljj A^jJ dll jl j£la jj j IdLx-aaJ Alb Jjjja A^.jj 

# jIIaaII (Jjaill ^J\ x^il * , * ^ (JjILuia Ajc. 
dlljdujAll (J_sl l a \\\ JjV! jAuja]! J-A CIiI-aLlaI! ebl ^^-3 1 jal Jj dlljdjAll j p£l jl ^cjldill ja ^r x>i'n 

^LoJl j jaLaII jjjdjAll IaA diL^Lt-All $bl ^a Ijaljii 









• S jbj j frljhVati Jt^a 



j Jajladjll <^3 A J^'svLdli $bVl dji jjaja jal jj <L^.ja dal ji j^j i Aib c3j.j^ a^jj 

# jIIiaa]! (JjajII 1 * , * ) ^jiLuixa Ajc. ^ £ j £ jY dal jAujaII ^Ldll S jb] 

j ]^j]*vnM1 (JL^-g ^_a a $.bVl djl jAuja jaljli A_ 2 k^jj dal jl j^j jjj IjjLx-a^l <Ub jjja a^. jj 

# Ai^Jl (JjAill ^iL-al * , * ) (JjAuia Aic. )V j )Y jV J G jY dll jAujaII ^Ldll a jb] 
j cJl^-o ^^a a $.bVl dll jAuja jaljj 4 _ 2 k jJ dll jl j^la jjj LjU-aa.! <Ub jjja A^. jj 

/ flj*_Aa]l (JjAill ^-llx*-il * , * ) (Jjlu ia Ajc- ^ V ) dlljAujAl] ^Ldll 6 jbj 

dal_AlxA]l $.bl ^^.a 1 jal jj cIiIj-Auja]! (Jalj ^jl- ill jAujaII jA daLala-All $bi ^a Ijaljli cIiIjAuja]! j!i£l 

# jAuc- (jal^Jl jAujaII jA 















jl^-a 



£ JUa ^MaII *bVI dal jAuja jaljli <L^.ja dal jl j£j jjj IjUx^i^l 4 ib ^jja a^. jj 

# jIIaaII (JjAj ]1 ^cJLx-al * , * ^ (JjJ-ulA Aic. ^ J 

^j£ll JUa ^MaII *bVI dal jAuja jaljli 4 -^.jJ lj'ilx^T\i aJIj A^. jj 

# Ai^Jl (JjAill ^JLx-<a] * , * ) (_£ jluiA Aic. V j 1 ^ CIiI^jA^aI] 

dal jAuja A dal^l^^j ^j±i LijLx-a^.1 a !\ J (3j^ A^ jj 

> L_flJXjJa]l (JjAjII ^iLx^al * , * ) (J jIuia Aic- A ^Au^aII 
^.bl ^_a 1 jal jA c1j1j_Aja] 1 (_j_alj jxiaI. ^11 j_Aja!1 j_a c.** al. a\» ^ 11 s.bl ^_a Ijaljj c1j1j_Aja]1 j-j^ 1 jl 

# jAliill jAjaII jA ciAaIxa!! 

(JI-^aII ^a <lb j£j 1 <a'ni ^jjq'ill j Ajjxill jjdVl j JjVl j^l ^aII ^a <lb cia^L^. ^bua jl 

j( Jx>>^ 1 jjdVlj JjVl jjAxjll ^3 CIiIaIxaII ^bl j! lx j Laa ^\»‘ill ojbjj Jajladll]l^^gjl!i]l 
^1511 (JI~na 11 ^ ^ (JjILoia Aic. SjjlLSI dal jlui JAl] la 3 j dalALtAll jjj IdaLx-a^.! AJb A^jj 

jjd. JaVl ^il x*ol ^.labU AjKll 4^.ja]lj ^Ldll Sj1a] j J^jJ^Vall cJI^»a 
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41a j i AjjjWIVI 4x1) CiLaIsla f 11 jj jial ^jlLl) jjdl 

# d jd) J jJjlxl) f. jjJa ^3 Ajjjl-N.lV) All) dH*A $.)! jJjlaj ^3 jlal) j AjjjI) Sjl jj jj 3 • 
# SjjaJil j jjjta-ll £ jjJa ^3 Ajjjl-N.lV) All) dllxA 11 jJjlaj ^3 ^j la'll) j AjjjI) dj)l jj3 • 
( dJj^) j jajIaD f. jjJa ^3 Aj jjl-N lV ) All) dl_la_A $.)! jJjIaj ^3 Ajjjl-N.lV) All) dtSjda jj3 • 

.sJjaJl j jjjIxJI f-jJa J AjjJaJVI 4*111 * ,J ' JdJ^ <j »j'Jj JJ J - ' 

o' »j'Jj^' ijz- :<-a'^Sfl j>Al 

^lall) j A_ijj 1) aj) jjJ A >.si\ 4 ^la 11 Aj 3 ja_uj *d jd) jjjIjla ^ 1/n • 

AjAjla'll) d) j)^Vl ^Ja-n la'll) j AjjjjI) dLjjAA *d jd) jJjta-A ^axj • 

• tjnJVi" All! AjIaC. jlai ^gil Ajjjall lA jJal j-a jjjIjcIIj 111 • 

ojaIuia A_daJ LjIuj djdl jjjIjla jjlaj • 

;d)-iA V) d-l& ^jllm J j 

^l*‘ll) j A_iJjll dLjjAA IgJluijIj *d jd) jjjla-l Ajjd dljjdiA l3c>] • 

la 'll) j AjjjI) dtajjAa ^gJj IgJluijIj 1 A_dlj *d jd) jjjIjla ^ jd (JaC- jijj l3c«] • 

jjlxl] Ajjd jjl jjja'i J 1 g.'nxAi Vij ddll Jail dj3ji] jIjaIuAj jijj ^Jj3J * 

11 jjak^j jjl) 

.S JjaJ) j jjjIxaJ) f jd ^3 AjjdJV) 4x1) C5 -a1la f )1 jjjjaj ^3 ^jblllj 4 jjj 1S) dbjjd jjJ - Y 

ol S jbV! ^bi 

.Aj jldV) All) -n ja Ig AAa.'i J ^>la a!) ^.)^) ^3 *d^^J) (^*^a £jld • 

A_illj 4 AlJ Lq t'd^l) ^)jjla_A AjaLaj ^j ; iAla_l)j ^j^^jdl) t _ 5 -C*j 'S^.J'^ 3 d)^)j^ • 

^aJjU)j 4 ^vla.'.ll) j t^jjjjll) 1 g,qj^)a‘l 

# *d j^J) jJjla_A J J) ^)Jjla-Q ^ilail AjIaC. Ajulll d) jjIV) J dill yAJ JaJ^)J • 



;d)^A V) d-l& j 

^ja *d ^^J) j ^jjjIjlD dig jji)a‘i (J ^ 1 )^) ^-l^V (jAAla-Dj ^j^^dl) £a Aj^jjJ dlx-Lad.) ^ 3 C. • 

# ^)jjla_l) ^jj^laj A_L-aLD Ajjj^ 1 a (Jl ^_jJa^)alj l.g qjji)a*i ^.ID g ~^) jJ t _ 5 l) dlja x^al) 

# Aaj^) 1) ^3 S^_^aJ) j jjjIxI) dllnlaj j is^-J A-j_jjl> iV) All) ^3^d«a ^a (J-aC- ^3C- • 

AjJ)jl^ lV) All) ^_1 xa f.)^) ^3 *d ^1) ^iAjla ^1^1 (_^Aa (_jC- S^jaILuoa U^^>dl) c. Qjll'i • 

lA\\\ \ 9 \\ ^ WJ 1 ^ \ A^jl) 4 ** ^ JA 
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j jjjUaJI 9-y^a ^ AxOt i y>lxA f )ji jjjIsj ^ MjJjIaJVI 4*lil uAj-i« jjJ - ^ 



:J\ <-S jAaI) iJ k* ^uSI-iaSM 

A jqj^s (jLnl S^>-dudA <L-aJ A_i±^jd ^aA Jj^jj oJ ^jjjIjla ^-3 A_iaIxa .1c.Iaqj • 

<_ 5 _uj1^.a]1 c flj-all A jAjla.'ill ^jjIjla]I 

^JjlAAVi j ^cALia]I £a ^ x Ail -AJJ A jAjla'all ^jjIjlaII ^aIuiaII ^)Jj)]^MIj A_>_ald c." al ^^jLq ^ 3-aaj • 

oJ jj-a^All A JAjla'all 

^alw'u J A-iaAI 1,'ijja (. oJ ^^1 dal qjjLa'il A-ijjjdll dal^j.l]l ^jjda^. A_iaA 1 ^}^aj • 

# ^aJj3li]l <^3 ^-^.VIaII ^UaII 

:uil.iAVI d^A jul^dl ^jJIuoj j 

dallniaj £a Aj^jjjII ^jjIjcaII ^jLnl (j^-ola-All A_i^.j jaj j A_dnIaJ qm <jia^)C. • 

l_ia_uj j AjjjjjII ^jjla-All ^jUaV A-jJ)jl>'iVl AjlIII (JJaLla ^aJ^iLa • 

# ljjjjaj ^ala a! 1 $.|jl ^3 o^)3j1a]I ^jjjL*-a]1 ^jIIa (jjjLda • 



; dduajiSl 

^3 aJI^JI (j^yiVal liiljj 0^. A_L^^a Ajjjl>iVl AJlIII ^la,A $.1^1 ^aJj£l] .l^^A ^aJ^iLa ^aUaj (J^nLa'l - ) 

, ^Lla (J^l j 



^ jLdll (jsix 1 ^Lojl J A JAjla'all aJ ^)Jjla-A * jda C 5 ^ AjJ)j1'n'iV1 AjlHI ^la a jl^C-V £caI^)J ^jAx^'j - Y 

(JjJaSl ^.l^V Aaj^UI AjAjla'all ^jjjIxaII ^ic. ^la a! 1 L_l^jd] 

^ .la.1^. ^A La JfLj A_1 ujjAa11 A./Ka 11 (Jdlj ^ala a!1 ^11a ^aLull ^ (_£ j'I^a ^aJ^3J - V 

^al^dlLajI; (JIa A_uj1^j] 1 ^d-aldJl A.J^'s^yLAll AiUaJ ^3 A_iixda]l Jaliill ^J±laj - £ 

J jj^a'ij U?'^ ^Ldll j ^Idll ^la'lll j JL^jVI daljl^-All j £i2udi5l ^al^dlujl j la 'll! U*. ^1 jjSl a 

> ^ 5 jjbd]l ^la.'ill j Aibtill AJadjVl -j^.3*" 3 J L_ llUall 
^^Jl j jjjIxaII A_iaA1 j ^£- j A_ijjjd daljjJ ^dl ^jAAla-All dj - £ 

j ^jjjIjla]! jda ^3 ^-jl^l ^)jja,\i Aj^)jl>iVl AJtill ^^^.aIxa] Aja j~n di dalsl^A ^ua j - 1 

/oJ ^^Jl 

^gjj (J jA-a A-J j)1)^a 11 ^al.g a!1 j A jAjla'ill ^)jjla_A]l AjALa ^jAAia-All dal^djj dale, j)^ a ^aJ^j - V 

>>-Jj)1]^a 11 ^ jJj^iA^l 

^l^jl^iAAj ^jjIjca]! a£^)^. ^-3 ^g'Oc.LuiA] -LA^dll ^.UjI ^la a! 1 jdxa (_yi J_jdj (JaC. *^C. - A 
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• CjLuj)jAS) 

.SjjjUl! j Qnl^^&ll AjJ)jl-> 'iVl <*111 ^1*-^ ^jj£i - ^ 

jJa <jJ)j\-^.'iVl <*_111 ^cALLg _ Y 



i ^3 ^1x^11 f.\^\ (_^UjULq AjJixII - V 
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